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1. Area of Study : :—Pedagogic Studies

. Design of the Course :—

Each unit of the course will enable the student-teachers to improve upon
their skills and capacities in English so that it leads to effortless expression
and understanding of spoken and written forms of English. In other words,
this course will help the student-teachers to acquire the receptive and
productive skills of English and provide them opportunities to reflect on
their own proficiency in English.

Specific reading materials, resources and tasks will be provided in order to
help the student-teachers improve their own proficiency in English.

The course material and units of study will be flexible so that the units may
be re-sequenced for those student-teachers who may have no knowledge
of English.

Part | (Theory) and Part Il (Practical) will be transacted simultaneously in
the classroom, but they will be evaluated separately.

Part lll (School Internship) will be of 40 days, inclusive of internship in other
subjects.

. Rationale and Aim —

A teacher is confident in her classroom only when she is proficient in

English. Otherwise poor command over English shakes her confidence and results
in ineffective teaching and learning.

Therefore the teacher’s own belief in her effectiveness has tremendous impact on
classroom transaction. A proficient teacher is more likely to use communicative
and other innovative teaching strategies, rather than depending on simple
translation and using guide-books for teaching.

This course focuses on the receptive and productive skills in English and
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combines within each of these, both an approach on proficiency in usage and
classroom teaching.

Specific Objectives -—

* To enable the student-teacher to improve upon their own proficiency in
English.

* To enable the student-teacher to brush-up their knowledge of grammatical,
lexical and discourse systems in English and use English in context
appropriately.

* To enable the student-teacher to link their knowledge with pedagogic
practices.

5. Unit wise division of marks:—

S.No. | Unit Subject Period | Marks

1 1 | Nature of language 10 5

2 2 | Listening and Speaking 10 5

3 3 |Reading 10 5

4 4 | Writing 20 10

5 5 Grammar 20 10
Practical - 15

Total 70 50

6. Units
The theory paper will comprise of the following five units:

Unit 1 - Nature of language

* What is Language: characteristics of language, functions of language,
language as a means of communication and thinking

* First, second and foreign language
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* The place of English in multilingual Indian society
Unit 2- Listening and Speaking
e Listening with  comprehension: simple instructions, public
announcements, telephonic conversation, radio/TV, discussions

* Sound system of language with special focus on English sound system,
word and sentence stress)

* Enhancing listening and speaking abilities through discussions, role play,
interactive radio instruction programme(IRI)

Unit 3 - Reading

* Acquisition of reading skills: reading with comprehension different types
of texts, reading for global and local comprehension, importance of
reading with speed

* Reading strategies: word attack, inference, extrapolation, analysis

e Skills of reading, skimming, scanning, extensive and intensive reading,
reading aloud, silent reading

* Development of vocabulary — meaning in context, formation of words-
affixes,
adjective to nouns, noun to verb, etc., homonyms and homophones

* Using reading as a tool of developing reference skills: use of
dictionary, reference books, encyclopedia, library, journals,
internet

Unit 4- Writing

* Improving writing skills: paragraph writing, identifying a topic sentence,
arranging sentences in logical order, joining sentences with linking
words/phrases( cohesion and coherence)

e Different forms of writing: formal and informal letters, messages,
notices, posters, advertisements, note making, report writing, diary
entry, resume (bio-data, curriculum vitae)

* Doing the following to experience the process of writing: brainstorming,
drafting, editing, conferencing, modifying, revising, publishing

* Mechanics of writing (strokes and curves, capital and small, cursive and
print script, punctuation
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e Controlled and guided writing (visual and verbal inputs). Free and
creative writing

Unit 5 - Grammar

e Parts of speech:

* Verbs- auxiliary, main verb, finites, non-finites tenses, voices, narration.
* Adjectives, determiners, preposition, adverbs

* Kinds of sentences; subject-verb agreement, clauses and connectors

1. Assignment (Practical) —

The students will actively perform the following activities in classroom
situations, real and simulated, and will discuss freely on the strategies and
importance of each one of them and submit three assignments compulsorily.

* Listening with comprehension to follow simple oral instructions, public
announcements, telephonic conversations, classroom discussions, radio,
TV news, sports commentary

* Reading aloud text with proper pronunciation, intonation and stress,
reciting poems, story-telling, role-play, situational talk. Silent reading.
Reading different text type: Comics, stories, riddles, jokes, instructions
for games

e Phonemic drills

* Organizing listening and speaking activities: rhymes, songs, use of
stories, poems, role play and dramatization

e Use of dictionary

e Writing dialogues, speeches, poemes, skits, describing events

* Using ideas of critical literacy: looking at the socio-cultural dimensions of
literacy, encouraging questioning on the dominant ethos in a society.

8.Essential Reading /Reference Material

1. Practical English Grammar: Thompson and Martinet
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2. Intermediate English Grammar :Raymond Murphy

3. How Languages are learned, Oxford, OUP : Lightbown,P M & Spade , N
(1999)

4. English as a Foreign Language : R. A. Close

5. Lessons for guided writing scholastic : Sullivan, Mary (2008)

6. Pictures for language learning- CUP Wright A (1989)

7. Drama techniques in language learning: A Resource book of

communication activities for language teachers (2" edition) —CUP-
Maley, A and A Duff (1991)

8. English for Primary Teachers : A handbook of activities and class
room language - OUP — Slatternly, M & J. Wallis (2001)

9. handouts : http://www using English. com
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Unit - One
Nature of Language

1.1 Objectives:
After studying this unit learner will be able to:

1. Understand the concept of language.

2. Make a better understanding about functions ofjuage
3. Understand the characteristic features of humaguiages and make use of it for
teaching English language.

Know the concept of First language, Second langaagde~oreign language.
Deal with language teaching in an effective manner.

Understand the place of English in multilingualiamdsociety.

Improve their own proficiency in English

© N o o &

Make efforts to understand English language alottlg thinking and talking about it.

1.2 Introduction

We born with some language because as far asneunory goes we remember ourselves
speaking some or the other language and know atstihy that our children too will pick our
language easily. Consequently, we find no reasomrytoand understand it fully and keep
believing that it is just a vehicle of our thoughasmedium of communication and expression but
if we look at every aspect and feature of languagewill realise that it is much more than

merely a medium of expression and communication.

This unit is expected to help the learners devalbptter understanding of the nature of language
and how it is acquired in our characteristicallyltfingual society. The discussions have been
purposefully woven around first language, secomgjuage and third language in order to help
the pupil teachers’ learning about nature of lagguand deal with language learning effectively.
This will also help them to improve their own péncy in English as the content put in the

unit aims at making them read the English text arake efforts to understand it along with



D.EL.LEd.Reference Material Experimental Edition

thinking and reflecting about it. The whole progéatsigorously followed, is expected to instill
confidence in the pupil teachers which will ensbetter second language learning and teaching

in the classrooms.

1.3What is Language?

Look at some of the definitions of language givetoty. This will give you some idea about the
essential features of language in general, notpairacular language but of all human languages

“When we study human language, we are approachihgtvsome might call the ‘human

essence’, the distinctive qualities of mind tha, @o far as we know, unique to man.”

[®XN

Noam Chomsky, Language and Min

“Language is the institution whereby humans commatei and interact with each other by
means of habitually used oral-auditory symbols.”

Hall, Essay on Language

“A language is a system of arbitrary vocal symdmfsmeans of which a social group operates’

Bloch& Trager, Outline of Linguistic Analysis

“Language is not only a rule governed system of agmoation but also a phenomenon that to
great extent structures our thought and defines smgial relationships in terms of both power

and equality.”

National Focus Group paper on Teaching of Indianalhguages

So, what come out as essential features of lan@u@pat, it's unique to humans, one of the
mental faculties, made up of symbols/signs whichewmt picked on the basis of some logic but
arbitrarily, basically language helps to commurecatnd interact in a social/cultural
phenomenon. Do all these make some sense to yow?, don’'t worry, just read on. Get back to
these definitions after you have finished readimgentire unit and check whether they help you

consolidate your understanding of language.

10
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Try and recall your childhood days, remember how wmuld play with languages by creating
and recreating them. One such language that ve¢ectevas the ‘ch’ language. This was created
by adding a ‘ch’ in the beginning. Eg table woulelditable Now what did we do? We made
the language ruled based. Every word had to beeduamound. Every word would have ‘ch’ in
the beginning. We made it meaningful for us, wevkriee meanings of the words which we
used. Certain children would become fluent in iflevlspeaking but elders would sometimes get
annoyed. One more thing which many of you mightehdene is that writing numbers for
alphabet to write messages like CAT is 31 ‘20’ assGhe third, A is the first and T is the

twentieth letter of the alphabet.

These experiences must have helped you to rediae & language is not only ‘means of
communication” as many of us believe.lt rather m@ea complete world for the speakers. We
think in it, we feel through it, we associate ttengith it. This perspective about the use of a
language by a child is very important for the peogho want to work with children. Language
plays an important role in shaping the personadisy well as in the development of the
capabilities of a child. Language becomes a dezifictor to shape up the views, interests,
capabilities even values and tendencies of a clleery child uses a language with a few

objectives. One of them is ‘to understand the world

Let us look into the routine activities of a chitdhere is actually a direct connection between the
language of a child and the first hand experiemcelild has while coming into contact with the
things. In fact, at childhood, activities and wogitshand in hand. To assimilate and express the
activities and experiences a child needs wordseXperience, which is over, remains available
to a child through words. Children take help of @#®to get more intimate with the things they
come into contact with. On the other hand, the wasthich are not from the experiences of a
child remain meaningless to her. ‘Cat,” ‘run’,Iffaand ‘blue’, ‘river’, and ‘rough’ and many
other words,if they have not been a part of a théatperiences and her activities, their meaning
will remain superficial to her. Only an active invement with the words creates an image for

the words and the words remain available for futilse.

11
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Now Think

* Now after reading the above passage, how do yok &dhe practice of asking small
children to write the names of five animals, fiegetables, five colours, days, month
etc.?

* The kind of movies one watches, the kind of boolish/@agazines one reads, the kind of
people one talks to and the kind of topics oneudises, how do these interests shape up a
personality? Does language have a role in decidivem?

* “Only an active involvement with the words creates image for the words and the
words remain available for future use.” If the fuduuse is studying, understanding
subjects like science, mathematics, social scienadat role does a language teacher

have?

1.4 Functions of language

According to the people who have studied the laggua children, as soon as children acquire

the basic ability to talk they start using the laage for various functions, some of them are —

Conducting a task — while doing something children keep on talkiigis talk is like a
personal comment on what they are doing. Probd&ldydomment helps them carry on with the
activity for some more time and keep their interetdct in that. It is immaterial to them whether

someone is listening to them or not.

12
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Conducting the attention and activities of others — as parents and teachers we remain
attentive to the demands of a child.We remain nattentive to the physical demands of children

but the demands that include cognition and emotawasequally important. Children try to draw

Wﬁﬁﬁﬂuaﬁrwmww%waﬁﬁﬁ?ﬁmgmawéa@rﬂéﬁ?m
Ve @@ I3 4T A @ R AT §| AT F G F 39 38 FIHN 38 AT A1 W1 el Derad
39 Fo AN 81 Y o Tellel A F8 Hcdleie ¥ 3 65 T FgRAr T &1 FI7 & T8
IeTATer et S 30 H A A 9 §| 6 § T UEN & 9 H B — AHG Fh IHE fheA T el
greR 3R drat dT e FTAT UeaT| R AAGT IHYH AT I TSI 38h BIC FAcH grai &7
TAUSTATT AT | HETAY el a8 319elr AT & THS 39T 3TATT ol @ &dr & 3 w1 #Af
F THAA 9T AT &1 T8 TR G AT F IR B A @A &1 306 A H Ffchiad o et A8
fF W A g@ 3TH A 34 &Y oo A @ 380 e 356 A7 &1 R fEIT § - 3 AT @ !
FAT Sl § S| “TR ofShT T felel TSTST Sl 1 39 g¥fectd &1 Fo1 A o 37 & FT <@
AT e €T TgAdT| TR Y el & heh T A HY 35 U Fecl & “TITell Fgh BT | of & FT FT
oS @A & Y | 1 HE A ATH & Hegsu FNI” dE TR h e To Sl ¥l el 7 I8T 6
FASH 3T § STead! &, Tod § 3R 3O O HHIE HX TG §1 3T 3@ F & 374 Sorhad
g, 38 HAcHA el G| 38 d1G fhdell IX 98 38 B & Well gdll, W sl Toigel 7 381 foely
g3 A 39 A6 fe@mrr|

] AMAER & ol IRE §

the attention of elders to everything unusual ia tfope that the thing which has drawn their
attention will definitely capture the attention ofhers too. The expectation is that the thing
which has appealed to me will appeal to others @t Whis expectation has the joy of living
together at its roots. If the person whose attensadrawn does not show interest, it discourages
the child which in turn affects her language depgient.

Play with words — While playing with words, Children repeat therd®in different voices
which have imaginative references. They love tabeehtely use the words at wrong places in
order to have fun. They quickly learn and createhsinymes in which the words are playfully
distorted.

To Explain — Sometimes the purpose of a child’s talk is tpl&x the reasons behind an event.
For example, if you ask a child that how it rainkd,will probably explain to you that the clouds

overcast the sky first then little drops of wattarted falling and finally the rain grew heavier

13
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and nothing was visible. This explaining gives ther confidence to explain an important event.
This use of language gives birth to stories; thanpof view places stories as a means of

describing things, events, people...

Presenting Life — The things which are not in our immediate sundings, we recreate them
through words and what we recreate seems so lthalywe can discuss it for hours. Children
too recall the past — any incident, a person,\aatrthing ...and what they recreate seems so
engaging that they love to discuss it for hours.

Children, many a time speak about the things sbthiey can accept them (at a deep emotional
level), a frightened child talks about the thingiti@fraid of to create a space for the same in his
mind. He repeats the things, especially, the thithgit astound him to include them in usual
happenings. This is how they overcome the fear lu@eb in the astounding happening by
repeating it.

Now Think

Look at the characters and stories created fordeih. You will find a whole world of fantasy,
all the comic characters, cartoons are living besngith their specialties. This world of fantasy
has so strong an influence on children that evéerarowing up they remain so fond of it and
return to their childhood days through those chaeas again and again. How does language
create a magic there. Probe. Can you try and Idaroreate the same magic? This will come in

handy to tell stories to your students.

To Be a Part — When we listen to a story we try to place owmslin the situations of the
characters. To be a part of the story we eveneyord the experiences of our own and assume
what one must be feeling. This we do through laggua

Preparation- Children sometime imagine unreal situations, fiyptical situations which may
never happen but they put themselves in thosetigiisathrough language. Language helps them
to create a picture of future in words. This piethelps them to materialize the future or face it,

in case it is not pleasant.

Being cognitively involved means being involvedartonscious mental activity in which
one needs to think, understand, learn, compardy apasons and take a decision, bear [the
things in mind. It is not a mechanical drill whenee needs to mug up something or wiité

something for ten — fifteen times or reproduce sbimg mugged up.
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Investigate and apply logic — Every situation poses a problem to childrentaegt want to
find out why something is the way it is. Certainegtions are so easy that a child can find their
answers like, how did the bus stop suddenly? Whgsdshe not like to bathe in cool water?
Excetera. A four year old child, who has seen sldavestigating into such things through
language, can you do this. There are certain pmublghich a child cannot solve with a scientific
reasoning like, why does it rain or why do the $ré&dl when wind blows strongly? But language
gives opportunities to a child to investigate istach things, no matter whether they find a
correct answer or not. It matters a lot that acchdes the language to think logically, to solve a

puzzle.
(From Krishna Kumar’s book, ‘Child’s language aeddher’)
Think —

* One morning when mother got up, she found thatéissel which had milk in it last night
was empty. Pippi was asked to find out the reaSbe.declared in ten minutes that it was
a cat that tip- toed last night and drank the mil¥hat clues she might have found to put
together and reach the conclusion. If you were lace of Pippi, how would language
help you to investigate the matter?

* If an active involvement (to be involved cognigyedith things creates meaning for

words to a child. What should be the classroom fixas in a language class? Should a
teacher give freedom to children in a language lmsobserve their surroundings, talk
to each other, collect things and play with themt

* Why children talk to themselves while at play? Dioé=lp them remain engaged in the
task? Pay attention to the children at play, trycwllect the rhymes, songs, doggerels,
limericksused by the children in your area.

» Take a few everyday situatiorsh¢pping at market place, family members discusaing
issue, people quarreling over something, some gskipasser by an address, a teacher or
a counsellor counselling someone, a staff meeting school etg, ask a few of your
friends to simulate the role of various charactarsl note down what purposes they use

the language for.

15
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1.5.1 Characteristics of Language

Let us pay attention to certain features of the laguage which may help us define language.

Arbitrariness
The smallest meaningful unit in a language is adwehich is a combination of certain sounds

like /k/ /a/ and /t/ make ‘cat’. Now change thesfisound with /b/ and you will find that there is a
completely new word i.e. ‘bat’, now change the Emind with /p/ and there is another new word
‘cap’. The number of sounds, both vowels and coasts) are limited in every language but they

create a huge world of words.

You will be amazed to notice that there is no laggdto why in a language a ‘cat’ is called a cat

and in Hindi language, it i8ieell or something else in yet another language.Furtherg is no

logic behind the way a sound is written in a scriptRoman the sound /k/ has a symbol like ‘K’

but in Devnagri it is like &’. This is called arbitrariness of the language.wHaords are

arranged in a language (syntax) that too is amyitrBhat is why in Hindi ‘object’ comes first,

next comes the verb (S+O+V) but in English verb esnfirst and next comes the object

(S+V+0).-Hs(subjectyma(object)@rar(verb)l- | (sub.) ate (verb) a mango (object).

Just by changing the arrangement of a limited nurabeords you can go on creating a number
of sentences, let us take an example - ‘man kiited and ‘lion killed man’ is a little change in
the arrangement of words and the meaning is chargedpletely. This changing the
arrangement enables us to express infinite humbéroaights though the linguistic items are
limited, so we can see that language is a systefnité items which can create infinite number

of expressions.

1.5.2 Productivity
The whole idea of Productivity depends upon thigacity of infinite expression. A person can combine

words and sounds into new meaningful utterancabkegshave never before been heard. Every new idea
(philosophical, religious, educational, social etevery new song, new poem, new joke you can gee a

created using the same known words and grammatiiee.

1.5.3 Displacement is another wonderful feature of language. It ie dapacity of human

languages to describe things not happening in thsept. One can imagine weird things and

16
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communicate them. You must have seen while meqigatie instruct or instructs you to close
your eyes, he then asks you to imagine that yowattiee bank of a river, experiencing the cool
morning breeze etc. The language has the capabilityansport you to a new land. While
reading a historical novel how you feel one with tharacters or while reading a science fiction
or reading a Harry Potter novel how you are takethé same land and period described in the

novel is the evidence of displacement of a language

1.5.4 Rule governed (universal grammar)
All the languages in the world have some strikimgilarities like all the languages have verbs,

adjectives, nouns etc..
All languages lexicalize (coin words for) conceptsen you tell someone the meaning of mother in Hind
you need to simply tell him the equivalent not theole concept, further words have connotative and
denotative meanings.
The languages across the world may have any of these structures —

a. SOV (Japanese, Tamil, Turkish, Hindi etc.)

b. SVO (Fula, Chinese, English etc.)

c. VSO (Arabic, Tongan, Welsh etc.)

Where - subject (S), object (O) and verb (V)

1.5.5 Duality of Patterning
Another interesting feature of language is DuatifyPatterning. Well now you know that the

sounds of alphabet have no meaning in themselvesjsware arbitrary, the arrangement in a
sentence of those words too is arbitrary. So lglkit these features we have an impression that
language has no rule. But we know it is not true.

See the sounds of alphabet have no meaning foxampe, ‘c’, ‘a’ and ‘t’ have no meaning in
themselves but together they make a meaningful Wotder it is not the matter of arranging the
letters, it is arranging in a unanimously agreedruprder that turns some arbitrary sounds into a
meaningful word.

Let us look at the next example, we know thereoidagic why ‘cat’ is a ‘cat’ but once ‘cat’ is
decided to be used for a small pet animal you camuse it at the place of ‘apple’ or ‘tiger.’
Similarly, the arrangement of the words in a serggsyntax) changes its meaning if we temper

with the arrangement of words in it.For exampleafivkilled lion’ has one meaning and ‘Lion

17
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killed man’ has another. This is how the DualityRatterning in language can be understood. In
other words, on the one hand, language seemsextiofi of random items, whereas on the other
hand, there are strict rules and order which ayaired to be followed in order to communicate a

message meaningfully.

We have discussed some common features of allahgubges of the world. This raises a

qguestion that if all the languages have some comfeatures why then a few languages are
considered to be languages and others dialectdedisa as assumed, have no grammar, no
standard form, no script, no literature etc. Igue or there is something else at the core of the

issue?

Try these out

* It's interesting that you can write all the langwesgof the world in one script or one
language in many scripts.Try this.

* Think of the examples when you, at school or atehamed to use a code language to
cheat in games or otherwise, not only this but usedise the sequential number of
English alphabet to write the messages ... what dtaristic of a language this example
shows?

* What made people accept this arbitrary systemmjuage, do you think it was accepted
smoothly by all or there had been some phasesafjddements, imagine and share your
thoughts.

* How come in recent years - encounter, mouse, glalaaming, sustainable...got a new
meaning, discuss.

* Well it is true that there is no logic behind wlat’ is ‘cat’ and not ‘bat’ or why ‘p’ is
used to represent the bilabial plosive sound in tamguage... but language is not an
illogical system, just try how many logical relatghips you can discover in your
language, share this with your classmates for examp the beginning of the chapter
when we were talking about creating a new languiagehildhood, meaningless words
and immature efforts though having certain rulesg)it.

* Form a few sentences and change the places of avéeds in the original sentence.See

whether the changes give interesting meanings,eaning, different meaning.

18
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1.6 First, Second and Foreign Language

Defining First Language, Second Language and Thartjuage

Let us begin with some definitions of these termsva know them

1.6.1 First Language

First language is generally thought of as the laggua child hears and speaks since her birth. It
could be her mother tongue, father tongue or thguage spoken at home. In view of this it is
better to call it as home language.

In a country like India a child hears or speaks twdhree languages since her birth, even at
home. We are multilingual. In fact most countrieghie world are multilingual. This means that
there could be many first languages that the dimtalvs.

1.6.2 Second Language

Second Language is usually thought of as a langudmeh is not your home language but is
spoken in the area or society where you live.

1.63. Third Language/ Foreign Language

Third language is a language learnt in an area@ety where it is not spoken.

We will now look at some examples:

First Language: Some Examples
Prachi is born in Uttar Pradesh to a North Indiamify. She speaks Hindi at home. Her first
language is Hindi.
Tulika’s father is a Tamilian. Her mother speaksydm. Her parents speak English at home.
Her ayah speaks Kannada to her and her grandpaspetk Malyali and Tamil. Tulika is
multilingual.

Third Language: Some Examples
| learnt Marathi in my home in Pune. Everybody spdkarathi at home. | learnt Hindi on the
streets and on television at home. | learnt Frencdthool. It was not spoken anywhere in the
region. But it was similar to English which was keo in my home and in school. French was
my third language.

Second Language: Some Examples

19



D.EL.LEd.Reference Material Experimental Edition

Rahil stays in Mumbai with his family. They speakrtkani and do the work of fishing on the
beaches. Several people drop into Rahil's hut. Bpeak Marathi with the couple and Rahil. |So
Rahil's second language is Marathi. Marathi is ldreguage spoken in Mumbai. But Rahil has

been hearing Marathi since his birth so we couwdd ahll it his first language.

The first language known to the child is the larguaf her early childhood experience of the
world around her, before coming to school. It is Binguage of her primary socialization. In the
process of acquiring this language the child besoeeocial being from a biological being. If
this language is more than one, any one will bflie a medium of education.

Are these water tight definitions?

Why do we have so many problems in finding examgiies fit the definitions of first or second
language? This is because these definitions afeiattdivisions done for the sake of ease. They
represent an old understanding of the world as tmnel. Research has now proved that
multilinguality is constitutive of our identity. Heever educational policies have also made the
distinction between first, second and third languagthe three language formula followed in all
states.

How does the Educational Policy of India define fst, second and third language?

The Three Language Formula
Our founding fathers recognized early in the cogsatiformation that multilingualism is

constitutive of being human and therefore educatiarst provide for multilingualism in the
country. The only way to introduce multilingualighrough a formal system of education was to
make provision for the study of several languagase curriculum.

The following facts needed to be considered whigking such a provision.

- Mother tongue is the first language which chifdmaust study from the beginning in the school
both as a subject and medium in order to deriveimax advantage from education. This is
based not only on sound pedagogical principles (hek 1968, 1980) but also supported on
linguistic grounds because mother tongue is theremssgon of primary identity of man
(Pattanayak, 1981a, 1981b, 1986; Krishnamurti, L98Gicle 350A of the Indian Constitution
has also stressed the need for adequate facifitiegery school for instruction in mother tongue

at the primary stage of education.
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- For several school children there may be diffeesnbetween their mother tongue and the
language of the region in which they are studyarg] which they ought to study to be part of the
life around them and to earn their own livelihood.

- Every school going child ought to study Hindi @ese it is one of the two official languages of
India

- English has also to be studied since apart fremgoassociate official language it is also an
international language

Based on the above considerations the Three Laeg&agmula gradually developed as a

national consensus duly approved by the Parliament.

At the secondary stage, the State Governments glemdpt, and vigorously implement, the
three language formula which includes the studg ofodern Indian language, preferably one of
the southern languages, apart from Hindi and Emglisd in the Hindi speaking states, and of
Hindi along with the regional language and Englishthe non- Hindi speaking states. (The
National Policy on Education, 1968: XVII)

Thus the States adopted the three language forbuil& created several problems due to the

way it was implemented.

Problems in the implementation of the Three Language Formula
- It was felt that the learning of so many langusagas a load. Actually this was felt because of

not selecting the proper method and innovative tmes of teaching, availability of poor
teaching learning facilities, lack of motivationdapositive attitude.
- The three language formula did not make any giomi for teaching through the mother

tongues of the minorities. This is an importantwdyack of the three language formula.

One of the major concern with the way the Threeguaige Formula was interpreted was that it
designated languages to be studied in schoolsts$gcond and third language. This has created
an impression about the importance of the langudgedso creates a mindset of thinking of
languages as hierarchical.

There are two types of linguistic minorities:

- Speakers of minor languages, like some tribajlaiges
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- Speakers of modern Indian languages living itatesvhere official language is different from
the regional language.

How a child from a minority language community cepe school when his language is not part
of the school languages.

The Laman Tanda (community) lives on the outsloft®une. They are a migrant community,
but they have been living on the outskirts of Ptorethe last thirty years. They speak Lamani
and in this generation at least one parent is é¢ddcdhey are eager to send their children to
school. However the only school which will acceperh and which they can afford is the
municipal school where Marathi — the regional laaggl of Pune is the medium of instruction.
The children have picked up a little Marathi in #teeets but this is not the standard Marathi of
the school. The teachers consider the laman’'s Egguo be vulgar and uncivilized. The
children do not understand the teacher’s instracyiet they are very supportive of each other
and manage to escape punishment by helping eaeh oth

An example of a child from a minority language whis not represented in school.

A child from the Tharu community enters a schoaoltfee first time in a village in Uttarakhand.
The child speaks Tharu at home. She has heardi?@sp@ken in the street. She is baffled when
the teacher speaks to her in Hindi. She does nderstand anything the teacher says and
amongst the forty children in the class, some obmispeak Tharu, some Bengali and some
Punjabi while some speak a little Hindi she is ctatgly lost. She becomes more and more
withdrawn day by day. The teacher thinks she it @don she drops out of school and helps her
mother take care of her new born brother.

Some exercises
If we call the language of the pre-school expemeata child her home language we will find
three types of situations predominantly in schools.

- Home language = first language taught in schools

- Home language is different from first languagegtat in schools but there is a similarity. (E[.g.
There is a similarity between Hindi and Marwari,ntlii and Marathi, Kannada and Telagu,
Bhojpuri, Maithili and Hindi)

- Home language is completely different from theglaage taught in schools.

Give examples of all three situations from yourengnce.
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Read the following case studies and answer thetiquneggiven below :

Case Study 1 Suleman comes from a Lamani tandavepieaks a dialect of Telagu. He lives
Rajasthan. In school the first language is Hindit Bone of the children speak Hindi. Th
speak Mewari. The school teaches English from Gla3fie medium is Hindi.

1. What is Suleman’s first language?

2. What is the first language taught in the class?

3. Is there any child in the class room whose faeisguage matches the first language of
class?

4. What problems will the children face in the slas

5. Will the problems of Suleman be different frohe tproblems of the other children in t
class?

2. Fill in the blanks to complete Suleman’s story.

Suleman soon picked up . He phlaitachis new found friends. This helped

him to . He also learnt in class. But in class

3. Before entering school, children interact wigople — adults, children, shopkeepers etc
around them. The languages they speak may not sadgsbe the same as their hor
language(s).

For example Maithili lives on the border of Bangalavhich is a few kilometers away fro
Kadappa in Andhra Pradesh. Maithili's maternal ggarents are from Kadappa and sp
Telagu, Maithili’s parents both speak Kannada heytdrop Maithili at her grandparents’ hor

every morning and go to work in the cloth mills i®a They have many friends who drop|i

with their children, in the evening. They speak Kama with Maithili's parents but some
them speak Tamil with their children as they aremilians settled in Bangalore. Everyd
Maithili goes to a Rajasthani shop with her gratitfa and plays with her friend who spea
Marwari while her grandfather chats with his Rajasi friend. Would you say that Maithili
first language is Kannada or Telagu or both? Wtadtis would you give to Marwari and Tami
When Maithili went to school she was quite happyhwier teacher who spoke both Kanng

and Tamil. Why was this so? Very soon Maithili wagght English. But she had already be

to pick up some English from the television, pamephiand advertisements. She noticed that

auto drivers who were her father’s friends alwagske English with the people who th
ferried. So she started paying attention to whey thiere saying. What is the status of Englis|

Maithili’s life? Is it a first, second or foreigahguage?
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1.7 The Place of English in Multilingual Indian Society

‘The aim of English teaching is the creation of milibgual that can enrich all our languages;
this has been an abiding national vision. The miiligual perspective also addresses concerns
of language and culture, and the pedagogical prip@ of moving from the known to the
unknown.’

This is how National Focus Group Paper on Teacbfrignglish highlights the overarching goal
of teaching English in India, a country which isestially multilingual in the popular sense of
the term.

We are a multilingual country because we, as anaipeak many languages ( mother tongues);
each of us knows and uses more than one languaggyeefally speaking) at different spheres in
our life; or a lot of intermixing among various arage has brought many languages closer to
each other. Think. Interestingly enough, in a coumthich has been linguistically so rich, the
languages of power-Sanskrit, Persian and Englislusdd for governance and knowledge
creation) have been the languages which were ieganother tongue of any group of people in
the country. Should it continue to happen or shawddry and bring about more equality among
languages and thereby among their speakers anddsBaglish remain an alien (unfamiliar)
language for the majority of the people or showddriade more accessible to the common people
like any other Indian language? These are the igumetitat we will try and find answers to in the

course of the reading of this document.

So let us try and develop a better understandinigesfe issues with the help of a few probing

guestions.

Look at the following questions and the multiplesaers given below. Choose the appropriate
answer as per your understanding of the issue addeck your responses when you finish
reading the entire write up.

1. What does the above discussion suggest aboutuiHarst?
a) English is the most important language in India.
b) English is a foreign language in India.

c) English is a second language in India.
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d) Many languages are spoken and learnt in our coamalyEnglish should be treated as
one of them.

e) English has no place in multilingual India.

2. There are 1652 languages (mother tongues) spolediaf? What does this huge number
signify?
a) We are a linguistically diverse country.
b) We are a culturally diverse country.
c) The rich diversity we have is a great resourcetfercountry.
d) This kind of huge diversity is a challenge for tdmntry

3. We have 22 scheduled languages which are includethea eighth schedule of the
constitution of India and used for educational adchinistrative purposes. What does the
difference between the number of home languageskéspat home) and scheduled

(officially notified languages) suggest?

a) The number of home languages is greater than ffsheduled languages.

b) There is some basic difference between the twa@osats of languages mentioned
above.

c) Many languages and their speakers do not get egpalrtunities for growth.

d) Languages need to be used for various purposesién to survive and grow.

So as prospective teachers of English how shoulldekeat teaching of English in multilingual India?

And how do the people of our country collectivelykl at English?

English is viewed in our country from different é&gy On the one hand, It is considered a
language of power as this language is mostly ugetido people who have greater influence and
power in every sphere of life. It is also regar@desda language of market and technology since
market and technology, both are operated throuighahguage. As a result, English is treated as
a language of economic and social upliffment. Nonaew, it is increasingly acquiring the
aspirational value for the common and even margiedlsections of Indian society. There is a
popular urge to learn English among various sestwfrthe society, perhaps, because we believe
that learning English can guarantee employment@woac prosperity as well as social status.

However, to some this status enjoyed by Englismasginalizing Indian languages. Many of
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which are being sidelined by their own speakerthag don’t see any use of these languages in

their life. Consequently, many home languages againg towards extinction and with them

their culture is also going to die. Another impattéact about English in India is that English is

acquiring various forms under the influence of theguages spoken in different parts of the

country and all of them are acceptable. Therefibrere is no single English which is ruling the

world but many Englishes which are flourishing wiitle local languages.

: Discussion Points

of the Indian languages?

= Do you think there is a need to save hundreds pbrity languages which will surely
face the danger of extinction if nothing is donsawe them?
* Inview of the above, how do you view English id&y’s context?

» Do you think that English should continue to batee as a language of power or as o

This is how the focus group position paper on teagbf English envisages the status of English

and aims of teaching English in the country.

“English in India is a
global language in a
multilingual country (Sec.
[). A variety and range of
English-teaching situation
prevail here owing to the
twin fctors of teacher
proficiency in English and
pupils’ exposure to Englis

outside school.”

[72)

The goals for a language curriculum (Sec.
are twofold: attainment of a basic proficiency

such as is acquired in natural language

learning, and the development of language i
an instrument for abstract thought ar
knowledge acquisition through, for examp
literacy. This argues for an across-th
curriculum approach that breaks down ti
barriers between English and other subjed
and other Indian languages. At the initi
stages, English may be one of the languages
learning activities that create the child
awareness of the world; at later stages,

learning happens through language. Highg
order linguistic skills generalise acros
languages; reading, for example, is

transferable skill. Improving it in one languag
improves it in others, while mother-tong
reading failure adversely affects secon

)
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alone. The aim of English teaching is the
creation of multilinguals who can enrich all ourr

language reading. English does not stafd
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Now the question arises how we define multiligyalitet us first try and build our
understanding about multilingualism and multilinbtya

Think as you read

»  What is linguistic purism?
*» What do you mean by code mixing and code switching?

1.8 Multilingualism
‘A multilingual person, in a broad definition, isx® who can communicate in more than one

language, be it actively (through speaking, writing signing) or passively (through listening,
reading, or perceiving). More specifically, thentsrbilingual and trilingual are used to describe
comparable situations in which two or three langsagre involved. A multilingual person is
generally referred to as a polyglot. Poly (Greeéivc) means "many”, glot (Greekimtta)

means "language”.’ (Source: Wikipedia)

However, there is no specification about the degfemmmand of the second or third language
needed for a person to be called a bilingual ortiimgual speaker. Maximally speaking, a

multilingual person should have native speaker tkenmand of the language other than her
mother tongue. Minimally speaking, if that speaikesible to make use of the language for basic

communication, she should be regarded a multilihgaeson.

Coming to another important term, ‘multilingualipyhich is defined as a state in which many
languages exist and grow together in a society.dértinent to note here that dialects too are
considered full- fledged languages by linguistssiBes, linguists do not consider any language
community as purely monolingual as a lot of intedmg keeps taking place among languages, a
natural process that enriches languages and ma&ss more efficient in terms of their having
the ability to carry new thoughts and ideas inréq@dly changing times. So multilingualism is a
fact of life in almost all societies. Keeping tlimsmind, it's only natural to expect that all these
languages have a fair chance of being used inradskof discourses, informal as well as formal,

in a given society.

Multilingualism - a Socio-cultural Reality
As most of us know and believe that language isiman construct (something which makes

them human). It is a part of what we are. So afhweans interact with each other, we change
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and grow in the process. Similarly, the languagb& we speak also changes/change and
grows/grow like any other living entity. Going byat logic, it can be easily assumed how most
of the languages must have been shaped and resbgpte: influence of other languages,
accommodating various words and patterns from th&races of such constant borrowings
abound most of the languages the world speaks. &tpkins why Position paper of National
Focus group on Teaching of English advocates thatguistic Purism, whether of English or
the Indian languages, must yield to a toleranasode-switching and code-mixing, if necessary.”
Apart from this, if a language is supposed to benstrument of access to experiences in the
world through interactions of various kinds, theiffedent kinds of registers, ranging from
informal to formal also serve as languages. Andi@switch from one register to the other, we,
actually, switch languages. This is just to pravat tmultilingualism is not a new idea but in its

basic construct, every linguistic group is mulgjiral.

Ram Vilas teaches Hindi in a village
school. He is an excellent teacher
but gets very irritated when hi
students address him as masterji|in
place of guruji because master is an
English word and he thinks it is not
proper for them to use an English
word in a Hindi class. He als
discourages his students fro
bringing in the words of their hom
languages in his Hindi class as he
believes that mixing words
different languages actually pollutes
languages. he believes in linguistic
purism and always uses only Hindi
words in his transaction and
conversation.

On the other hand, his frien
Sneh Vilas who is also
teacher of Hindi in a primar
school of a neighbourin
village doesn’t mind mixin
words of children’s hom
languages in Hindi. Whil

speaking with him, his students

mix words from Hindi Malvi
and English but he enjoys the
mixing the codes and eve
when they switch to their hom

languages while speaking to

him in Hindi, he doesn’
discourage them from switchin
the codes as he believes th
languages grow in each other
company.

So which method(that of Ram Vilas or Sneh Vilas), do you think, will help their

students learn a language in a better way?
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Let’s find out together whether the presence of many languages in a society helps in
learning a new language or interferes in the process of learning.

Multilingualism- a Resource

Under this, we should first examine who we can mmwrsmultilingual in the light of
various levels of proficiency in a language. Thea,will try and see if language distance
or closeness between two languages impacts landeageng. Thirdly, we will look at
multilingualism as a means of attaining better d¢tdggn development. The first important
aspect of language proficiency is conversationarity which includes commonly used
limited vocabulary and simple grammatical consinrct(BICS). The second one is
discreet language skills which deals with the gdgerned aspects of a language and the
third one is academic language proficiency, invadviess commonly used vocabulary,
complex syntax and abstract expressions (CALPS)v,Naeally speaking, a proficient
knower of a language should have a certain dedrestery over all these aspects. But
the fact is that even when it comes to our motbague, we fall at different levels of
proficiency yet each one of us is able to commuricaessages and understand the world
through it. So there is no set benchmark which dafine the optimum level of
proficiency in a language. By the same logic, nioljual proficiency does not
necessitate the similar level of proficiency in také languages a person knows. As long
as s/he is able to communicate meaning through

So what would you say now? different languages, s/he is multilingual.
Is multilingualism a resource?

Discussion Point

+* Who are these strange creatures, BICS and CALPS?

BICS(Basic interpersonal communication skill) and CALP( Cognitive and academic
language proficiency) are acronyms coined by Jim Cummins to refer to general
conversational fluency, BICS and academic fluency, CALP in a language. So if you are

able to hold general talk in a language your BICS is strong and if you are able to study
and write different types of text for academic purposes, your CALP is strong.

Another question which is closely linked with theegtion of considering multilinguality as a

resource is of language distance. Whether soci@asgodistance between any two languages in
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terms of culture and status impacts language legnis it easy for us to master languages from
the same language family? Or is it comparativeffiadilt for the masses to master the language
of the classes and vice versa? If we probe theseessdeeply, we will find that familiarity,

whether it comes from the same culture or samasstdbes have positive bearing on acquisition
of second or third language yet it cannot be cared to be of any significant advantage
because it touches upon surface level aspectsablahguage, e.g. pronunciation, fluency etc..
At deeper cognitive level a common thread runsughoall languages which makes it possible
for us to learn all kinds of languages, howsoevdamiliar they are to us. And, perhaps, this

commonality also makes it possible to write alljaages of the world using one script.

Think as you read

Is language distance more between Hindi and Malyalam than between Tamil and
Malyalam?

Is language distance more between Oriya and Bhojpuri than between Hindi and

Bhojpuri?
What do we mean by mutual intelligibility between languages?

The national decadal Census attempts to enumgraskars of different ‘mother tongues’ (MIJhe 2001 Census
has identified 1652 MTs. These MTs are then ‘ratiized’ into recognised languages. In the 2001 Cgnthese
1652 MTs were grouped into 122 languages. This iartficial exercise and MTs (or languages) gralpeder one
language could be very different from each other. &ample, the MTs of Sadri, Lambadi and Chattisigare

grouped under the language Hindi. Speakers of ta@sgiages would have low mutual intelligibilitycdaalso would
not find it easy to understand the standard diatécHindi. Similarly, the classification betweenhsduled and
nonscheduled languages has been guided by sewslaiguistic considerations-our languages have been added
the list of scheduled languages in 2003, takingdhel of such languages to 22. Bodo, Dogri and&awere earlier
included in the list of nonscheduled languages Mtaithili was a MT grouped under Hindi.The 2001 Q&ns
recorded that 57 languages had more than one mileakers, including 27 ‘mother tongues’ listedamHindi.

Hindi, with all its MTs, formed the largest langeagroup with 422 million speakes#\ total of 234 MTs were
reported as having more than 10,000

speakers. These include MTs listed under schedaidchonscheduled languages. It is estimated theg than one
third of India’s districts are linguistically hetageneous, i.e. more than 20% of the populationksplsaguages that
are not the dominant language of the district. €her
high level of linguistic diversity, even within ddgk, an administrative unit with 10@00 villages and a similaf
number of primary schools.( Dhir Jhingran)
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Yes, if we understand that a language is meang waskd for functional purposes and is not just a
set of rules. So if we can learn to use a langdagéhe purpose of communicating with each
other, eliciting information from each other ortygg things done, the same learning can be used
when it comes to using some other language fosdinee purpose. This brings us to the issue of
interference vs. interdependence of languages. Deesarlier learnt language interfere with the
learning of the later one or does it serve as pa@wp The researches done in this area prove that
the relationship between any two languages leamataiter the other is characterised more by
interdependence than by interference as many kihttansfers take place from one language to
the other. For instance, when it comes to attairlagity about concepts, the already learnt
language comes as a great help. Secondly, theegikatone employs in learning the first
language can be reemployed in the second languageelh Besides this, awareness about
different sounds and their association with the mreg often helps the learners of the second
language unconsciously. Moreover, the most cadisindings indicate that bilinguals are
more aware about the functions and structures @f lnguages they learn than the
monolinguals.Besides, mother tongue based instruati the initial years of schooling followed
by the introduction of another language a littleetaalso helps in the improvement of the other
mental abilities of the children. When childrenrleéo apply rules of one language to the other,
their ability to make generalizations and distions in the areas of subjects also improves. For
instance, when children are made to compare the wayds for different functions are used in
different languages-say in Hindi and English, tlmeglise that in case of questions, question
word comes in the beginning in English whereasoines in the end in Hindi-it makes them

observe things so closely in subjects as well.

Does it mean that | don’t need to discourage my students from
using their home languages in class? Does it also mean that they will
still be able to learn English if they also get the enough exposure to

English through different ways-talking, listening , reading and
writing?
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Besides, the folk and tribal cultures are a rigbosgtory of ancient wisdom and useful practices
which are hidden in their languages, literature artdforms. This knowledge can be a part of
mainstream world if their languages are used, badand explored. The Reading project, taken
up as a part of MLE+ in Orissa, has tried and sawedy folk tales and stories from getting lost
by collecting and printing them with the help oétbenior members of the tribal communities. In
the same programme, children are made to understaragpts of mathematics taking help from
the folk games they play. Thus multilingual edumatcan be a great means to bring indigenous

knowledge into the mainstream system of education.

Multilingualism in Education

Multilingual education typically means using chédirst language as medium of instruction in
the first few years of her/his schooling and thgréklp her/him transition to second or third
language which provides her/him a strong foundation acquiring a new language and

understanding new concepts in other areas of krigeleSo, initially learning happens through
child’s home language and as she/he acquires fjuand literacy in the first language, second
language is simultaneously introduced only in the tiorm and writing is introduced only after

the child has acquired a considerable degree offlaemcy in the second language. Thereatfter,

both the languages are used for lifelong learning.

“... research increasingly shows that children’sigbtb learn a second or additional languages
(e.g., a lingua franca and an international langhages not suffer when their mother tongue is
the primary language of instruction throughout m@iynschool. Fluency and literacy in the
mother tongue lay a cognitive and linguistic founata for learning additional languages. When
children receive formal instruction in their firgthguage throughout primary school and then
gradually transition to academic learning in theosel language, they learn the second language
quickly. If they continue to have opportunitiesdevelop their first language skills in secondary
school, they emerge as fully bilingual (or multgiral) learners. If, however, children are forced
to switch abruptly or transition too soon from lgag in their mother tongue to schooling in a
second language, their first language acquisiti@y fine attenuated or even lost. Even more
importantly, their self-confidence as learners &meir interest in what they are learning may
decline, leading to lack of motivation, school @iad, and early school leaving.” (UNESCO
Report on Education-2007)
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Similarly, In India, the policy document on EducatiNCERT position paper, 2005) eventually
recognises multilingualism as an asset which shbaltteated as a resource, a teaching strategy
and a goal. It also sees a positive correlationvéen multilingualism and cognitive growth,
divergent thinking, scholastic achievement andliewé social tolerance. It also emphasises that
language of each child be respected in the classraich should constitute not only the

medium but also the content of teaching and legrnin

How does it work in classroom situation: the positpaper of National Focus Group on
Teaching of English answers this question withva $eiggestions but before we go into that, it
would be pertinent to look at what Krashen ( 198%:8oints out in this connection, “ (while)
concurrent translation is not effective”, the uséwm languages in the classroom can be “ done
in such a way as to provide comprehensible inptihéntarget language, using the first language

to provide background information.”

In the similar vein, Position Paper comes up wlih following suggestions:

i) Reading is a transferable skill; improvement in dieg in ont language
results in reading improvement in general (west4)9hot just for language$
sharing the same scripts, but also in bi-scrigiabations( West worked with
Bangla and English).

i) Introducing parallel texts in more than one langaaghese may be the same
story...such parallel texts may not be precise tatitahs of one another but
may convey the similar meaning...that sensitise tlile to language-sounc
structures.

iiiy Using the known language for the reconstructiontttd meaning of the
attempted expression through imperfect English,camsultation with the
learner.

iv) The production of bilingual learners’ dictionary a@arious levels must b
undertaken as a state initiative.

v) Another bilingual educational model is to have itgpin a foreign language
with production in a familiar language, sometimeflected in a demand by(
English medium) universitystudents for writing thanswers in their own
language.

11°)

However, what we get to see is a different realEyen though thousands of languages are used
in the world for informal conversation but very feamong them have the acceptability for

formal discourse. Such languages are used maxinf@ailknowledge creation which in turn
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makes them more popular and creates economic dititgdcadvantages around them. This is
how certain languages acquire dominance througiiqablpatronage while a large multitude of
languages (many of them referred to as dialecthereget reduced to a minority status or get
marginalised and eventually die which is a causecémcern for societies aspiring to become
more inclusive and egalitarian, hence all this tkut creating a level playing field for people’s
home languages. Besides, there are issues retatsahhections between people’s culture and

identity which are deeply linked to one’s language.

Now when we talk about creating an environment whedl languages are respected and are
provided with opportunities to interact with anawgrrich in the company of each other, we will
have to look up to education for laying the foummtatof such non-competitive, linguistically
rich society. This brings us to the raging debatetle issue of adopting multilingualism in
education, especially, mother tongue (MT)basedagtrowhich seeks to begin a child’s
education through her mother tongue and strendteecommand of her MT before introducing
the second language and thereby using both languagea resource for each other. This
approach does not seek to use the mother tonguelynfer the purpose of helping the child
transition to the second language as is the caseimimersion technique. It rather helps the
child develop a strong concept base in her ownuagg before a host of new concepts start

making a demand on the little child’s cognitivelgieis.

Multilingualism in Consonance with Democratic Values

Values like equity and justice are two of the mogportant values of a democratic framework
which entail creating equal opportunities for atizens, providing them with a level playing
field to grow and attain freedom at their own peeddevel (which is the ultimate aim of the
education). However, access to such a level playehd) remains just an idea for all those whose
home language does not find place in their classsoand they are compelled to fight their way
out at two fronts-understanding and acquiring a tevguage and then understanding different
subjects and concepts through that language. Apyirgthat understanding, at any stage results
in poor academic achievements/ learning and tlweasequently, adversely affects their morale,
competence and efficiency in the long run as thmidant language which “ replaces their
mother tongue prevents profound literacy.” ( Dhlhingran) Now, such multitude cannot be

expected to participate in the democratic processqual terms.
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Discussion point:

So if you are convinced with the arguments preskealb®ve in favour of treating multilinguality
in a class and in a society a resource, how will,yas a teacher of English, use it in your class?

Give at least two examples of some concrete actions

Moreover, such a system of education which is biothe plight of linguistically marginalised

groups and tilted in favour of a few dominant laages is often perceived to be discriminatory
and not an instrument of democratic transformatiesides, plurality and inclusiveness are
inherent to the idea of democracy which includegyleges as well. At the very basic level,
welcoming attitude to different languages meangpience for different cultures, ideas and life
styles. To conclude, it would be pertinent to restahat constitution of India envisages with

regard to status and role of different languageshaping the destiny of the nation.
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It is important to remind ourselves and everybodymeet that India does not have a national
language and for good reasons; that Hindi and Esfglare our official languages. There is no
doubt that we are under a constitutional obligatimnpromote the cause of Hindi and try fto
make it the lingua franca of India. However, we chée do so with at least three riders:
Dravidian, Munda and Tibeto-Burman languages anteotindo-Aryan languages of the rest
of the country are as systematic and dignified aslkthat Hindi is only the official language
of India; and finally, it has the potential of benimg the lingua franca of this country if, and
that is the third and the most important rider, wha promoted is the common man’s
Hindustani rather than the purified, sanitized a8dnskritised Hindi. Hindi needs to respect
the multilingual ethos of India within its domaimdain its coexistence with other Indian

languages, including English and Urdu.

The Constitution is also sensitive to the need=ach individual and gives minorities the right
to education in their mother tongues and the rigghall citizens to appeal for justice in thejr
language. The Constitution also has the 8th Scleediuis not called ‘the National or Regional
Languages of India’; it is just called ‘Languagesid one should not be surprised that |its
number has increased from 14 to 22, with more tmecsoon. It is an open schedule and in
principle includes all the languages of the counttyis indeed a pity that no government has
tried to follow the Constitution of India in letter spirit. It was indeed a compromise and a

consensus. But, as Granville Austin (The Indiang@itution: Cornerstone of a Nation, Oxford

The mother tongue based multilingual approach oeated by linguists and psychologists
because it is said to have cognitive advantageth&child who finds it easy to build concepts in
her own language and also applies the acquisigarnilng strategies of her own language to the
next language she happens to be learning. As &cltlallenges involved in the implementation
of this method, they are many, ranging from haviagdeal with speakers of two to three
languages in a class to huge demand of traineti¢esmicequired for the purpose, especially, in a
country with such linguistic diversity as we haferhaps, at present we don’t seem to have any
solution in sight to these problems but like otlspirational goals that seem to be quite
unachievable at present, for instance the constitat values which have helped us create broad
aims of education, are something we look forwardathieving eventually. However, that

doesn’'t mean that we should keep waiting for thusiee ideal circumstances when these high
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aspirational goals will be achievable. For thishappen, we need to keep making great efforts
for a long time braving all the doubts and disappuents we will have to encounter through our

journey.
Summary:

+« English in today’s context of India can be bestcdeésd as one of the Indian language
which are also a second language for most of twaéegs in the country and has to grow

in the company of other languages.

¢+ Multilingualism is a social and cultural reality ofir country as every part of the country

is immensely rich in terms of the number of langsgpoken in that part.
¢+ Multilingualism is a resource as it has variousritige and socio-cultural advantages.

« Multilingual/bilingual education is being experimied upon even though its

implementation is fraught with challenges.
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Questions
Unit-01

Nature of Language

1. What is your understanding of language? Explaaidut 100 words.

2. Give any two definitions of language and explaienth

3. What are the essential features of a languageZdmy

4. What do you mean by first, second and third lang@dgxplain in about 150 words.
5. What is three language formula? Explain in abo@W0rds.

6. What are the problems in the implementation ofédHamguage formula ?

7. Explain the term multilingualism.

8. Why is English considered as one of the most ingmblanguages?

9. Why is second language learning considered ditffcGlive answer in 150 words.

10.Do you agree that fluency and literacy in the mpthague lay a cognitive and linguistic

foundation for learning additional languages? Gixamples in support of your answer.
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Appendix 1

I, HeRdl, JgHIiHTT—Rier vd difgs faera
AT ST
ERUTKING]

EART <97 fore A # 9 €, U8 9HSFT O B | W] S ol & forg
SirAreRaT, e, difge e vd aHifioie dged & W 9 © | §B ART
@ I FHsd © b IRa Ig9dl § Rife ¥ G &1 medi ¥ H 18
HI9TG 3FYfId & | BART Q¥ dhadl 3fue Afda™ @ & 3fie | Igvm =2, I8
ST 910 & o IHHT AAGM &g 9IS AR-Hl & gfte | LT © | 99 A"
SN B3] A1 dael 14 wwQ off, amedi AT #| 1967 § RGN S &1 T8 9 1992 H
Do, A g AUTell | T 2 b WRA™ s | a1 o8 7 fb 5 W 3l
FAGR T2 A1 UG JISHIcd Td Ued Rl | 13dl gl H =T 4T
BT A ST FHAT & | I8 Fg9Y0l 91 © b gqa foly 318 mawds Fal & 39
a7 B U faRw forfy 81 a1 dIs urRe oe9—drs] @il B8l Us 919 3R
Ag=aqul § AfAg™ & e ¥ IRAY GiAu™ 99 a1l o ISHTT BT [T el
IBAT| 9 a1 F QU Bl A T b IeC, ACRAATG AT H Py 3fard
FHIBRUT &— VW FHIGROT ST 9T |1 3 <ell o <l A9 9§ 984
& g AT (ST B &I, IS A9G A ol | AR H (24T DI IISMHTET BT Sl
fear, R @& R, IR 9 dF@aRe & oy o@egd I 9 FTSll 3
HE—RISITYT BT Tofl AT 3R ST R &1 I8 A b 9 ddb d
el AR, IS B $H QU W TSN ol SMWIM| §9 Hd dAl & 9o,
HAYT+p IAINAT WA & FEAH B BT bl U A © Sl IAD! GgHId
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P QT A BIAT & TR S0 URIIMNT A8 HRal, SEP HH Bl Aol \Hsdr| I8
TfaemT &1 &| O T8 8 I |

FH I AN Bed © b R § dadl 18—20 eI 31U 1632 99G 8, Fifd YA
FITell STRTOMT SR 1 1 8 | SAfGTY WIRd Fg9Ts! € | RToTilfad a1 €iffies BRol
& gos ¥ MFdie’d gad &g BIc—HIC Tl &I AINY, Sl Uh—aqR d B
ol Wl off, fe—arer AT T, 3R SR TR% WIS, fall, Herell, gaell
e Sl g 9wiRll bl 341 Wi & sfavia e forar mar| SR 9Ra g
Y ardr & oY 9=t 999 & 7T SRaR BIg YR 1 9918 o7 | W 8 b
AT &1 U SMI™ Ig W © & MU 91 fhd ded € 99T 9 dlell § 3R
FA T AT TS| TS AT b AT 87 AI—dsi-ie |97 {6y #19 € ar 7o
BIR H FHATS H BCHY HB |l FAT ST Febdll 27 HNASID B & A0 H AT
A fHar A1 w5 & 3@l o/ 3y H Ueh W9y 2 9 &) a1 77 SRiT 8, A I8
HeT b feell fES) @1 Ue arell 2| 9uIdel 7 A1 b feAr {6 e e g
B GXIAIHD AN DI FIHEg IR & 3fd 39 UREY H 7 d Agerd &
foTT ®Is = B, T SFTOET Y S B oIt AR T 81 HFGIAR0 & FHIfoTh
ARl & oY [T <NT 9RA @l agurdl Sl AFd 8 Hifd 89R F8T SEN,
fthed, fopcra, S1AT RSN, Ren, TwaR, daedl 3MfS B BHEGN by WEBH § Uh
AT BIAT B PSR HHEH H ABR IS dF BT gF ARG Rrem @
JMEIR—HT g1 §37 & | Ig 910 3T © b {B YT il & oIy sHBI 372

e 2, IR A1 gl M A 90 9 8 99g STR-YRAR™ & foy dad e o
< |

3T H ARATI IgINAT & &g MM 8 3R I8 Blg oxl @ a1d e fob afders
THATY Q2 DI I§ Fd b RIRGQI—dT ofTdl 8, Af¥har fUssud A S g3l |
3l I RSIa ugqgell &1 &HF Tl B © S W H 9RATI IgHIdl BT Dlg A
Dls 379 3wy MfZd © dfhd |adl Memdr YRa &1 Ig9iivar a9 &1 &
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ST Adhdl AR IFD! A 971, S ufcr Adaeie gy faem, fdr A1 e,
fRrem a1 AT URadd & BIIH BT B %ol I ST FhdT 7

AId = 91 A1 I8 © b Igadl BT Al a1 AEifie WX R 4R @ folY
By RRee] o1 favg T80 R81, H W | P AR Bl AUN—IMT H FHCS o €
=T QY—fAQel B | A=l Yddh IATGF—YGTT Bl ARAY Ffdd 9 FHIl
& oY U I 910 & IBT YBDIg ARGl $I 91 Aal fb 427 AI—a19 | I [Ierge
H 97 HRAT &, YR SRl 9 AIoq9 g 34 | Plere & qRadl 9 24 a1 el d
q Y FIATT BT GRT BMH hacl 3RSl § Hal 2 | Il o, by gRRefaal & a1
v A BT 2 fP QT AT St Wieg fAe—ge Tl 2 | U ufeasy Wi |Hg
Bl 8 A 5 Rewe] 9l €| UHpwT HuGS! W IgAT e Pl ATAT T8l S
AT | ATNY AR 18], TAR I8T [ARR Faold] I8l § dlg 1l T (U1 99T
S BITAN W gl Bledl| AT Al AN 989 BRd © (b WRAE
AT B Aegq UG off, &), g, Sg a1 Rl @l WY 979 |
fPdI—1 fHdl TR R 991 g b 91 off | 519 9% dIs IRy roFiifas
g1 U A I 3], 89 Uh W, Tdb |rTifeld URfY, T WS, Ud oH
afe & ded8 ¥ &R 8 W& B |

YT, AT, NToTAIfe

oifhs UaT F81 © b 9mwr, |ArEfTe g1 9 IS § g qde |gl | F o fadn
Iuiy Y Alhdd] RN & d18Y s ol s9falv =41 U 93 & wife S
HATTAR 3USI HIA AR ARIDHI T H Dls UG UG DR & (Y 3D
TEl B9 ARV | 9 &I A & R T dadt SUSh & S9 @7 AT § v 3Rl
@ o1 IRA &1 IsE T I e g & T8 1 P ' IR IR
e MG, 8R fER R & Sfeam=y) & S a1 i favg & A1 s 6 3
U®H SRIE] 2, 89X UM 98 98 & SIQIT| S961 $Hedl & b JfQ wd @R 37
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B Bd H g SHAT U B SHA H B Fehdl § dl AR AUAT BMH AR
TSl H T T PR FHAT | VAT Fi 2 6 niSh & A |\ 9T BT YT
NIeT 57 U Rie fb &R Ag=auyl &3 9 qellie a1 ddb-ral, s a1 IR,
ANDHII A1 e, Fafbcarame i sfenfiie @l FTe el ardl &I dretdrel
g° U A 7 6 B orfe B aFiw aifedr fgvmdt gax <8 e
|9 3R TSI § TeX HEET ¥ A B8l ddb 9ERl ? 81 8 & §o Ufaeiis
qai H AT BT JANT fH GHR AT & 39 W T ol STel | 39 715 ATih—If
B AP UH 98d ol AlSD UKD AN dd 9 GaeRdl I Ugarn Sff I & &
SINT I T JAYAT B A T Y 8 A1 & R[SHId AT DI aRfdasar
39 FE AHEM M B B IRES H, Fy N, Fieoh, queh 9 9Py @
AlAeT @ 3edl el H o1 ¥, B S ANl & YA Bl [Aherdr I S FleRdl
A TS & N §{O I N B gR FRIERM Sl g8 —gag, Tl § SR U Wb
ar ATE ATl BT ATYISH Bl AT 8 A8 diod WHE HIATIRG © AN gl dRB
S | ggHIYAT & 9 OR8 By S & | Udb 3UR WA & BARI Aldd &I | ol afS
B9 JEINAT & IR H 3R 2Afd FdeTd I8 & HB Mg I el A al 84
I Y |fedl | @l o1 V8, TR ER—ER H q9] JUR HUT BT BB Helar!
SRATA 78l ) UIgT | I8 g1 &7 fww @ f6 &R sy e denfie erue
MI-FT B WRAAHSG AR H A @d g1 SW & fEm 9w 2 AR
BRI a1 TR T D gfe F ulRerl vl § fewrE o gat § S% e
9ot H fARAR e B YUK PRd B © | URIE 98 9HY 3 T § [ Al
AT U AMISTe A9 gdl |INIfag iU+ I 3 B ArHIfid ddid g d
U WMF—HR Bl I Haral H SIS |
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NTEIRCAT
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Appendix 2The Theories of Second Language Acquisition and Leaing

Second Language Acquisition

Stephan Krashen has done extensive work on seemugidge acquisition. It is important to
understand his five hypothesis. As we have seagukge acquisition is a subconscious process.
- Children are usually not aware of the fact thagyt are acquiring the languages in the
environment. They are aware that they are usingahguage for communication. - Children
who acquire home language — languages of the n@ighbod are not aware of the rules of the
language. - Error correction has no effect on aggan. Parents don'’t really correct the errors of
children, they celebrate thenfecond Language LearningSecond language learning is
conscious learning of language. - In school, ckitdare taught the rules of the language, they
become aware of rules. - A child who is learninigraguage can talk about the rules — grammar
of the language. - Children who are learning a Uagg — usually in school are conscious that
they are learning the languad#ow does this distinction help us as teachersrhis distinction
between acquisition and learning helps us to umaedsthe difference between what happens
when a language is acquired spontaneously in thigoerment and when it is learnt in school.
The direction that this theory gives us is thatsslaooms must create an atmosphere for second
language acquisition along with its plan for leamgi teaching. This also gives us part of the
answer as to why children in rural areas can't spdenglish although they are introduced to
English from class one. If we believe that acquisiis the best way to learn a language and
class room learning is not the best way, we carvidefor acquisition to happen in the class
room using different method$low is second language acquisition different from irfst
language acquisition? Why is learning a second langge so difficult? The answer to this is
given by Krashen’s two other theories of secondglage acquisition. The Monitor Hypothesis
When we acquire a language through natural suriogadnd input rich environments we speak
fluently — we may make mistakes but we don’t bothleout them. But when we are learning a
language in a class room where a teacher is corgectir mistakes and we are conscious about
our grammar then there is a monitor in our mindolwhivatches for correctness. Sometimes this
monitor makes us tongue tied. We try to correctselves, then we give up and speak in the
language that we are comfortable. This tells us ldening formal rules play a limited role in
second language performandée Input Hypothesis If the monitor hypothesis is correct then

the central question would be How do we acquirguage?We acquire it by understanding
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meaning and as a result of this understanding weie the rules of the language. Thus we
understand meaning before rules. And in our classwrwe teach rules before meaning! Chital
was seven years old when he started working wihdther as a tourist guide for foreigners who
came to see the beautiful Ajanta caves. Thesegioees often asked him questions in English.
Chital used to be quiet at first but later he betgaanswer their questions. He followed what
they said and gave them useful information. Thegregated him. Rammanna went to school
when his father admitted him, reluctant and scregmHis teacher spoke English. She taught
rules of grammar and meanings of words. She wiote alphabet on the board and asked
children to copy it down. Rammanna could not sgeaglish even after a year in school. Chital
acquired English by first understanding the mearofighe questions asked to him by the
foreigners. This was because he wanted to helfathiser. He also found it exciting and had the
challenge of trying to understand what the foreigreere saying to him. This means that if we
begin with meaning — the structure (rules) willlbarnt through the effort of understanding the
meaning. Moreover this will happen unconsciousiganing is more important than rules! In
school when we begin with rules the child face®mprehension as the child has not understood
the meaning of the words — the thoughts. We caonderstand meaning by rote learning —
learning by heart. Small children understand megibiy ‘doing things’ with words and ideas.
These things could be physical or mental. Suppbgdren are asked to collect a lot of things
like leaves, flowers, stones, pens etc. and tsiflathem and name them. They will understand
the meaning and use of the names they have cibsifuch better than learning a list of words
and their meanings in regional language. What iammgful Input? Input-rich communicational
environments are a prerequisite for language lagrection( Ill). Inputs include textbooks,
learner-chosen texts, and class libraries allovianga variety of genres: print (for example, Big
Books for young learners); parallel books and nmternn more than one language; media
support (learner magazines/newspaper columns, /eadim cassettes); and “authentic”
materials. The language environment of disadvadtalgarners needs to be enriched by
developing schools into community learning cent@fsee Position Paper for English (National
Curriculum Framework 2005) Extract from the ExeeeitSummary However ‘doing things’ is
not always physical. It can also be in the forrmihd-problems. Suppose you tell children that
they have to set up a new class room and they todmaly things for the class room. What are the

things that they will need? When they have done tihey can decide where each of the things
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will be placed. The teacher will provide them witie words that they don’t know. E.g. If they
want to put the black board on the wall. The teaghk help them with the word ‘on’. The Input
theory also says that speaking fluency cannot bghtadirectly, it emerges over time. Different
children get into the state of readiness to speakferent times.Natural Order Hypothesis
Every subject has its own natural, logical ordemhgoncepts. We know that we cannot teach a
child multiplication without teaching addition. the same way children acquire the structures of
language in a natural ordddow did we find out about the natural order for language
learning? What is the importance of this informatian for teachers? Linguists did careful
research of children in various stages of langusgpiisition. This helped them to find out the
natural order in which a child acquires conceptge @ppendices below give you extracts of this
natural order. The significance of this researctiha it helps you to find out the stage at which
the child is and to provide comprehensible inpet input just above the level of the child i.e.
i+1. This idea represents the level of input whilsl child can easily respond to + the level of
input slightly higher where the child needs to feathe Burden of Incomprehension The role of
meaningful language exposure or “input” for the dhito work on is acknowledged by all
cognitive theories of learning and language leaynjas opposed to behaviourist theories of
learning as habit formation). The “burden of langest (as of all education) is the burden of
incomprehension. This happens when language istdagits own sake as a set of forms or
rules, and not introduced as the carrier of coltdextual meaning; it becomes another “subject”
to be passed.8 Position Paper for EnglishThis dsabeen misrepresented in text books which
follow a structural approach. They begin with teaghthe alphabet, then three letter words,
longer words, short sentences, longer sentencethandsome poems and texts. They begin with
simple sentences and go on to complex ones. Thisniscomplete contradiction to
‘comprehensible input’. Comprehensible input caly e through natural language as spoken in
real situations. This language never consiststtérie or words. It is wholds comprehensible
input enough?Simi is a great teacher. Her class room looks Jsegutiful. Its walls are
decorated with colourful TLMs on all the Englistsdens. These are all at the eye level of the
children. She frequently changes them. She beginddssons with pictures and rhymes and
stories. Yet children can’t speak English very w8lmi is disappointed. What advice would you
give her? The answer to this question is that cetmgmsible input is not enough. If you carefully

read the case of Chital you will realize that tloenprehensible input that he received from the
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foreigners was accompanied by an opportunity faicmg input and an opportunity for output.
When the foreigners asked Chital questions the dg@w an opportunity for noticing input and
also for expressing himself. This made him an ackarner. Moreover we must also remember
that- Every child learns at her own pace so theitirghould not contain ‘a structure’ but the
‘whole language’. - Every child also needs timeptocess the input that the teacher is giving.
And in this processing several months may elapséthey start talking and that the speech that
emerges is error free. The Silent Period Beforenmégg to speak a child goes through a silent
period. This is not a zero achievement period. dtikl is building up competence in the second
language via listening and understanding. Commtime#®pproach — Stephan Krashen (pg. 27)
- Children will take their own time to process laage. This is because there is a time lag before
a child is able to process information and coniitetct her previous knowledge and create rules
for herself. The moment she is able to do thistsies out the language by speaking. At that
moment the child needs an opportunity for out puhat is i+1? ‘I is the stage at which the
child is at the moment and +1 means just one séhgee that. This means that we learn a
language when we find it meaningful. The way welfia meaningful is when we understand
something and this motivates us to understand midre. language environment in the class
room must be meaningful but at the same time ittnb@smotivating by creating challenges
which gives the child the satisfaction of learninghat do we mean by whole language
approach? Whole language approach is a philosopHgnguage learning. Whole language
approach is based on the belief that all childrem learn language if they acquire it through the
environment which has meaningful and whole languddes means that the language of the
classroom must have elements of narrative thatnaeif the world outside. This means that we
do not begin with bits of language like the alphadrdists of words but with stories, poems and
conversationSome pedagogical thoughtWill it help if the teacher is impatient that a Ichi
answers her every question? How can a teacher gingrie opportunity to children to express
themselves and not hurry them to do so?Will it helbe teacher scolds a child for remaining
silent or for making mistakesAffective Filter and Monitor Hypothesis In learning any
language our interest and motivation play a large. Y ou may remember that many times you
are tongue tied and cannot speak English befoemgrs. This is because of your hesitation.
This is caused by the affective filter which istimn caused by your monitor. Your brain creates

an emotional reaction because of the constanta@mreof the monitor who tells you where you
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are going wrong. If the monitor is high the affeetfilter is high and you feel hesitant to speak
English.High Affective Filter Input Out put Affeete Filter If the affective filter is high the
output is low. Affective Filter Variables - Krashetf81 - Motivation Children with high
motivation do better in second language acquisitio8elf Confidence Children need to have
self-confidence and a good self-image to do bettesecond language acquisition. - Anxiety
Low anxiety is conducive to second language actmsi Low Affective Filter Input Output
Affective Filter If the affective filter is low theutput is high. A Page from Sitamma’s Diary |
have been teaching slum children English for séwaars. In the 80s | used to make great
efforts, take a lot of TLMs to class, talk in Erggliall the time but children from low economic
background never responded. However nowaday< kélidhem the importance of English. The
mobile revolution and the migration of many slustesis and brothers to Dubai helps me now as
I do not have to motivate children to learn Engli€hey come to me to learn English. | tell them
nowadays that they need not feel they can makeakeaist use mixed language and talk about
themselves. | have never used a text book. Todagtually begin with the children’s words,
thoughts and problems in their own language. Thegaine interested, lost hesitation and soon
began to speak some EnglisWhat are the two factors that helped Sitamma? Some
pedagogical principles for a second language classom - Provide comprehensible input -
Create opportunities for students to notice inp@reate opportunities for students to express
themselves when read - Build the confidence oflehener — it is ok to make mistakes - Create
interest in several ways - Help overcome hesitabgrbeing patient Shama was very happy
when she was appointed as an English teacher an@kin Bangalore in one of the richest
areas. It was one of the best schools. She thahgltall the teachers would be trying out
innovative methods. She had also learnt some grettods from her teacher who had taught in
a rural school. But Shama found that the teachers wsing traditional methods. When she used
new methods the children were very happy but there no difference in performance between
her class and other classes. The children were &fflwent homes and at least one parent of
most children was settled in USA. They spoke Ehgbis the playground and at honfkead the
following questions Where were these children getting their compreldmsinput and
opportunities for output? Where was language adaprishappening? What was happening in
the other classes? What value did Shama’s methddst@ her class room? What is the

difference between this school and a rural statedechool? What will a teacher have to do in a

52



D.EL.LEd.Reference Material Experimental Edition

State Board School to help children speak Englistifat are the questions that you would

like to ask Shama to give better answers to the gsons above?
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Unit - Two
Listening and Speaking

1.1 Objectives
After studying this unit learners will be able to:

1. Understand meaning and concept of Listening wotinprehension

2. Develop listening and speaking skills amongrthiidents with the help of different activities.

3. Use IRI (Interactive Radio Instruction programpnegramme effectively

4. Understand Sound system of English languagemapicbve pronunciation through different
activities.

1.2 Introduction

A language is learnt best when it is present ineim@ronment and there are opportunities and
motivation with the learner to listen to it and useAll these conditions remain present in the
case of the home language of the child. And th#ttesreason why children acquire their home
languages so easily without making any consciodisrtef They literally pick it from the
environment. When it comes to learning the secamgjdage in which the input is extremely
limited in their environment. The responsibility telaching that language rests entirely with the
teacher and the classroom processes carried saghool. Therefore classroom processes should

create maximum opportunities..

Language is an integration of oral - aural ab#iti@hus looking at listening and speaking as
separate abilities doesn’t help in understandimgnth Speaking follows closely to listening and
by the time a child reaches school he can listehspreak very well. In other words, he is able to

talk. The very first principle which NCF 2005 talkbout is the natural capacity of a child to
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learn from his/her environment by discussing, aglguestion, playing with the things in his
surrounding, observing and by sharing his/ her olag®ns. But schools want the child to

remain quiet at school and learn whatever is taimgharious periods.

In our day to day life, apart from participatingtime conversation, we listen to the audio input
while watching TV or various announcements in tityg colony, railway station, bus station etc.
We listen to speeches and debates and discussiohfles and interviews and many other
things. These categories of verbal engagementsireeguderstanding of various forms of

language.
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Case Study 1: Mukesh practises English

Mukesh is a very active primary school teacher vdazhes all the subjects to his students of Clhs8vihen

Mukesh started higpob as a teacher, English was not taught at priyni@vel. But after a few years, the

state government decided to introduce English f@ass I. All the primary teachers of the state w
given five days of training in methodology of taaghthe English language. Teaching English a

second language is very challenging to first-getieralearners; it requires planning, resources ﬂnd

enthusiasm to teach and learn English. Read Mukeabtount of how he approached teac
English language skills.

Even after the training, | still felt insecure, egmlly about teaching English to students who w
mainly first-generation learners. My own knowledgé English was very limited and | fe
uncomfortable speaking English, worrying that | wasking mistakes. But | knew that | had
develop myself to be a good English teacher - r@eadse could do it for me. | decided to listen g\
day to English language radio

programmes. | also asked my wife to converse idigingith me every evening, because her Eng
was better than mine, so we shared our news abeut\vents of the day, talked

about the news on the radio and had general comaiers about the family and our meal in English
| also practised speaking simple sentences in Ehguch as 'How are you?', 'My name is Mukes
am a teacher' and 'l live in Bangalore' by recomglitnese sentences on my mobile phone. | would
them back, listen to them and re-record myselfrtprove further. | must admit, sometimes | feltta
silly 'rehearsing' like this, but | found that itddreally improve my English and made me feel m
confident.

| prepared a list of everyday classroom instrucsiamth another teacher in school, for example:
down now please’, 'Everybody up’, ‘Can you contbddooard?’, 'l want you to make two lines' &
‘Can you make a big circle'. | practised sayingsiéstructions loudly and clearly at home. | stdr
giving instructions in English in the classroomeaking slowly and using gestures and actions,
the students responded very well.

Another action | took was to develop some verytshativities and games for listening and speak
with students. Every week | implemented one ottheBvities in my classroom. | made it a point
to worry about the mistakes | made or the studerdde - | wanted the students not to be afrai
take part. As a teacher, | know that mistakes happken we learn anything new, and | made ¢
that my students felt rewarded for having a go eatinan punished for getting it wrong.
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1.3Listening Comprehension

Certain abilities are inborn in humans. Listenis@ne of them. You grow up listening to sounds
around you. Gradually these sounds become mealhitayftou. You listen to a wind chime, a

bell ring, a cat mew, children make noise, tyreeeach etc. You listen to people talking in
different languages around you. We will discusg tiawv you gradually learn to make meaning

out of these sounds.

As a child grows, she begins to notice that moshefsounds that she hears are accompanied by
some movements or actions. For instance, if ancoligdls that makes a sound or when people
speak their lips move. The simultaneous occurrafidate object falling and the hearing of a
particular sound make the child notice and assedla sound produced with the movement of
the object from a higher place to the ground or esmurface. Gradually the child learns to
associate the sound with the object even when foisseen. Frequent repetitions of sounds

matched with objects/people familiarize the chilithvobject-sound code/word.

In fact, every word is a concept for a child and &uarns it in connection with the other known
concepts. For example, in the early years of oohiklhood mother and food are connected.
Likewise, kitchen, flavours, smell, texture andazol of different food items, along with their

taste get associated in our mind and create a scf@ncept web).

Now think how difficult it would be if concepts wdp be kept in mind separately. How many
concepts/ words a person would possibly be abktdre in her mind? Discuss it. You can also
try to see the connections of the concepts you kmtlhwother concepts, for example, rain wjth

clouds, overflowing rivers and drains, floods, @aat weather etc..

Listening comprehension is more than just hearih@tws said. Hearing is just a physical act wherein
involvement of the mind is very little. Wheredstédning is a child’s ability to understand the mieg of

the words she gets to hear. As the sounds containgte words reach to her ears she relates them to
some actions, objects and experiences and therakgstihe meaning of it. The act of listening ineslv

paying attention to what is said and relating ibte’s previous knowledge or experiences whicHss a
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understood as active listening. So when childreteti to a story, they understand it, remembeistuds
it, and even retell it in their own words. Thisais important skill to develop even at an early dgeause
good listeners grow up to become good communicatagarning to listen attentively(actively) for a
longer stretch of time helps the children in depélg a good attention span and also lays a richrgto
for the development of literacy.

A child is curious to observe the trees in changiegsons, the moon in its different forms, antsahdr
insects and all the activities happening around 8ke, in short, has an unlimited curiosity to ustind
the world. Talk plays a vital role in this. Throughlk the life at school, the life at home, and at
neighbourhood come closer. But talking is not cdesid a right thing in our schools. It is thoudtsttif
someone is talking she is not studying well. Hemteschool we don’t create space for talk. In fémt,
the students of nursery and primary levels, talking medium to reinforce what they have learnt.use

read the conversation given below involving twddrgn.
First child — Did you notice Madam is wearing a rirg today?

Second child — Did you not notice it earlier?

FC — Yes | saw it earlier also.

SC — But this a new ring.

FC — Yes, Madam has bought a new ring it is smallghan the earlier one.
SC — No, this one is thinner than the old one.

Let us now try to understand how this seemingly-academic activity(talk) helps in the
cognitive development of the children. If we loolosely at the above given conversation
between two children we will get to see that thddcen engaged in the conversation are
recalling, differentiating and understanding thBedence between small and thin. To be aware
of the usage of talk, it is necessary that we dagval practice of listening to children. Itis a
difficult task, for elders think that they have ama important job of instructing the children and
children should listen to them. A teacher who kndles basic objective of talk and possibilities
of learning through it encourages it in her classespecially. at the primary level.
Teachers/facilitators should encourage active caagi@n in the class, learner centric teaching

encourages learners to be more participative inites.
( From Krishna Kumar’s book, ‘Child’s language d@edcher’)
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1.3.1 Talk
You may have seen little students play 'TeachecAe&dwhen they come home, where they

say and do whatever they have heard or seen #agihér say and do. Maybe you even played
this game yourself as a child. Students everywheaen ‘teacher talk’, or the language of

‘classroom management’, although no one has tdugtthat language.

You should make it a habit to greet the studentnglish, and to give instructions in English

for things that you do every day so that studerfisswtomatically acquire this language.

Read through the words and phrases below, tickiagohes you already use every day. Try to

add new words and phrases and use them consistently

Good morning/good afternoon/good evening, studelats.
Please sit down./Yes, you may sit down now.

Please stand up. Thank you!

Please stand up when you speak.

Who knows this word?
Put your hands up, please! Those who know the@d hose who have finished their
work!

Yes, come in, please.

Please wait a little.

Let the others speak!

One at a time, please.

Please come to the board and write the date.
Thank you. Please go back to your place now.
Open your books/notebooks.

Try this in the classroom
Teach students to say 'Thank you', 'Please" aredt ptilite words for requests by using these

words yourself when you speak to them. Teach theesits to say ‘good morning', 'sorry’,
‘'excuse me', etc. to you and to each other; andse the appropriate expressions for
permission to enter, go out or speak - for examplay | ...?" Remind students of words and

sentences they already know in English.

Use English to find things out, and use material$ @sources available in the classroom to
talk about them. Allow students to talk in Engl@hin Hindi, and then say
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and practise the words in English. For instancegrwiiou hold up a pen, a book or an

object, you can ask:

What is this?
What is it called in English?

What is its name in English?
When you show pictures of actions or objects, sagchictures in the textbook, you can ask:

- What is he/she doing?

«  What is the name for this in English?

«  What do you call this in English?

Vary your use of English by saying things in diéfiet ways, for instance:

« |l don't understand.

« I'm not sure | got that.

- Sorry, but it is not clear to me.
- | am not following you.

- Do you mean . ?

- What do you mean?

.« I don't know what you mean.

- Perhaps | have misunderstood.
You can extend students vocabulary by giving exaspf words that mean the same thing
in English by using formal and informal words, fostance:

- Please stop talking.

+ Please stop chatting.

+ Please stop speaking.

+ Please stop conversing.
+ Please stop discussing.

What space/ opportunities can you create in langeaglass so that children can talk

freely?

Find around you two children talking, note down tiretalk, bring it to your class and
analyse the talk to see what cognitive abilitiesldren might be developing through this
talk.
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You can try out the following for helping childremprove their overall command of the target

language.

* Let them talk about themselves.

* Let them share their experiences at school.
» Discussing the pictures/ photographs.

» Telling/ listening stories.

» Enacting stories/ skits/ scenes from everyday($ifeulation).

Language skills like speaking, listening, readimgl avriting can develop simultaneously. The
children who often keep quiet raise a doubt in thi@d of their teacher whether they are
listening attentively or not. Listening stimulaté®ughts in the mind. A child as he/ she listens

makes connections, compares, challenges, disagigress, recalls etc..

Early stages in language learning require plentgxgosure to oral and aural activities. For

example recitation, singing songs etc.

Some of these forms could be simple instructiongplip announcements, telephonic
conversation and Radio/TV discussions. There armus categories of spoken expression. A
teacher needs to make sure that his children teétyf so that the abilities required to understand
these categories of talk get developed in themddso a teacher has to make his students feel

that what they speak is carefully listened to aaldied.

Let us have a look at some of the samples of tliweakaid categories of communication and

find out as to what is involved in making sensé¢haim.

1.3.2 Simple Instructions:
How to make tea-

* Take a kettle.

» Take a cup of milk and add a cup of water to it.

* Add two spoonful of tea and two spoonful of suigsit.
* Boill it for five minutes.

» Strain the brew in two cups.
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What will happen if you jumble the order of somstrinctions? For example, to instruct
someone to cook rice, if you say ‘Boil the riceairpot’ before saying ‘Rinse the rice’
imagine what will happen? Create some such seitst@festing instructions and imagine the

mix up that takes place.

Take up some tasks and create instructions for.them

1.3.3 Public Announcement:

All the residents of Adarsh Nagar are informed tiet water supply schedule is going to|be
changed from coming Monday. The colony will have thater supply on alternate days |.e.
Monday, Wednesday and Friday during 10:00 a.m.2t0@ p.m.. However, on Saturdays and
Sundays there will be no water supply. The decisoraken to cope with the scarcity of water

during summers. Please save water. Use water quuigi.

Announcements are meant for people in general (favol particular person or a group of
persons) that is why their language is kept simghel unambiguous. They cover vital
information without any reference to people whoeatty know this. The key message is
sometimes given through catchy phrases or slogependiing on what kind of announcement it
is. You must still remember the style of olden ddyarbingers suno ! suno ! suno "while
making an announcement. As announcements are niemg known issues it is difficult to

understand them if the background is unknown toesora.

Make certain announcements in your class relatedutewh hours, holidays, submitting
assignments etc..

Tell your students stories in which announcemeakts place.

Note down the announcements made during morningnddyg. Try and make them |in
English.

You can ask two or more children to simulate(enadglephone conversation. You too ¢an
simulate the same in your class.

1.3.4 Telephonic Conversation:
Listening activity plays a significant role in tpleonic conversations. Clear speech, medium pa@zspe
neither too slow nor too fast- make communicatiasier and accurate.
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The phone rings at the office of Ajit Book PublisgiCo.
Receptionist - Good afternoon, Ajit Book Publishitg.
Nitya — could | speak to the sales manager please?
Receptionist — Would | tell him who is calling pte

Nitya — | am Nitya Menon. | am calling from a pigblLibrary.

Receptionist — Thank You.

Telephone conversation can be formal or informbak ®ne we have read above is a formal one.
Certain etiquette is followed in both kinds ofeqghonic conversations. For example, polite tone
and precision and clarity of the message. In tlge af information technology telephonic

interviews are common place. So to take part Elephonic conversation it is necessary that one

listens carefully, interprets well, makes logicahoections in mind, gives references etc. while

replying.

1. Write and enact an imaginary telephonic conveosabetween the village school teacher

and the headman of that village about improvingldquaf the mid day meal

2. Enact an imaginary T.V. discussion on the issiuEducation for All'. One person can

play the role of a moderator.

3. Think of a few issues on which your studentstaare a discussion. The issues can be

simple, interesting and suggestive (from theirylafée.)

1.3.5 Radio and T.V.Discussions
TV or Radio discussions can be of most varied kificisn a discussion on cricket to a serious

discussion on economic policy or terrorism or emwinental issues. Discussion therefore can be
enjoyed by the one who is familiar with the issuddéscussions are long and can discuss
multiple aspects of an issues with multiple pertpes. For example, we can discuss
‘Education in India’ and its historical background with a perspectifeaodemocrat who

believes education to be a tool for creating anlitagan society (society where everyone is
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treated as equal). On the other hand, in the baakgr of globalization one can also discuss

education with a perspective of its having an insental value where it is a

means for growth and development of all classessuiciety, especially, under privileged classes

of that society.

TV Discussion:

Host — Hello friends! | am Abhishek, | welcome #ik viewers of Sky TV. Friends, today is
May 31. As you all know today is World No TobaccayD We all know Tobacco is harmful to

smokers as well as non smokers.

Smoking is a big killer which kills around six nidh people across the world every year.
Youngsters who start smoking just for fun end updp@n addict. Quitting smoking reduces the

health risks caused by exposure to tobacco smoke.

We will talk more on the issue with Dr. Naresh &tip who is MD at Forties Hospital, New
Delhi. Welcome to the show Dr. Tripathi!

Dr. Tripathi — Thank you Abhishek.
Abhishek - Does tobacco smoke contain harmful chalsi?

Dr. Tripathi - Yes. Tobacco smoke contains chersitlhat are harmful to both smokers and non
smokers. Breathing even a little tobacco smoke lsanharmful. Of the more than 7,000
chemicals in tobacco smoke, at least 250 are knawn be harmful, including
hydrogen cyanide, carbon monoxide, and ammonia.rigntioe 250 known harmful chemicals in

tobacco smoke, at least 69 can cause cancer.
Abhishek - What are some of the health problemseiby smoking?

Dr. Tripathi - Smoking harms nearly every orgarthte body and diminishes a person’s overall
health. Millions of Indian have health problems sed by smoking. Smoking is a leading cause
of cancer and death from cancer. It causes carufetise lung, oesophagus, larynx, mouth,
throat, kidney, bladder, pancreas, stomach, andixceas well as acute myeloid leukaemia.
Smoking also causes heart disease, stroke, chabstructive pulmonary disease, asthma,
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hip fractures, and cataracts. Smokers are at higlskr of developing pneumonia and other

airway infections.
Abhishek — What are the risks of tobacco smokeoto-smokers?

Dr. Tripathi — Second hand smoke also called enwrental tobacco smoke, involuntary
smoking, and passive smoking, is the combinatiofsidle stream” smoke, the smoke given off
by a burning tobacco product and “mainstream” smdhke smoke exhaled by a smoker. The
International Agency for Research on Cancer hasassdied second hand smoke as a known
human cancer-causing agent. Inhaling second hawm#tesicauses lung cancer in non-smoking
adults. Approximately 3,000 lung cancer deaths peach year among adult non-smokers in

India as a result of exposure to second hand smoke.
Abhishek - Is smoking addictive?

Dr. Tripathi - Yes. Nicotine is a drug that is natily present in the tobacco plant and is
primarily responsible for a person’s addiction ébdcco products, including cigarettes. During
smoking, nicotine enters the lungs and is absogoézkly into the bloodstream and travels to the
brain in a matter of seconds. Nicotine causes #ddito cigarettes and other tobacco products
that is similar to the addiction produced by usidgigs such as heroin and cocaine.
Continued

A1

Now as you have gone through a sample T.V. digcysmake a list of the things the listeners

needed to know in order to completely understarditake part in such discussions.

1.4 Developing listening and speaking abilities
Let us start understanding the methods /means mfowing these skills-Listening and speaking-
with the help of our own language learning experé=n The below given questions can help you

recall your experiences and insights in this matter

1. Why is the focus on listening and speaking abilgiz Do they help in

learning/acquiring a language? How?

67



D.EL.LEd.Reference Material Experimental Edition

2. Do you think we can talk about these abilities onig the context of the second
language or English?

3. Did you have to work on the listening and speakiskjlls when you were learning your
mother tongue? Why/why not?

4. Were you made to work on these abilities in youhasol years? If not, then do you

think that your teachers should have helped you ey these abilities better even
in the case of the first language you were taughtthe school? Give reasons in support

of your answer.
See if the following pages confirm your answers@p you find them.
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Case Study 2: Sapna reflects on her teaching

Sapna is a primary school teacher who has beehitga€lass IV for many years. Students
enter Class IV after finishing at least three yezrschooling. They learn English starting in
Class I. When students get to Sapna's class, #reydte English by copying from the board
or the textbook - but even though they have beamieg English for three years, the students

cannot generally speak any English. As their seaamthird language, it was all the more

challenging for them to produce English orally;oali$ is not used in their homes. Read Sapna's

account of how she initiated a change in the waystthool approached speaking and listening
in English.

For some time, | had wanted to see if a focus orerspeaking and listening in English in all
the classes would bring better outcomes for oudestts. In a staff meeting on curriculum
development | discussed my ideas with colleaguesmd pleased to find that the headteacher
was very supportive and agreed that all the cleashiers should try to focus on speaking and
listening in English in all the classes, and soesalvof us came up with some activities that
could be used. We found that, by working together,thought of more ideas than we would
have done alone and for the less confident teatheyshad suggestions as to how to proceed.

In Classes I-lll teachers learned a number of ®nspings, rhymes, chants and poems in Engl|

ish.

First the teachers practised these together sdhbgtfelt confident. Then they started to use the

songs, rhymes, chants and poems in their classtobney encouraged pupils to repeat and joi

n

in. They used pictures to illustrate words. Stugesbon began to repeat the words wijth

confidence. The teachers saw how these activiegsed students to master the sounds, rhythms

and intonations of English through simple reproaturct

In Class IV onwards, the teachers implemented quaik group work in English, and also games.

One game that worked very well was the 'Which A |I?' game, where one student com|

es

to the front of the classroom and mimes an anifilaé rest of the class ask questions - such as

'‘Are you a horse?' or 'Are you a camel?' - andthdent can answer 'yes' or 'no’. Whoever gue

the right answer gets to come to the front of thescand mime another animal.

Another activity that worked well was 'Playtimegachers ask the students to talk about activi

5SeS

ties

they do in the playground, park or at home (e.gyipg on the swings, playing hide and segk,

cricket, football, etc.). The teacher writes theivéties on the board and then asks individual
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students, 'Do you like ...?' The student can anévies, | do’, 'No, | don't' or 'It's OK'. The stuntie

then ask and answer the same questions in paiing} tii® prompts on the board.

After several months, we had a meeting to evaltimechanges in the use of English in the
classroom. First of all, we all agreed that ourfo@nce to use English orally with students had
improved. We were speaking more English, and oanuymmciation and fluency were improving.
There was no doubt that the songs, rhymes and gamesreally helping the students to learn
English with enthusiasm. We had all observed thiaerwstudents understood how to play the
games and sing the songs, they would do thesestbimgheir own in the playground or before and
after school - so they were practicing English moften. We were also pleasantly surprised|to
learn from some parents that students were teadhed=nglish songs, rhymes and games| to

younger siblings at home, and even to grandparents.

As we have already read in the previous sectiothisf unit, the language that we naturally
acquire comes to us as a whole and not in bitspgaks. It is true that in the initial phase of
language acquisition, the child mostly receiveslémguage input through her auditory sense and
the input thus received is understood in conneatitth what she experiences through her other
senses. For instance, the child can make the ctenpdmse of the language spoken around her
by understanding that in relation to the expressimmd gesture which accompanied the spoken
words and the reactions/ responses they evokdgtilistener. So if mother said something to the
elder brother with pleasant expressions, in regptmsvhich the brother hugged the mother. This
whole scene makes the meaning of the utterance tdhe early learner of a language. Such
experiences when made available to the child onlaedgasis, she cognitively processes and
internalizes them, a process that goes a long waglping a child acquire her home language/s.
To replicate the same may not always be possibiedacond language class but providing the
learners of this second language with such expeggenvhere language comes to them as a
whole is extremely vital for second language adtjars through learning. In upper primary and
secondary classes, discussion activities and talerpay serve this purpose to a large extent as

the learners get involved in listening to the poiptit forward by the fellow participant, judging

70



D.EL.LEd.Reference Material Experimental Edition

them on the basis of one’s knowledge and expergeand responding to them. Such and many
other interactive methods of engaging studentseweldbping greater familiarity with English
help them lose self consciousness, anxiety and tfestr come in the way of their acquiring

English with ease.

1.4.1 Understanding Listening

Characteristics of active listening

We can easily understand the problems faced bietraers of the second language in a formal
situation. But before we go on discussing themhferitlet us try and understand clearly as to
what it means to listen and speak proficiently eirelmne’s home language. Let's begin with
listening. What all is involved during the procesk listening to something important or
academic listening, e.g. lecture, news, story éis.the first step it involves paying attention to
what is being said and then we listen in orderdbdgtails of the talk, to make inferences about
the context with the help of which we create thebgl understanding of the discourse. The
understanding about the main and sub ideas of igtening input helps us listen with
understanding each thing said or narrated. Theegeodoes not remain limited to our listening to
the input with attention but it also involves ouwfarring attitude, feelings and moods of the
speaker which, actually, make the complete meawiirtige discourse. For instance, the changing
facial expressions of the speaker give us cluestahe meaning of the utterance as the meaning
lies not just in words but in the context whichcieated by the expressions and gestures of the
speaker as well. So in the course of listening &g pttention to words, expressions and
gestures, make prediction about the things aboutetsaid and make inferences about the

attitude, feelings and mood of the speaker. Alseéhmgether help us listen with understanding.

Similarly, when we speak (not randomly) in a graagpresent something or to share our views
on something, we do not simply speak a few sengehaé convey an idea in its whole, in its
entirety. We organise it mentally so that thingsame going to say are related to each other and
make sense as a coherent (having unity of ideaskpiSimultaneously, we keep using various
interactive strategies, like looking into the eypéghe listeners to build a connection with them;
taking pauses; asking questions; using variousskaftexpressions and gestures to convey fully
what we wish to put across. Besides, we have tdiraoously infer the attitude, feelings and

mood of the listener/s according to which we ne@echiange our interactive strategies.
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Face to face communication

Thus we have come to know that listening and spealg are not just about simply listening
and speaking but they involve many other associat@/cognitive abilities as well.

Let's now listen to the attached audio clips whgaggests a prescription for being a good
listener. List them out and hold a discussion anlistening habits in your group. The second
audio talks about barriers to listening, talk wythur friends and find out as to how many barriers
are present when you are listening to a lectusgur class. Listen to the third audio also which
gives some tips about listening to a lecture. Tojofving the suggestions while listening to

some of the lectures in the classroom. See hotiégrcan be followed.

el bl

01_01 Ex04.mp3 0101 ExO5.mp3  01_02 ExOlL.mp3

(Source: A course in Listening and Speaking Il; dsi8umar, P. Kiran Mai Dutt, Geetha
Rajeevan; Foundation publication)

Now put down your understanding about good listgmn a few sentences.
Let’'s now move on to speaking.

1.4.2 Understanding Speaking

Who will you consider a good speaker, the one whangunces words accurately and uses
beautiful or difficult words while speaking or thene who uses easily understood words,
organises thoughts in a meaningful and logical eege for which she selects words and
sentences according to setting, audience and tpicis able to use language quickly and
confidently with few unnatural pauses.

This gets us into the debate of accuracy vs. flyeBefore we talk at length about this debate,
let us try and understand what each of these tereas.

Accuracy is the ability to produce correct sentengsing correct grammar and vocabulary

Fluency is the ability to read, speak, listen oritereasily, smoothly, expressively and
spontaneously. It is also the ability to compeadat lack of any of these.

So what appears to be more important at the insesiod of the development of the speaking
abilities, accuracy or fluency? Perhaps having ak lat the barriers to speaking will help us
answer this question.

Barriers to speaking:
The following are reported to be the major feaet 8top a person from speaking confidently at
formal platforms:
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» Error correction( grammar, vocabulary, pronunciatigprosodic features-intonation,
stress, rhythm)

» Learners’ inhibition

» Comfort level with the topic: nothing to say

» Shy: others will laugh

Accuracy vs. fluency

Both fluency and accuracy matter at early stagéangfuage learning because the learner
internalizes it and it is difficult to unlearn @tér stages. To bring about greater clarity on
the issue, let us do this activity.

Discuss the following conflicting opinions (withgard to second language) expressed in
groups. Create an oral argument to support youri@piand defend your opinion to one
another.

Opinion 1: | think for lower classes fluency is more impottdinan accuracy but for
higher classes accuracy is more important. Flushowld be developed before accuracy,
especially, for primary students because you whaintto talk as much as possible to
communicate. Therefore for beginners and elemestadents fluency is more important
than accuracy and for pre-intermediate and interaedccuracy is more important than
fluency and for upper intermediate and advancel lbe¢h fluency and accuracy are
important.

Opinion 2: A beginner can not say that much in a languagé saight as well be
accurate! At primary level we need to focus theglaage learning on accuracy. The
students don’t have enough language to worry aflaehcy. This can be continued
through pre-intermediate level and then start duoing fluency activities, e.g.
discussion and debates, at the end of pre-inteatee@dind start of intermediate levels
when students are independent language userswhbis we need to focus on fluency.

*Keep in mind the barriers to speaking while detbgton the opinions. Put down the
conclusions emerged through the debate in the &ram article.

Now have a look at the activities suggested belowdévelop good speaking skills.
Which ones, do you think, will give a total langeagxperience to the learners . Give
arguments to justify your answer.

* Repeating sentences that the teacher says

» Writing and reading aloud a conversation that ideki examples of a structure just
learned

» Oral grammar drills

* Reading aloud from a course book
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» Doing a book review and discussing it with peers

* Timed oral language drills

* Giving a prepared speech

» Acting out a scripted conversation

» Completing the ending of the story and enacting it

» Giving instructions so that someone can use a naghine
» Describing a picture while another one has to ldat

Every classroom is different. You may teach stuslevtto come from homes where people
know and speak some English, or read and writenigligh; or you may teach students who
come from homes where people do not read or writehnand may not know any English at
all. You may teach some students who are learningi€h as a second, third or even fourth
additional language. See how discussion and ralg gttivities can bring them all together on
a common platform where they interact with eacheoiih an attempt to participate in the

activity and through this interaction help eacheotbetter their proficiency in English.

1.4.3 Discussions and Role play
1. Look at the following excerpt from a well-known stdy Munshi Premchand. The

excerpt describes a character. Get organised ith gmaps and discuss whether such
methods (as the ones the character seems to hsingicare helpful in learning.
Present the conclusions your small group arrivedseédre the large group, as far |as
possible, in English.
‘He was studious by nature. He always sat with andmok in front of him. Sometimes,
he would draw pictures of birds, dogs or cats amtiargins of his books and notebogks.
Sometimes, he would write the same name, or worseotence over and over agajn.
Sometimes, he would write a line of poetry in béaluitand writing.
2. You are a teacher, teaching English in class Willyour class the students are from
various backgrounds-socially, economically, culliyras well as linguistically. It is
reported to you that one student was caught stealma there is a request from the

side of the parents and staff that the culprityme#ed. You do not want to take sugch

an extreme step. So you talk:
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To the student individually

To the class

To the parent

To your colleagues

To the principal for keeping her informed

To the management for appointing the counsellor

Task: Work in pairs. One of you will assume the roldhad teacher with problem in har
and the second person will assume one of the $&s nmentioned above. Discuss

problem and work towards a solution.

nd
he

1. Read the story given below and conduct the disocaossnd role play activities around the

story as per the given instructions.

The Elixir of Life

Once upon a time, there lived in ancient Chinargyldalled DI Wu. He was very old, some s
over 100 years, and very healthy. The secret ofjbexl health was his elixir of life. It had be
given to him as a child by a wise magician, who t@d him to drink 10 drops every year
keep him young and healthy. He kept the elixir etefrom all the people, worried that the
might try to steal some of it, and for many yeasbody knew the secret of his eternal youth.

Unfortunately, one day when he was drunk on wintltehis secret to some of his friends. 1
news spread and everybody in the city began tal&bmut it and started to wonder if that w
really the secret of his eternal youth. The momiassed, and the New Year arrived. Di Wu W
to the room where he had kept the elixir for hiariyedose. However, when he took out the el
from its box, he noticed that the box had been epeacently, and the bottle inside was em
Di Wu was furious. He called all the friends he haldl about the elixir into a room for meetin
“Several months ago, | told you about the elixirlit. This morning | found the bottle emp
Somebody has stolen the elixir. If | don’t find wiwas, | will kill all of you.”

aid
en
to

27

'he
as

ent
ixir
pty.
of
ty.

Discussion:

1. What do you think has happened to the elixir?
2. What do you think will happen at the meeting?

3. Do you believe in the power of elixir?
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For conducting a role play on this story role card@se given on Annexure 2.

Activity based learning

You must be convinced by now that learning any legg requires learners to have the total and

meaningful exposure to the target language thr@ughriety of modes which simply means that

if children are not getting such exposure at themes and neighbourhood then it becomes the

sole responsibility of the target language teatbeprovide them with a total and meaningful

exposure to that language by the way of using @nguage often in the classroom; involving

children in the tasks which demand their gettingaged with the language through listening,

thinking, speaking, reading etc...

1.

So, for example, after reading of a lesson, children be asked to take up the roles of
different characters in the story and share withdlass what they would say or do if they
were in the place of those characters.

The children can be involved for the first ten mewiof language period in discussing the
latest event/incident happened in their neighbadhoo

They may be told a story using both Hindi and Estghnd can later be asked to rephrase
the story in their own way using as many Englisdsaas possible.

The children may be asked to read story books nmdiHir English but try and talk about
them using as much English as they are comfortdiley.

The teacher may start using English newspaper dtpirg children get familiar with
English vocabulary used in the day-to-day convesal hey can be involved in the loud
reading of short news reports and later a discnssam be held in the class around some
issues raised in the news story.

Books having parallel text( in both Hindi and Esfl can also be bought for the library
and can be used in making the students read thefstd in Hindi and then in English.
Such brief exercises, if done on a regular base @hass, can bring about a tremendous

change in the level of their proficiency in English

1.Create two each of discussion and role play ams/itneant to be used in the classes yoy are

going to start teaching. Take feedbacks on theities you prepare to modify them further.
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2.Take up a lesson from a textbook taught in onté@klementary classes and use the content of
the lesson for creating a few activities for impgnay listening and speaking abilities of yogur

potential students.

Read the statements given below and choose theiops (put under them) that
perfectly match them.

1. The above given activities motivate the learnerdigten to the input carefully and
intelligently which means:
a) Listening to each and every word spoken and remethbae
b) Listening with alertness in order to get the gisd aquired information
c) Listening without moving one’s head
d) Taking down each and every word while listening
2. You can not force people to listen to somethingftaly and intelligently unless:
a) You link the input to some task and present itnrirderesting manner
b) You speak correctly and impressively
c) You tell them some stories
d) You keep the room cool
3. Listening, like any other ability, needs to be wextlon in order to develop it because:
a) It requires training to keep listening amidst distion
b) We need to be trained to increase our attentiom syganormally we have a short
attention span
c) There is not much you can do about your attentgan<ut you need to learn what
part of the text of the speech requires the greatésntion and also the organization
of all the information/ideas picked from the speech
d) You need training to follow different accents
4. Speaking is an art which needs to be developetdiagives:
a) Thinking of what to say, choosing the relevant vgprdsing the right tone and
sentence structure to put your thoughts across
b) Thinking of what to say and using the correct pramation
c) Impressive style and right words
d) Gauging the mood of the listeners
5. A good speaker focuses on:
a) Impressing her audience
b) Her choice of words and pronunciation
c) The mood of the audience
d) Conveying the message effectively(in such a way itheonveys what the speaker
intends to convey)

Did the exercise help you consolidate your understaing about listening and speaking

abilities? Write how your new understanding of theg abilities is different from the old one
you had. Share it in the class.
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1.5 IRI- Interactive Radio Instructions
Have you ever listened to any radio lesson? If gas, you talk about some of the important

features of such programmes? You can begin witlfialf@ving:
It's a teaching learning programme using radio.
A distance education programme, containing a setswfuctions for aiding learning...

Now let us look at IRI, Interactive Radio Instrioct Programme

It is an educational radio programme, especialbigieed for helping the learners develop their
speaking abilities in English. This programme tadifferent from the traditional radio lessons
in which one way teaching is done by the radiolteacAs the title of the programme suggest, it
involves the learners in the process of listenind apeaking in an interactive manner. The
process includes completion of a task with the lo¢lfhe instructions given by the presenter of
the programme. Here the students are given thertappty to use the language in different
ways during the broadcast. For example, they repaagwer, sing and perform some activities,
etc..now you would say that all this can be donfaae-to-face mode as well. Then why do we
need the radio lessons? The question is valid. Myald think over it. Think a while and list out

the reasons.

Some of the reasons you come up with could be:

-It is said that listening is necessary for spegkBut what we get to see in our usual classrooms
that very few structured listening tasks are cotetlichere as a part of teaching learning
processes. Such programmes can be used as stduaMszcises for enhancing overall

proficiency of pupil teachers in English.

-Most of the teachers (teacher educators) teadbirglish don’t feel comfortable using English
in their classes because of which pupil teachemsame deprived of the exposure to spoken
English. Such programmes do fill this gap and cam$ed in creating input rich environment in

English classes.

-They make teaching learning process interesting
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-To help them learn the art of speaking with thip e the resource persons available. It also

makes learning joyful for them.

Languages are learnt in real life like situationd & is difficult for an average teacher to create

such situations in the class.

Let us listen to one of the episodes of ‘Englisfuis.

While the episode of this programme is playedhim tlass, the teacher is expected to continue
playing her role as a facilitator and the studemésexpected to follow the instructions given|by

her.

As the programme gets over, the teacher shouldisisabout the characters in the programme,
along with timings of different programmes, titleng), special effects, and the language games

included in the programme etc..

Discussion about the programme

Let’'s talk about the characters-Tulsi, a radio leac Syan, a volunteer radio teacher, Raju, a
student in the radio class, Chanda, another studehe radio class( comparatively more sincere

and more attentive), Miththu, a parrot( a comiarelster).
There are four IRl programmes. Detail calendawalable in annexure 3:
Do you know who the persons are; instructions arergto, by the radio teacher?

Sometimes the instructions are for radio studemijsi Rnd Chanda whereas sometimes they are
for actual class teachers teaching in various dstafdhe state and the instructions are for actual

students in real classes.

Friends, you have already listened to one of thsoées of IRl and now you have the idea of
how the programme should be organised, can youesuggme of the things the teacher should

keep in mind at the time of the IRI lessons to mihleelessons effective and purposeful.
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Teachers should make some preparations beforerdigeanme begins like, keeping the
things ready, e.g. radio set, TLM, stationery etc..

Classroom arrangement should be thought of bedmith

Students should be asked to get ready to partecipahe interaction

No other official or personal work should be doneinlg the programme

Mobiles and other disturbance should be contradtade how

Report writing of the programme should not be ddueng the programme( it should be
done briefly when the programme gets over)

The main thing is that the teacher should undedstiaa instructions and get them carried
out.

Broadcast schedule of IRl programmes is given below

S.N Programme Timings Classes fof Days when broadcast Number of
0. which it is episodes
meant

1. | English is Fun 12:00-12:30| I and II Monday to Friday 120
(Level I) p.m.

2. | English is Fun 12:30-1:00 | lll and IV Monday to 80
(Level 1) p.m. Wednesday

3. Jhilmil ( for Math,| 12:30-1:00 | IV and V Thursday and Friday 60
Science and Socialp.m.
Science)

4. Meena ki Duniya 2:45-3:00 | VIto VI Monday to Friday -

p.m.

1.6 Sound System of English

1.6.1 Speech sounds

We read in the previous unit, Nature of languabat &ll human languages are made up of

some combination of vocal sounds. Sounds that ocalsystem can produce. We also got

to read in that unit that these sounds are diftefirem the other sounds we keep hearing in

the environment. For example, the sound of théenfalbf some object on different surfaces
or the sound made by a fan are certainly diffefeornh the sounds which we use in our

languages. The different sounds thus produced byocal apparatus are meaningless if
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used in isolation but when they get combined, thayn words which convey some
meaning. The words thus formed get together to nsakeences which we use for various
functions of language.

We humans are able to utter a limited number oéslpsounds. For instance,/m/, /s/, Itl, Ipl/,
it/, lel,/il and many others like these. Most oésth sounds are common across all the
languages people speak in the world. There isatsmmmonality of pattern in the way these
sounds are arranged in words and in sentencesxaonple, consonant, vowel- consonant,
vowel ( cvev...)is a general pattern across the laggs of the world. That is why we get to
see only a few examples of consonant and voweteasigcccc... or vvv...) in most of the
languages in the world, e.g., there are three c¢wrgs in the following words of English
and Hindi, ‘street( cccvc), spring(cccvec), stra{gbcvc), sprout, or in Hindi, ‘smriti
(ccevev),.Let us look at the vowel clusters in tbkkowing words, ‘* ouch(vvc), eye(vv), aao
in Hindi( vv) However, putting of different sounesthin this pattern and associating them
with certain objects/concepts differ from languagelanguage, e.g. ‘aaj’ in Hindi and
‘today’ in English have a different combination sbunds but they convey the similar
meaning. So, one thing is clear that if we cannd4indi easily we can also learn English or
any other language equally easily because we Hevsimilar sounds and similar pattern of
their arrangement. To know a little more aboutrthestery of sounds let us understand how
different branches of knowledge study them. Lingaisas the study of the structure of all

languages and phonology, as the study of the ssystdm of one particular language.

Any speech sound caused by a stream of air thgtnating in our vocal apparatus, escapes
through our mouth or nose. The sounds differ adngrtb the voicing, location and manner
of their production. A minor change of any of thebeee factors may alter a sound
significantly. For example, if a stream of air leavthe vocal tract unhindered, the result is a
vowel. If the stream of air is obstructed in any way tesutt is aconsonant.To understand

this let us look at the vocal organs that are usegpeech.

1.6.2 Linguistics
One of the major scientific disciplines in the stuaf language id.inguistics which focuses on

the study of language.
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Linguistics studies

» The sounds and syllables( a single unit of speeither a word or one of the parts into

which a word can be separated, usually contairsagelsound, e.g ) that make up words

» The principles that organize words into phrasessamiences

» The semantic ( related to meanings of the wordsjoxiships that link words in sets
Linguistics helps us to understand how a few elémeombine into speech sounds, how speech
sounds combine to form syllables, how these sydlgombine to form words and how these
words combine to make meaning and how a languagkspghese finite structures into infinite

number of meaningful utterances.

What is Linguistics?

It is the systematic and scientific approach to the study of
human language.

“Linguistics shares with other sciences a concewnbe objective, systematic, consistent and
explicit in its account of language. Like otheresuies, it aims to collect data, test hypotheses,
devise models, and construct theories. Its sulmetter, however, is unique: at one extreme it
overlaps with such ’hard’ sciences as physics andt@my; at the other, it involves sugh
traditional ‘arts’ subjects as philosophy and liggy criticism. The field of linguistics includes
both science and humanities, and offers a breatitoeerage that is the primary source of |its
appeal.” (David Crystal 1987)

Linguistics is the scientific study of systems/principles uhdeg human languages. It is
scientific because it follows the general methodgloof science. (Observation, analysis,
generalization). Linguistics has two major aimsstiedy the nature of language and establish the
theory of language. And to describe a language ainthe languages by applying the theory
established.

A linguist is a person who studies language in all its aspéatguists have a set up phonology,

morphology, lexical, syntactic and semantic lewélanalysis.
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Branches of Linguistics:

Phonetics Study of the production &
perception of speech sounds of
language & how these sounds are
articulated and how the hearer
perceives them.

pRAGMATICS

Phonology: study of the sounc
patterns of a language.

Morphology: studies word formation
and structure & how words are put
together from their smaller parts.

Syntax: is the study of sentence
structure & attempts to describe th
is grammatical in a particul

language in term of rules.

Semantics is the study of meaning,
how we represent the meaning of a
word in our mind.

phra

"0 i conext ot 85

M Pragmatics: is the study of the soci
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Modes of Linguistic communication:
There are three basimodesof linguistic communication, corresponding to diéfiat modes of

perception:
1. Oral communication, relying on the use of spesuh hearing organs;
2. Writing, a visual representation; and

3. Signing, a visual or tactile representationgSanguage used by the hearing impaired).

1.6.3 Phonetics

The study of the speech sounds, utilized by all &mufanguages to represent meanings is called
phonetics. To describe speech sounds one has to understaaidawhindividual sound is and
how they differ from one another. The science obrgtics helps describe all the sounds
produced in a language.

All human languages havesanall limited setof speech sounds. The limitation is due to the
restricted capacity of owocal apparatusThe speech sounds are referred toasonantand
vowels The distinctive speech sounds are called phonerRé®nemes are themselves
meaningless. But we can arrange and rearrange thtanarger linguistic meaningful units

called words.

Channel Hearer

Speaker — s

(source) (receiver)

1.6.4 The Organs of speech

For the production of sounds we need air streamhareésm. The air we breathe out comes
out of the lungs and before it gets out, variougans of our body convert it into speech
sounds The Organs of speech can be divided inttoltiogving groups:

1. The respiratory system; comprising of lungs,ithescles of the chest and the windpipe.
2. The phonetary- system; comprises the larynx

3. The articulatory system; comprises the nosetdbth, the tongue, the roof of the mouth and
the lips.

Some of the motions of speech are visible fromidatsThose of the jaw, lips & the
tongue. Other important motions occur inside wheey cannot be visually observed.
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However we can detect these inner motions as wakspEensing the position of the
tongue and throat just as we sense the locatiorpastlire of our hands without seeing
them.

How sound is produced by the vocal tract:
The Lungs are the source of the air stream ess¢otgpeech. The diaphragm pushes the air
through the windpipe and into the mouth, the mssdithe rib cage do the same. The vocal
cords housed in the larynx or voice box vibrate aadprovide us with voice. The oral cavity
contains the parts of the mouth that enable upéals

Nasal cavity« palate /

%’i« > )
- channe
Tonguet::- -""""

Vocal cords ""'"--.Wmdplpe
- {trachea] mouth and at the same time move our mouth in

How do we speak?

We allow air from the lungs to pass through our

various ways to producgpeech soundsgonsonants

& vowels.

find the articulators, and the points of articulation. The /

""--N\‘\
In the picture you will \

articulators are the active parts of the speech mechanism thell d K// o \

the work. They are movable.

Articulators: A brief description:

» Thelower lip, which can move on its own i’é _ \
: : — \
» Thelower teeth,which moves because the lower jaw moves ..m..'K Qx\

» The four parts of theongue, which moves on its own s

ORGANS OF SPEECH
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» Theapexor the tip of the tongue

» Theblade or front of the tongue is behind the apex

» Thecenteror centrum of the tongue is at the center;

» Thedorsumis the back of the tongue

Points of articulation are the passive parts of our spech organs exeeptaper lip.
» Theupper lip is movable on its own and coordinates with the lolige
» Theupper teethis fixed because the upper jaw does not move

» Thealveolar ridgeis the gum ridge behind the upper teeth

» Thehard palate is the roof of the mouth

» Thevelumis the soft palate behind the hard palate

» Theuvulais the hanging flesh at the far end of the mouth

Speech is a secondary function of the human “vapphratus”. It also plays a role in sustaining
the life. The vibration of the vocal cords distimghes the voiced from the voiceless sounds. Try
saying /p/ & /bl. When we keep our finger at theaAds apple we can feel the voiced from the
voiceless sounds. Try with these words, thin, yhitten, those.

As you explore the words note also the positiotheflips, the tongue with respect to the teeth,
alveolar ridge. By saying loud the words the manoiearticulation and the position will be
evident.

With the understanding of how speech is producedosv speech organs function let us now
focus on the limitations of languages and how we @aercome them. The modern alphabetof
many languages do not help transcribe sounds ore &oone basis. In such instances where we
need to understand we need a common sound refatsersystem by which we can transcribe
the sounds produced in various languages.

It is for this purpose thimternational phonetic alphabetcame into being.
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IPA helps students and linguists to learn andretioe pronunciation of languages accurately,
and avoid inconsistent spellings. It also helpsvig® a unique & distinct symbol for each
distinctive sound in a language--that is, everynshwr phoneme, that serves to distinguish one
word from another.
Eg. [a] represents sounds of /a:/ in “ah,” /el ated,” /ee/ in “bat”. The difference in
pronunciation of different sounds in each of theegiwords becomes clear with the help of

phonetic symbols used for these sounds.

1.6.5 Phonology
Phonology is the study of speech sounds in a péatidanguage. It is concerned with how

sounds are organized in a language. It examines hdppens to speech sounds when they are
combined to form a word & how these speech sountdsact with each other. It endeavors to

explain what these phonological processes arenmstef formal rules.

1.6.6 The Phonology of English
On the surface English seems easy when comparethéo languages; after all, it has only 26

letters. However, those 26 letters represent 4éréifit sounds. Although there are only 5 vowel
letters, there are 20 different vowel sounds asl awel 24 consonant sounds. This causes
difficulties for learners. One problem for pupi$sthat a single sound may be written in many
different ways. Eg Apple / always. And conversealysingle letter may possess several different
sound Eg be/police. Unless pupils are aware ofetlfeatures of English, they will have

difficulty in decoding words well. This can be sdesm the table above.

Single sound /i:/represented by different Same letter 'a’ representing different

letter sound
bee apple
sea always
piece about
seize artist

acorn
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Vowel sounds are produced by passing air throuffardnt shapes of the mouth, with different
positions of the tongue and of the lips, and wlith &ir stream relatively unobstructed by narrow
passages except at the glottis. Pronounce theniolgpwords, and you'll realize that English has

at least a dozen distinct vowel soungsat, pit, pet, pat, put, pool, poke, pot, partdport.

Try saying feed/food & feet/fat in front of a
mirror alternately and feel the difference in
the position of the lips.

Look at the letterough and pronounce the following : tough, cough, bougitcough and

through.

English has 26 letters but 44 sounds. Let us lddkesound system of English as compared to
the sound system of Hindi. The Devnagri script eggd by Hindi contains both vowels (10) and
consonants (40) and is characterized by bars orofahe symbols. Hindi is highly phonetic; ile.
the pronunciation of new words can be reliably peceetl from their written form. This is in
strong contrast to English. In English there arev@vels and 24 consonant sounds. However, in
comparison with English, Hindi has approximatelyifh@s many vowels and twice as many

consonants. This leads to several problems of proation. One difficulty is distinguishing

phonemes in words such as said / sad; par / patv: wet, etc. The phonerr ' / as exemplified
by the §’in pleasure is missing in Hindi and so pronun@atiof such words is difficult.
Consonants clusters at the beginning or end of wam@ more common in English than Hindi.
This leads to errors in the pronunciation of worslsch as straight (istraight), fly (faly), film
(filam).

(http://esl.fis.edu/grammar/langdiff/hindi.htm)

1.6.7Word stress
English is basically a stress-based language. iredanguages people say each syllable(a word

or part of the word containing only one vowel sowvith equal force. But in English, and some
other languages, we put a big force (stress) oressyitables and no force on other syllables or
words. This can make it difficult for speakers dfier languages to understand English that is
spoken quickly. Of course, for native speakers ihot difficult - in fact, stress actually helps

native speakers understand each other. So itysivgrortant.
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1.6.8Sentence Stress
Sentence stress is another golden key for speaadgunderstanding English. With sentence

stress, some words in a sentence are STRESSED @doddother words are weak (quiet). Look

at the following sentence:

Sentence stress is the music of spoken Englisle Wwigrd stress, sentence stress can help you
understand spoken English, especially when spaksn f

Sentence stress is what gives Englisithighm or "beat". You remember that word stress
is accent omne syllablewithin aword. Sentence stress is accententain words within a

sentence

1.7 Summary/Recapitulation
In this unit you got to read about the cognitived@gogical, structural and physiological
aspects of listening and speaking. The first seaticthe unit, listening with comprehension,
was meant to help you understand what listenimg iis entirety. That listening is just an act
of hearing without comprehension and comprehensfaa listening input involves not just
the reception of the sounds/ language througheheesof hearing, but also many cognitive
functions, for example, paying attention, buildiing context by connecting what we listen
to what we already know, drawing inference, predgcetc.. So with the help of all this we
make meaning of what we listen to. In this sectioar attention was also drawn to some of
the informal and formal listening experiences anhtis involved in listening to them
carefully. For example if you are indulged in awaschat with somebody, you can afford
not to pay attention to some of the things s/He tadu but in the examination hall when the
instructions are given or when the announcementitathe train you are travelling by is
made, you have to remain attentive all throughyou may lose valuable information. In the
same section, importance of allowing children tk ia the classroom was also discussed to
help you understand that talk also serves an impbpurpose in language learning.
The next section was focussed on the strategiesifibiancing listening and speaking
abilities in children through discussion, role pkayd radio instruction programmes. In the
section the discussion points were, looking aéifistg and speaking as important social and

life skills; barriers to speaking; the debate abaaturacy and fluency; how interactive
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activities like, discussion, role play and radiogmammes can help the learners in improving
their over all command of the target language/ EBhgl

The third section was meant to give you a briehidéout the science of the study of the
structure of languages as a common sign systenasadstudy of patterning of sounds in a
particular language. The larger purpose behindikggpis segment in the course material is
to help you see for yourself the commonality oflatiguages in terms of the sounds used in
them and rules of patterning followed in forming rd® from the sounds and arranging
words in sentences. Besides, your attention was didawn to some broad aspects of the
phonological features of English. But, the mategafen doesn’t promise to give you the
knowledge of everything you need to know aboutdhen topics, instead, it is meant to
motivate you to read more and draw your own comahssby linking theories with practice.
Remember, knowledge lies useless in our mind unilessake use of it in life, in our work.

So go ahead and test in the field what you have heze.

1.8 Test Yourself

1. Prepare at least four small talk based activineslass four.

2. Make a lesson plan for teaching a textbook leskoough discussion and role play
activities in class VIII.

3. Make a list of English words pronounced differgrity most of the people in your
region. See how many of them have consonant chisteéhe beginning or the end of the
word. Also find out how many vowel sounds are prareed differently by the people in

your area. Think of the reasons behind such difieze in the pronunciation.
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Annexure 1

1.9 Resource: English Language Games

English language games
'Suman Says'

The language used in this game is simple instrastgven by the teacher. The challenge for the
students is to listen carefully, to see if thenmstion begins with 'Suman says'. If it does, they
should follow the instruction; if not, they shoulghore the instruction. The teacher does not

make any gesture or movement.

Suman says: sit down, stand up, walk a step forlvactt, jump once, turn around, look at your
friend, open/close your eyes/book, touch your ressd, shake hands, shake your head, nod

your head ...

"Twenty Questions'

Divide the class into two groups. Group 1 has wet®y think of a thing or a person; Group 2
has to ask questions to guess what or who it wesus1l can only answer only 'yes' or 'no'. As
the teacher you must help Group 2 to ask theirtgpress Prepare for the game in the following

way:

Think of six things and people that Group 1 canodgoas their secret - these can be familiar to
the students, such as a chair, a table, a spobiffirabox, a water bottle or a book. For people,
think of professions like postman, driver, cookadieer, doctor, nurse or policeman/woman.
Then think of all the words that could be usedésalibe these things and people. Next, think of
how questions could be asked using these wordst Mysrtantly, make time to practise the

words in English - play "Twenty Questions' withetldw teacher as partner.

Let Group 1 choose one of the six things or peapléheir secret. Remind the students in Group

1 that women as well as men could be found inhalldccupations. Here are some examples:

For people (postman, driver, cook, teacher, doctarse or policeman/ woman):
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Does the person wear a uniform?

Is the uniform white?

Does the person use chalk/a stethoscope/a therradenbicycle .?

Does the person work in a hospital/school/kitcheli¢p station?

For things (a chair, a table, a spoon, a Tiffin Jewater bottle, and a book):
Size words: Is it big? Is it small? ...

Shape words: Is it round? Is it square? Is it long?

Colour words: Is it white? Is it black? Is it coled?

Material words: Is it made of plastic/paper/woodther/steel . ?

Used-for words: Is it used for writing/reading/augkeeping things . ?
Location words: Is it here in your bag/ in this mvds it in school/ is it in every house ...?
'‘Be Quick'’

Students decide on a 'category' of naming wordsh(ss flowers, fruit, cities, actors, movies . ),
sit in a circle and alternately snap their fingansl clap their hands (twice, quickly) to a rhythm.
First, get the rhythm going in the group. Then epelson in the circle has to name a word in
turn in the chosen category, while snapping thiegdrs, without missing a gap in the rhythm

while everyone continues to clap and click.

Teachers can vary the game by adding describinglsmM@djectives) or doing words (verbs) to
the game e.g. The category could be 'things bretlaerd sisters do' with the following

suggestions:

Clap, clap - 'Sit still' - clap, clap - 'Eat foedlap, clap - 'Make noise' - clap, clap - 'Wash
dishes', etc.

'‘Name, Place, Animal, Thing'

This can also be a pen-and-paper game, or it canldyed orally to the same rhythm as 'Be
Quick’, as individuals or in teams. One studentosks a letter of the alphabet, and the others

name a person's name that begins with that Idtakowed by the name of a place (a city or a
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country), an animal, and a thing. For examplehé first student chose 'R’, the others might
choose 'Ramesh’ - 'Raipur' - 'Rat' - 'Ruler".

You can vary this game to fit the focus of yourstas, so you may want to restrict the letters to

be chosen and then play 'Colour, Number, Furnifeoed’, for example.

What Did You See?

Stage 1. Ask one child to go out of the room, séatws happening outside, and tell the class

what he saw. For instance, he might report thaaea truck, two shops and a bicycle.

Stage 2: Now the rest of the children, preferaliting in a circle, will ask him questions, one by
one, and one question per child. For instance,ild cmay ask: 'What was hanging from the
bicycle's handle?' The reply may be: 'A baskete méxt question may be, 'What colour was the
basket?'

Stage 3: When one round of questioning is compthteteacher will ask the child who has gone
out: 'Who asked the best question?' Supposing & $8hashi asked the best question; the

teacher will ask: 'What was the question?'

Stage 4: The next round starts with Shashi. Askitvesee something that the earlier child had
not seen. When she comes back, ask children to opmath new questions - not the ones they

have already asked.
Asking the Explorers

Send a small group of children, no more than fivsir, to study some specific object or place
near the school or even inside the school buildiay.example, they may be sent to examine a
cluster of trees, a tea stall, a broken bridgey nest. Ask them to explore it carefully and discus
among themselves everything they notice.

While the explorer group is away, tell the restlo# class about the object in some detail. For
example, if the explorers have gone to examina atal, tell the class about the things available
at the stall, who runs it, where do the things lawée there come from, etc.

When the explorer group comes back, it will facesiions from the class. The teacher can also

have her turn.

93



D.EL.LEd.Reference Material Experimental Edition

Next time, send a different group.

Guess What | Saw

One child goes out, stands at the door or at sdstenge from the class, and selects one of the
hundreds of things she sees around (it could béhemy- tree, leaf, squirrel, bird, wires, pole,
grass, stones). When she comes back, she sagmgisentence about the thing she has in mind.

For example, she might say, 'What | saw is brown.’

Now every child in the class gets one chance tonaste about the thing and guess what it was.
For example, questioning may go like this:

Child 1: [Is it thin?'

Answer [No.'

Child 2: [How big is it?'

Answer [It's quite big'.

Child 3: [Is it as big as a chair?'

Answer [No, it's smaller than a chair.’

Child 4: [Can it turn?' ...

Finally when the thing has been guessed corresmiyie children may object to the answers they
got for their questions. For instance, someone pwagt out that the colour was not brown but

clay-like. In such situations, the

teacher's role is very important, as someone wiohedp children establish subtle distinctions

between meanings.

Doing What Was Said

Ask children to listen and do what you tell thendtm Start with simple things to do, and ask the

whole class to do them together. Examples:

"Touch your head'.
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'Close your right eye.’
'‘Clap on your head.'

Divide the class in two groups. The teacher willeginstructions to the first group, and the
children of this group will now give similar insttions to the second group. Gradually make

your instructions more complicated, for example:
"Touch your head with both hands, then touch ymint ear with your right hand.’
'Close both eyes, touch your neighbour, ask higive you his left hand.’

When children of one group give instructions to élieer group, they need not repeat everything

they have heard. Encourage them to make up nemtisins.
Comparing

Make sets of similar-looking things, such as leavk$nvo or more trees, flowers of different

plants, stones, pieces of paper cut in differeapsh etc.

Ask children to listen to the description you gofeone of the things in a set, and on the basis of

the description they must decide which one yoularking of. Example:
'I'm thinking of a leaf that is smooth and longdaihhas even edges.'

After doing this activity a few times, ask childremtake turns to choose and describe. Change

things each time you do this activity. Identify ra@ubtle features each time.
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Annexure 2

Role cards
Student A-King Di Wu

You are king Di Wu. You are angry and must find out who kiasnk your elixir. If more than
one person have taken some of the elixir, you shdatide who to punish, and how. If
anybody has a very good reason for taking it, gesty@u will spare them. You can try to
get advice from your friends, but everybody is unsigspicion. Make them argue. Hat
will show who your real friends are. Ask as manyesfions as you need to. Start the
meeting by saying the line given at the end ofdfoey as king’s words. Then ask one of
your friends, “Do you know who took the elixir?”

Student B-Doctor

You are the most respected doctor in the city. Tmemths ago you stole ten drops of the elixir
when you were feeling tired and depressed. You fsaved a lot many people from
death, including the king himself, and you haventbihe cures to three diseases. You
know that the politician has also stolen some efdlixir.

Student C-Politician

You are the most experienced politician in the.cltyree months ago you stole ten drops of the
elixir when you were feeling sick with heart paince then you have felt much better.
You have been prime Minister for three years, dreddity has become richer and safer
since then. You have improved hospitals and schd@s know that king’s wife has also
stolen some of the elixir.

Student D-King’s wife

You are the king’s wife. Four months ago you stele drops of the elixir because you thought
you would die early while your husband, the kingl Vize on. You felt insecure as you
had a young daughter who you wanted to see asettteruler of the state for which you
had to keep training her until she grew into atpmalily mature and competent young
lady. You know that the doctor has also stolen sohtke elixir.

Student E- Artist

You are the king’s artist. five months ago youati@n drops of the elixir when you were finding

it difficult to come up with ideas for your art.rfée then, you have had many great ideas
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and started the largest and the most beautifultipgs for the walls of the Town hall.
The king and everybody else who has had a lookat work is highly impressed with it.
You know that the chemist has also stolen sombeétixir.

Student F-Chemist

You are the professor of Chemistry at the city emsity. Four months ago you stole ten drops of
the elixir because you wanted to find out whataswnade of so that you could produce it
yourself. Unfortunately, you had no success. Sodexided to drink it which has helped
you to work with greater concentration and you hdiseovered the formula of turning
silver into gold and helped the king grow richesrirever. You know that the general has
also stolen some of the elixir.

Student G-general

You, the general of the king’'s army who protects s$tate. Two months ago you stole ten drops
of the elixir. You did this because you were abtutfight a war and needed extra
strength and courage. Since then you have won #neaad increased the territory of the
kingdom by thirty miles. The king never thanked youthis. The soldiers all believe in
you, and you don’t think the king can order themptmish you. You are scared of

nothing, not even death.

Now let us look at the above discussion and rad pltivities a little more closely. Can they
really help the learners develop their listeninglapeaking abilities and thereby their
overall command of English. In order to know tledtus take the help from the following

exercise.
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Contents:

1. Objectives :

2. Introduction

3. Acquisition of reading skills
3.1 Reading different types of texts
3.2 Reading for global and local comprehension
3.3 Importance of reading with speed

4. Reading strategies-with a special focus on waitdck, inference, extrapolation and
analysis.

5. Skills of reading with a special focus on skimgjiscanning, extensive and intensive
reading, reading aloud and silent reading.

6. Development of vocabulary
6.1 Meaning in context
6.2 Formation of words-affixes, adjectives to nqumains to verbs etc.
6.3 Homonyms and homophones

7. Using reading as a tool of developing refereskiis-use of dictionary, reference

books, encyclopedia, library journals and internet
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Unit — Three
Reading

1.2 Objectives
After studying this unit learners will be able to:

1. Understand meaning and concept of Reading witipcehension
2. Develop reading skills among their students whehhelp of different activities.

3. Understand and recognition of English langusgygt and improve reading speed through
different activities.

1.2 Introduction

Reading is a basic life skill. It is a corner stofee a child’s success in school and, indeed,
throughout life. Without the ability to read wetlpportunities for personal fulfillment and job

success inevitably will be lost. (Richard C. Anderson)

Most of us would agree with the above statementotably would think that it is relevant
only to those who do not know how to read and wiet if you study the case a little more
closely you will realise that even among the edestapeople are at different levels of reading
proficiency. As reading is not merely the abilityiecognise the script of a particular language
and knowing a number of words in it. It is much mdhan that. To understand reading
proficiency better take a few books on the samgestibit may be the subject of your own
choice, and try reading only the foreword of eaéhthem. Do you follow everything in the
foreword of the every book you had picked even gfioyou know the language and the script?
If not, then think what makes some readings easlysame difficult. Is it only the vocabulary
which is easy or difficult or there are other trsnas well which are involved in the process of
reading. Let us try and understand the processatfing with the help of the things we do and

read in the following pages.
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Try and read the following:

RHE
L pm, D

a) @V, £,0,%, +
b)g, h, t,y, u,i
c¢) Our understanding of reading is extremely lihite

Now if it is asked that whether you could read gtleng given above, you would probably
wonder what had been expected to read? Perhapsyquld point out the last line as the thing
which you read but if it is asked that whether yamuld make meaning of everything given
above, you would say ‘yes’ without any hesitatitits. because we, generally, associate reading
only with deciphering of a known script which invek recognizing words and knowing their
meaning in isolation as well as in connected speRahif we look at reading a little closely, we
will get to know that what we understand as readsngnly a fragment of the actual concept of
reading. In fact, it is no different from makingnse of a picture, a symbol or a sign, as you did
in the case of first three examples of the exerc8&® what is involved in making sense of
something or meaning-making? We will talk abous tini the section on comprehension and then
we will talk in detail on the strategies and skilsreading and will also look at the importance
of vocabulary building and reference skills for thrgprovement of reading abilities.

1.3 Acquisition of Reading

any of us, even after attaining higher educatitmiggle hard to make sense of purely academic
or a conceptually difficult text, or to form andiaunlate our views, feelings, opinions etc. in oral
or written forms even in our own language. At thetrof this is the mechanical way of looking
at literacy which is understood as mere readinganting skills and listening and speaking.
However, new ways of looking at literacy stronglyvacate treating oracy and literacy as a
common set of abilities which get developed in eattier's company and as (basically) ways of
meaning making. This new approach helps the childverk on their language and cognition

simultaneously and insists on including childreaisn experiences in the process of meaning
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making through the print medium. So the focus sthawt be so much on the drills and practice

but on enriching children’s experiences cognitivatyl emotionally.

2.1 What is Reading? Is Reading Comprehension different from simple reading?
To answer this question let us go through the pessgiven below:

1.1 do not remember when | first realized that | wakfferent from other people; but | knew it
before my teacher came to me. | had noticed that mgther and my friends did not use signs
as | did when they wanted anything done, but talkeith their mouths. Sometimes | stoad
between two persons who were conversing and toudhed lips. | could not understand, and
was vexed. | moved my lips and gesticulated fraaitic without result. This made me so angry
at times that | kicked and screamed until | was existed.

2. When Ernest Rutherford was experimenting with diaactivity at the University of
Manchester in 1911, atoms were generally believeaddnsist of large mushy blobs of positive

electrical charge with electrons embedded insidethe "plum pudding” model. But when he

and his assistants fired tiny positively chargedojectiles, called alpha particles, at a thin fqi
of gold, they were surprised that a tiny percentagiethem came bouncing back. It was as
though bullets had ricocheted off Jell-O. Rutherfdrcalculated that actually atoms were npt

so mushy after all. Most of the mass must be coricated in a tiny core, now called th

D

nucleus, with the electrons hovering around it. Wismendments from quantum theory, thjs

image of the atom persists today.

So what was your experience of reading the two rgtsgiven above like? | am sure you were
able to decode every word in the passages (readinéwords and know their meanings) and
that way you were able to read every line of theegitexts as the script was familiar to you but
could you make complete meaning of the text. Fastaimce, in the case of the first
excerpt/passage, didn't you wonder as to whom cahisl character be that was surprised
noticing that people used their mouth for speakiM@?at guesses did you make? And what
about the second excerpt/passage, could thoseuoilyo had not studied Science understood it?
Did you realize that in order to understand thstfaxcerpt or passage completely you needed to
have some background knowledge of the stories futich they had been taken and in case of
the second one, did you feel that you needed tawsee of concepts like, radioactivity, plum

pudding model, quantum theory etc. in order to nsatkae sense of the excerpt?
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So what new features have you added to your defindf reading? Is it still limited to simply
recognizing the words and recalling their meaniNgfile doing the above exercise did you
realize that a text is not a collection of sepasa&tietences but a unified whole where every word
and sentence makes meaning only when logically raguhet of a larger text around some theme
or context. For instance, you could have understbedfirst passage completely if you were
familiar with the story line or context of the stoof Helen Keller, a visually and hearing

impaired, speechless child.

This makes it clear that reading doesn't just negthe knowledge of language, familiarity with

a script but also some background knowledge wharthes through everything you do in your

life, ranging from listening and talking to readjngavelling, observing and experiencing a
variety of things, to getting engaged in doing ¢jsinsolving problems and thinking thoughts and
ideas. Whatever we do and experience in our limeiglges our knowledge of the things, people,
places and practices around us. All this helpsnusréating context for meaning making at the
time of reading. To consolidate our understandihgeading, let us read how Anderson defines
it.

Reading is the process of constructing meaning fnoitten texts. It is a complex skill requiring

the coordination of interrelated sources of infotmoa...

Reading can be compared to the performance of @lsyny orchestra. This analogy illustrates
three points.*First, like the performance of a sympy, reading is a holistic act. In other words,
while reading can be analyzed into sub skills sashdiscriminating letters and identifying
words, performing the sub skills one at a time doatsconstitute reading. Reading can be said

to take place only when the parts are put togethex smooth, integrated performance. Secand,

success in reading comes from practice over longpge of time, like skill in playing musica
instruments. Indeed, it is a life long endeavorird;has with a musical score, there may be mpore
than one interpretation of a text. The interpretatdepends upon the background of the reader,

the purpose for reading, and the context in whighding occurs.

( From ‘Becoming a Nation of Readers’ by Dr. Riah&. Anderson et al.)
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As is evident from Anderson’s definition of readitizat his approach to reading takes into
account both linguistic( related to language) aodnitive (related to our mental faculties)
elements involved in reading which simply meanst tha places equal emphasis both on
decoding and meaning making and doesn’'t accord ropress importance to any of them.
However, there have been different approaches tierstand reading which differ from each
other on the basis of the importance they havelathto one or the other dimension (linguistic
or cognitive) of reading. Having a look at the wlfbelow) containing a brief summary of
different theories of reading will help you undarsd the journey humanity has undertaken in
their attempt to understand and define reading.
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Look at the major theories of Reading and their basic postulates as summarized

below:

Linguistic Theory

Cognitive theories

Traditional bottom up
view

Psycho-linguistic
view

Interactive
view

Schema theory

Focussed on the printed
text-data driven.

2. According to this view,
reading is a linear process
by which readers decode a
text word by word, linking
the words into phrases and
then sentences.
3. Reading is understood &
a sequence of skills which
could be taught.

4. Readers viewed as
passive recipients of
information in the text.

5. Meaning resides in the
text and the reader has to
reproduce it.

6. Over-reliance on the
structure.

1. A top-down or
conceptually driven
model.
2. Reading is
understood as a
process of predicting
meaning based on
reader’s knowledge o
soral language.
3. Making sense of
what you read by
using what you know.
4. It is the concepts
which generate a
search for data to
confirm the
predictions.
5. Reading is a
psycholinguistic
guessing game, a
process in which
readers sample the
text, make them
hypotheses, confirm
or reject them, make
new hypotheses, and
so forth.

1. This view
integrates
both bottom
up and top-
down
processing.
2. Reading

f involves
attending to
general
context,
syntax and the
semantic and
syntactic
environment
in which the
words occur
and from
which an
interpretation
of meaning is
made.

1. Schema theory
is based on the
notion that past
experiences lead
to the creation of
mental
frameworks that
help a reader
make sense of
new experiences.
2. Comprehensio
is the interaction
between old and
new information.
3. Schemata
represent generic
(related to a
whole group of
similar things)
concepts which
can be modified
or adapted as we
encounter new
information
similar to
Piagetian
concepts.

4. Schemata serv
as the basis for
making inference
predictions.

—
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Think as you read

1 One method of teaching reading and writing (Strongly rooted in tradition)
involves teaching learners letters of the alphabet first and then moving on to
words and sentences follows a particular approach or theory of reading..Can you
identify the approach? And do you agree with this approach ? Give reasons in

support of your answers.

2 If reading means meaning making which comes from learners total experience
with the language then what role do you see of talk, experience sharing and
discussion in the improvement of reading abilities ? Substantiate your answer

with examples.

3 Is schema theory relevant only to reading or do we use it in other areas of study

as well? Give examples to prove your points.

4 If a learner is able to recognize most of the words in a text but hardly
understands anything. Which approach, do you think, was followed to teach her
reading, bottom up or top down(Linguistic or cognitive)? Give reasons in

support of your answer.

2.2 Reading for global and local comprehension

In our attempt to understand and define the teeawling, we also got to know what is involved

in the process of reading. For instance, on theslmdour discussion on reading so far, if we are
asked to mention only the very basics of what wIved in making meaning of the text, we

would say knowledge of the language( structureipscsemantics etc.) of the text and the
knowledge of the world( background knowledge). Kfexige of the world helps us understand
the overall idea of the text (global meaning andvidedge of the language helps us decipher
each and every sentence (local meaning). If yowaredering as to why | have not mentioned

‘words’, you will get to know that while making m&ag of a text or oral input, we do not focus

our attention on each and every word but on chohkgords and the meaning conveyed through

sentences.
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Besides, the knowledge of the language of the @aext background/previous knowledge, the
process of reading involves many cognitive facs|tilor example, making guess about the
context, meaning of the difficult words, and thetniing going to be said; making prediction
about the next idea, event in the story; makingoliypses about the probable meaning and
confirming it; making inference( opinion) about setmng true or false/ real or
imaginary/somebody’s opinion or a fact etc.. Wepalsualize mentally seeing the images of
something) the scenes while reading a novel owystéor instance, if a character's physical
features are being described in a novel, we begméntally form the image of that character
according to our experience of having seen sucblpeo life. All these cognitive functions are

involved in reading if we focus our attention onanmg making.

The word reading comes from the Anglo-Saxon raetiam,advise oneself’. It does not mean
just the ability to interpret the symbols on a pagel know the words they form. It is also the
ability to advise oneself of the meaning and sigaifce of what is being seen. Buzan, who

advocates similar broader interpretation of readidgfines it as a seven stage process:

1. Assimilation of the visual data by the eye

2. Recognition of letters and words

3. Understanding; relating the words being readite meaning of the passage as a whole.
4. Comprehension; relating the information to onsisole body of knowledge

5. Storing the information in memory efficientlydaeffectively

6. Recalling the information where and when itegded

7. Making effective use of the information and camicating it successfully to others; and also
communicating it to oneself, thinking clearly

(Reading by C. Peter Russel from the book, Reainiyleaning (NCERT Publication)
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Now let us try and understand the difference betwibe processes of getting the global meaning
(gist) of a text and making the local meaning (neguof each and every sentence) of it.

Reading and working on a brief paragraph givenwetay help us understand them better.

The sea is our ecosystem of last resort. Destragedpuslyimpair the oceans and wabliterate
not only the diverse and bountiful lifarbouredthere butultimately ourselves as well. A dead
ocean portends a dead earth. Most marine experts are profoundistudoed about this

possibility.

Now if | ask you whether you have understood thevabparagraph, you may say ‘no’ or
‘somewhat’ because of a few difficult words figured it. But, | am sure you might have
understood the main idea of the paragraph, how itapbsaving the ecosystem of the ocean for
our own survival is. This means you have followed gist/global meaning of the paragraph but
could not get the local meaning. However, if yoaki@t the paragraph a little carefully, you will
realize that knowing the overall idea of the teah delp you make sense of each and every
sentence as well. Let us start doing it by guessireg meaning of the difficult word by

substituting them with the easier words.

1. ‘impair’ could be substituted by ‘spoil’ or ‘damdgeecause the paragraph is talking
about the destruction of the eco system and thd waceding this word is ‘destroy’

2. ‘obliterate’ can also be substituted by words likiestroy’ or ‘wipe out’ because here the
paragraph is talking about obliteration of not jesbsystem but humans as well

3. ‘harbored’ word has been used after ‘bountiful 'lif€o it should mean something
positive and if earlier negative terms like, ‘damagnd ‘destroy’ were used in the
context of ecosystem, ‘harbored’ should indicdeelheing saved, protected.
So you must have understood by now how global nmggmelps in making guesses about

local meaning.
After reading about the entire process of readimg may be wondering as to how we are

able to do all this while reading and yet maintaireasonable speed of reading. In fact,

reading with speed helps us read better.
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2.3 Importance of reading with speed

In this section we will first try and understandahceading with speed helps us in understanding
the text better. Then we will try and understandvieye and brain work together to make the
process of reading possible. Later in the sectienvill get to know more about becoming a

skilled reader.
Try to read the following texts.

)] l[jumpedoverthebenchandsatwnatmydesk.Nottillthen,
whenlhadgotalittleovermyifght,didlseethatourteacher
hadonhis beautifulgreenctplaisfrilledshirt,andthelit
eblacksilkcap,allembroided,thatheneverworeexcepto
ninspectionandprizedays.

i) sit ting qui et ly li ke our sel ves; ol d Hau ser,th his thr ee-cor ner ed hat, the for
mer ma yor, th e for mer post mas ter, an d sealveth ers be sid es. Eve ry bo dy
loo ke d sa d; an d Hau ser ha d bro ught an ol eh@r, thu mb ed at the ed ges, and
he he Id it ope n on his kn ee s with his gr ggetda cles ly ing ac ro ss the pa ges.

iii) While | was wondering about it all, M. Hamel mouhteis chair, and, in the same
grave and gentle tone which he had used to me, said

Which one could you read with the best of your gfeAnd which one you could understand
easily? Hope, to both the questions your answdrashird. What made it easy for you to read
and understand the third one with speed and edse2adswer to this question can be found in
C. Peter Russel’s article on reading which has bedancluded in NCERT book on Reading

and talks about science of reading. Here are aefexerpts from the article selectively to help

you understand the physiological and cognitive psses of reading.
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Children are normally considered to have learntréad once they are reading silently without
moving their lips and without tracing the wordslwtheir fingers. But in terms of the fantastic
amount of visual information that the brain candak and retain, they are all very poor
readers...We have simply not been taught how to veadlly( by moving your finger or ja
pencil fast over a line and then following the waisimage of finger or pencil to move through
the line). This would speed up our reading to salvifrousand words per minute. Nor have we
been taught how to maximise both our comprehenaimh our retention of what is read.
Learning to read is seen as learning to recognieelétters and put them into words. Yet these

are only the first stages in the reading process

Eye movement in reading

...The visual information is picked up by the eya faw hundredths of a second and
is quickly sent on its way to the brain. The briégelf takes a quarter and a half offa
second to process and recognise the visual datdeWfis is taking place, the eye |is
already moving on the next point of fixation, oftento further fixation points. Thus,
the eye will usually be a phrase or two ahead ddtvame is conscious of reading.
Although the sharpest perception occurs at thedpimages that are off centre are
still seen but less clearly. This off-centre visisrtalled peripheral vision. We often
talk of it as ‘seeing out of the corner of the eye’
Peripheral vision performs the most valuable fumetiduring reading. Words that lie
ahead of the current point of fixation will be pally received by the eye and
transmitted to the brain. On the basis of thisidlig blurred view of what is coming,
the brain will tell the eye where to move to n@ttus the eye does not move along
the line in a regular series of jumps but skipsumdiant( unnecessary) words and
concentrates on the most useful and distinguisfuhfferent) parts of the text.
Most readers do not continue to read along the lma& steady sequence. Much|of
the time their eyes are jumping back to check ordsvalready ‘read’ and even on
words in the preceding line. This back skippingafied regression. Generally, the

more skilled a reader, the less regression there is
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Why read left to right

What we see to our left ( the left visual field)sfan the right retina of each eye and
is transmitted to the right side of the brain. Cersely, the right visual field of each
eye is transmitted to the left side of the braimc& the left hemisphere is better|at
verbal tasks, whatever lies in the right visualldievill have its verbal content
processed more quickly than that which lies inléfe Experiments have shown that
when words are briefly flashed to either the leftright visual field. The word
flashed to the right are recognized more quickbntthose flashed to the left.

\"2J

Recognition

Once the visual information has been received kybttain. It has to be recognized
and given meaning. As soon as the data arrive @tvibual cortex at the back of the
brain, they undergo feature analysis. The data hreken up into their basic
constituents of lines, curves and angles, the wipmlecess taking only a few
hundredth of a second.

It appears that letters are also recognized halety, that is, as informationgl
wholes in their own right. Not only are individualters recognized holistically, but
common words are often recognized and treatedragesunits...Words can also be
recognized when they are in peripheral vision ahd individual letters are too
blurred to be recognized.

When we read, we can take in about five chunkstahe A chunk may be a single
letter, a syllable, a word or even a small phraee more meaningful the materia
the easier it is to understand, and the larger Wwélthe chunks.

Redundancy

There is a large amount of redundancy in printe@lish, and much of the material
can often be omitted without any loss in meaninge. @rain knows that only certain
arrangements of lines and curves are going to oeout fits in the letters accordirJ

to the general gist of the whole thing. It is treslundancy that allows a pharmacist
to read a doctor’s prescription. The reason manggbe find doctor’s prescription
illegible is that they are searching for the corr@srd out of millions of possibilities.
The pharmacist making up the prescription has emlyick the right word from a few
hundred possibilities. This means that the writigged contain less information and
that more of it is redundant.

|92}
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The information we have read in the box must havergyou insights into the art of skilled

reading. Can you now list out the practices tht he become skilled readers?

Did your list contain the following?

1 Reading with speed is a necessity for skilled mgavhich requires that we do not keep
going back to the already read words, lines etc.bftter comprehension because it
hinders the speed and also the process of undéistgime text.

2 Itis important for a skilled reader that she taidarge chunk in one eye movement and
stops the movement of the eye only at importantesdrwords because many words in
a sentence serve only a grammatical function aednat required to be read for
meaning making. For example, in the previous semteif you stopped your eye
movement only at ‘words’, ‘grammatical function’'ndt required’, and ‘meaning
making’, you would understand the whole sentendlg fwith a cursory glance on the
other words.

3 Using peripheral vision during reading makes it f@sd accurate as you have read in
Peter Russel’s article.

4 Getting really interested in the content/ readirgterial. Feeling motivated to read is

important for a better reading speed and good cehgmrsion.

5 It's a good idea to preview the book/material beforading it by turning the pages of

it, looking at the pictures, headings etc. in orbeget the theme/ over all idea of it.

1. Reading Strategies

To know what reading strategies we use or we shosgdin order to become proficient readers,
let us do the following tasks:

1. Read the paragraph given below and find out howrgake sense of the difficult words.

Madhya Pradesh’s tableau, a beautiful display ie BRepublic day function in New Delhi
was a major show stealer, a great attraction, esglgcfor children due to the presence
of the legendary, a famous and well known charaoteMowgly, the hero of Rudyard
Kipling’s The Jungle Book. The tableau based os #éinchetypal work, a literary classic,
stood out for its theme and attractive presentation
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So which words did you find difficult to understamthen you went through the passage
for the first time? Were they ‘tableau’, ‘show ds&¥a ‘legendary’ and ‘archetypal’?
Could you guess their meaning during the secondingaof the passage? | am sure you
could. Did you also visualize the scene of the Répulay Parade? Let us go through the
process of meaning making of these difficult wordee background knowledge you
have of the Republic day function -that there display of the glimpses of cultural life
of different states- you might have brought to tdwet to understand the meaning of the
word, ‘tableau’. Besides, the knowledge of thedtite and syntax of English language-
that a comma after a noun and a word or phrasetatieusually describes the preceding
noun which might have helped you conclude thamtkaning of the word ‘tableau’ could
be close to what is given after the comma. SinyiJaybu could have predicted and
confirmed the meanings of other difficult words hwihe help of your understanding of
the context and the syntactic cues available irteke

Let us now explore the strategies of reading furthéh the help of the following
exercise.
2. Try and fill the blanks with the suitable worddso mentally note the process that helped

you fill them.

Kalpana Chawla, the Indian woman astroreas, enough, to

make her career in aeronautics. She was an friend and colleague, a role
model. She had dreamt about flying when she was a child. How she joined
NASA is an story. Initially, she jan®&ASA as a
scientist. She was later inspired by the ndiah pilot, JRD Tata. Her first mission
in the Space Shuttle Columbia was offl Mbvember 1997.

So how did you go about it? Did you, first of @ through the entire paragraph to know
what it is talking about? Now let us talk about gitecess of your filling the first blank.
Did you realise this blank and probably most othlanks too should have adjectives in
them? And did the words that come to your mind toe first blank were ‘great’,
‘famous’, ‘only’, ‘well known’, first? While trying to figure out as to which word
should fill the blank, did you also ask yourselfreoquestions, for example, was kalpana

chawla the only Indian woman astronaut or the breg, or other such questions?
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So which strategies did you use in making meanirthe paragraphs given in the above
exercise? Making prediction/hypothesis, confirmimgvisualizing (the scene of the
Republic day parade), questioning your choice @& tord/s, making associations
(between what is given in the text and your own esigmces), clarifying and

summarizing (after making sense of the text yofixsel

Try making meaning of the following passage to ustad the use of reading stratedies

better.

People usually shudder( tremble out of fear) when mention . This |is
unfortunate because most are harmless andresiing creatures. The
mother___ cares for her baby just as carefully dsiman. The carries her baby

with her for the first two weeks of life. Like allammals, she provides it with milk by
nursing it. By the time it is two weeks old, itsigd are ready for flight. A wing
is unusual. It really is a thin skin that stretchfesm the arm like front limb, along the
body, to the hind leg. The flying habits of __ re @amazing. Although they fly only jat
night when it is dark, they never strike an object  cannot see in the dark, but they

have a special sense that warns them before théytél an object

The passage demonstrates how we use predictinfirnemmy and integrating strategie

2

Reading such a passage helps us realize that ngemn@onstructed from the text as a
whole. Through a sampling of the print, readers fioon predictions and predigt
subsequent meaning; tentative meanings are corfironedisconfirmed depending on
information met later in the passage. Having taatumber of possibilities-snakes, slugs,
war, inflation-most of us have realized we are neggbout bats with the reference|to
wings. Knowing bats are the only mammal which chndllows us to establish a
meaning for the missing word. The remainder of ghgsage provides confirmation,|at
the same time offering what may also be some neirating and integrating...
How can we help students develop more fluent repsirategies? One major objective
should be to help them overcome the obstacle ohamk words. Because many ngn-
fluent readers think reading is an exact procaesg)lving the accurate identification of
every word. They usually stop when they come toetbing they don’t know. Many af
them try at that point to “sound it out” usuallytlviittle success. In the meantime they
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have forgotten what they have been reading aboatn®éd to help students understand
that the meaning of the whole doesn’'t depend ongbable to identify every word. We
can help them realize there are a variety of dessthey can make when encountering
something unfamiliar. They can do what fluent read®.
-They can try reading on to see if what comes laterthe passage offers more
information
-They can try substituting a ‘placeholder’-someghmhich makes sense until some new
information makes it necessary to try something.els
-They can choose to reread, to see if they haveemisomething which would he|p
specify the meaning.
-They could decide to make no decision for the mam® read on and later return |to
what is unfamiliar if it seems crucial.

(From Judith M. Newman'’s article ‘What about Regin

2. SKills of reading
Skills are the abilities required to do a job walhd here, the job is, reading. So far we have read

about the meaning of reading and the mental preseisat are involved in reading. In this

segment, we will read about what makes readingilpless
4.1 Scanning

In our day-to-day life, we read a variety of thepngrom bill boards to newspapers to shopping
list and legal documents, novels, stories, and nagingr things. Do we read them all in the same
manner and with the same focus ? When we lookeathté electricity bill or mobile bill, we are
interested in knowing the amount we are requirepayp. At the most we can check the month.
So we scan through the bill to look for the amawe¢ded to be paid or when we search for some
particular number in a directory, we don’t haver&ad each and every name and number
carefully, we run our eyes through the pages amypl aihly at the name or number we are looking

for. This skill is calledscanning.
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4.2 Skimming
But we do not read just the bills but many otheéndk as well. For example, imagine how you

begin reading a novel, story or a news report. Yead the jacket of the novel or book-
containing a brief information about the book ahé &author- in the first place, look at the
pictures printed on the cover pages and insidédio& and then proceed to read the introduction,
or in case of a news story, you read the main paohithe story before reading the complete
story. Why do you do so? To get an overall ideautiiee book, story etc., to find out if it will

hold your interest or not. This skill of formingetipreliminary opinion about the text is known as
Skimming.

4.3 Extensive reading

When we read longer texts, novels, real accountseople’s lives etc. for pleasure, we don't
have to read each and every detail of the stogfelly. Many things in the story are predicted in
the course of the reading. So when we reach topdrdt we don’t have to spend much time on it.

This kind of reading is known &xtensive reading

4.4 Intensive reading
On the other hand, when we are preparing for sotameve read each and every part of the text

with great attention, or when we read legal docusjemne can't afford to miss any detail of it.

So we read each and every word extremely careflifiis is what we calhtensive reading.

However, reading skills are not limited to only thigove four. There is a long list of the skills

which are necessary skills for reading. They are:

» Recognizing the script of a language

» Deducing the meaning and use of unfamiliar lexitesths
» Understanding explicitly( clearly) stated infornaati

* Understanding information when not explicitly sthte

» Understanding conceptual meaning

» Understanding relations within the sentence

» Understanding relations with between the partstekathrough lexical cohesion devices
* Understanding cohesion between parts of a textigirgrammatical cohesion devices
* Interpreting text by going outside it

* Recognizing indicators in discourse
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* Identifying the main point or important informatiama piece of discourse
» Distinguishing the main idea from supporting detail

» Extracting salient points to summarize( the temticea etc.)

» Selecting extraction of relevant points from a text

» Basic reference skills

* Transcoding information to diagrammatic display

( From Reading and Reading Comprehensidrrdngcoise Grelet)

3. Development of vocabulary
A good vocabulary is a prerequisite for an effitie@ading. On the other hand regular and

independent reading enriches one’s stock of voeapulHowever, the mechanical ways of
increasing one’s stock of vocabulary ( e.g. writdayvn and learning words and their meanings)
do not yield results as in the first place, it exy difficult to keep a huge number of words in
your memory unless they pass through your mindrabau of times and become a part of your
experience. On the other hand, even if one is @blearn a huge number of words, they are of
no use until they are made a part of one’s expegiaither by the way of reading, thinking or
speaking wherein the words are placed in certaitesth and get registered in one’s mind in

association with that context.

So the mechanical exercises that are done in @ssmoms to help the students enrich their
vocabulary hardly prove useful. However, what helss build vocabulary is a continuous

engagement with the target language through listgmeading, conversation, discussions etc..

As you must have experienced that every languag@ Istock of vocabulary that is in active use.
You get to see those words almost everywhere. ¥ample, commonly used verbs, nouns and
adjectives along with grammatical terms like, pgpons, helping verbs, articles etc.. Such
vocabulary of a few thousand wordskeeps passingsaaur eyes and ears a number of times
through some or the other context and that’'s wigets registered in our mind easily. Another
kind of vocabulary is passive vocabulary which certee us as additional vocabulary that adds
richness to the language but is not absolutely sssgcg for making meaning. Since,we do not
encounter it so often, we have to make some effortsing it into use by consciously deciding

to use it to create an impact. Another kind of \mdary is linked to some specific subjects/area
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of study, for example, medicine, journalism, buss)dinance etc.. The words used in them are,
generally , understood by the people who study orkwn these fields whereas, others don't
have any familiarity with the jargons used in theetause they don't require them for anything

in their life.

So what needs to be mastered by all is active wdaabwhich forms the building blocks of a
language without which it's impossible to make w$d¢hat language for any purpose and that
can be acquired only through a continuous and isesteengagement with a language through

various modes as mentioned above.

5.1 Vocabulary building through learning of word formation strategies:
The word stock in any living language keeps growaygthe way of borrowing of words from

other languages (e.g. words like curry, bazaatabal etc. have now become a part of English
dictionary), creating words by adding prefixes offiges (un+lock, un+necessary, ir+relevant,
happi+ly, priorit+ize etc..) compounding words andking a new word( black board, veg.cutter
etc.), clipping words by making them short( ad.ddwertisement, govt. for government, lab. for
laboratory, photo for photograph etc.), blending twords into one ( biography+picture=biopic,

smoke+fog=smog, motor+hotel=motel).

5.3 Homonyms and homophones
To understand the difference among homonyms, hoorgs) homographs, just have a look at

the following table. Later, try and find more swebrds of each category.

Homonyms Homophones Homographs
Same spellin
Multiple meaning worc Words that sound alil different pronunciatiof
different meanings

— Sl

the spruce tree.|addition for mathdeserr =  abandop
to spruceup... edition of a book desert= area of land
suit yourself.. | want to - g9 bass = fish

. I like it too _.
wore asulit... : bass= instrument

One plus one iavo

weigh on thescale...| capitol building close = nearby
scalethe wall... statecapital close= to shut
the price is fair..]pick a flower| bow = to bend down
go to thefair... bake withflour bow = ribbon

(Source: spellingcity.com)
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4. Using reading as a tool for developing reference skills
Does reading help in developing reference skills#nk about it and read the following

paragraph and then think as to how you can undetstdully.

‘Socrates has shown that there are confusions iwvesgional morality : Thrasymachus
rejects it altogether and maintains that human bédtar is and should be guided by sglf
interest. He represents a type of view that wasuncommon in the fifth century, among
the Sophists in particular, and which has indeediagls had advocates. The precise
interpretation of Thrasymachus’ presentation a§ia matter of controversy(cf. Cross and
Woozley, ch.2) and Plato’s treatment of him is omsthetic, making him noisy and

offensive.’

( From Plato’s ‘The Republic’)

Now tell how much of the above paragraph can yokemsense of only with the help of
dictionary. Of course, you can look up the difficwiords in the dictionary. But can dictionary
help you understand who the Sophists were and thieat views were. Or what could be the
precise interpretation of Thrasymachus’ presematf his statement? Or who was
Thrasymachus in the first place and what was tifsrénce of opinion with Socrates? Questions
like these can be answered only with the help oelopedia or internet and without knowing

the answers to these questions you cannot makeletngense of the paragraph.

So reading difficult texts/texts having referentesomething else which is not there in the text
makes you search some other sources for gettikgpdw about the people/things/places/ideas

etc. of the references. This, in turn, helps yopriome your referencing skills.

6.1 The Reading Class

1 Motivate your students to read

In your classroom, you can provide students wifpastunities to read English from the
textbook as well as other English language ressursach as story books and children’s
magazines. Your students will have varying levelsability in reading English, requiring
varying levels of support from you. Research hasawshthat, whatever level of reading skills
they might have, it is important to provide studemtith daily opportunities to experience

reading pleasurably.
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It is important that students are motivated by augee desire or need to read. How can you
make reading motivating for your students on a legoasis?

Here are five key actions you can take that wilphmotivate your students to read.

1. Show the students that you are a reader yourselk dbout what you like to read and
share suitable examples with them.

2. Create a reading environment in your classroom liatary or book corner.

3. Make time to read aloud in class just for pleasam,just for teaching language skills
and tests.

4. Talk to your students about what they like to réatt what they don't like to read),.

5. Make time for quiet independent reading in yousstaom.

Case Study 1 : Mrs Shanta makes a class library

Mrs Shanta is a primary school teacher of Class ¥ co-educational government school. She is
a very keen reader who reads whatever she can éayhands on and knows the benefits of

reading. She explains here how she went aboutngakclass library.

| observed that most of the students in my clads’'tdhave any books at home and were very
reluctant readers. Although my students had theodppity to borrow books from the school
library once a week during the library period, litféhey were not very interested in reading
them. | started thinking about how | could encowagy students to read more books and other
print material. | examined my classroom and foumat i had very few books for my students to

read. Moreover, because the books were kept irss@gboard, they were often not visible.

I, therefore, decided to make some changes. Ridcided to increase the number of books |
had with me. | asked my colleagues if they had saamplus books, which | then added to my
supply. | also decided to spend all my annual adloge for purchasing teaching and learning

materials on books. | bought many interesting, pegsive books from the National Book Trust
and Children’s Book Trust. With the help of my stud, | also made some story books using

notebooks and magazine pictures.

While selecting and making the books, the most fitapibthing was to ensure they would be
appealing to my students. | included picture bo@esy-to-read books (designed to be read by

emergent readers on their own), fables and folkgapoetry books, novels, biographies, jokes
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and riddle books, comics (including Spiderman),ksoon sports, and books on making things. |

also borrowed children’s magazines from the sclibory.

My next task was to create a library in the coriremy classroom, with shelves and a reading
area. | asked my students’ advice as to wherentight be. Initially they felt that the room was
too small to accommodate this, but when we rearedngll the furniture we were surprised to

see that everything could fit in.

| placed a mat in the library corner because mdsthe children found it more comfortable to
read while sitting on the floor. | obtained somérative posters, free from book sellers, to
encourage reading. A chair provided a place for ane@ne of the students to read aloud to the

other students.

The students referred to the corner as a specedel The physical presence of the book corner
gave them the message that books are so valuedsplaae should be taken from the rest of
classroom to make room for them. The students afkechore books, more time to use the

corner and permission to eat while reading the Isook
Following my example, other teachers in the scistented their own classroom library as well.

Activity 1: Talk to your students about starting aclass library

Before the lesson, make a list of books or othadireg materials that you could collect in order

to start a class library.

During the lesson, tell your students you want atkena library corner in their classroom. Write

the following questions on the board:

* What are the books you have read?
* Which ones did you like, and why?
* What kind of books would you like to read?

» Are there other things you would like to read?

Then divide students into pairs and ask them to essth other the questions that you have
written on the board. Give them a few minutes tdhde and then bring the class back together to

write their ideas on the board.
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After the lesson, consolidate their ideas. Lookimga your own list. Do their ideas match with
yours? What did you find out?

2 What can reading do?

Reading has a crucial role to play in creating petelent learners and in increasing the
educational attainment of individuals. Readinghis basis of a student’s success at all levels of
education: primary, secondary or tertiary. Devealgpgood reading habits is vital to a child’s

future — not just academically, but in everydag s well.
Here are four important reasons for developingirgpldabits in students:

* Reading develops vocabularyThe more a student reads the more new words iwdl f
their way into their vocabulary. Reading exposeslaits to words and phrases that they
might not hear in every day speech. As a teachleenwou read aloud to your students,
you are not only helping to prepare them to learretid; you are also exposing them to
the rich language that they otherwise might not beaead on their own.

* Reading increases the attention span of childrerEncouraging good reading habits
from an early age develops your students’ attergman and allows them to focus better
and for longer periods of time.

» Developing reading habits early leads to a lifelongpve of books:Students with good
reading habits learn more about the world arouedntiand develop an interest in other
cultures. Reading leads to asking questions andirggeanswers, which expands
students’ knowledge on a constant basis.

Pause for thought

What do you like to read yourself, in English oraimy language? Poetry, novels, biographies,

newspapers, information books, or something else?
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What do you think your students enjoy readingtientselves, in English or in any language?

Do you have any of these texts in your classroom$ & why not?

3 The teacher’s role

As a teacher, you play a critical role in influemgiyour students’ attitude towards voluntary
reading — especially if they come from families twito education or if their parents do not
understand the importance of reading. If studentaat associate reading only with drilling and
testing, they associate reading with pleasure amdyment, as well as with language skill
development, they are more likely to become volyntigelong readers.

As mentioned above, one of the most important thipgu can do is to be a role model for
pleasurable reading. Show your students regulady you are a reader who loves books and
reading. Tell them what you have read lately — thight be a story, or it might also be

something in the newspaper or in magazine, or seemething you read on an advertisement or
billboard. Talk to them about what you like to rdadenjoyment. Start a conversation and show

interest in what they like to read.

A teacher speaks from experience

Bhaskar is my student studying in Class V. Hevery good football player and an ardent fan of
David Beckham, but he has limited reading skillauriBg the reading period he would do
everything but read!

| thought about this. What could | provide thatvimeuld want to read? How could | encourage
him to find reading pleasurable? | got some fodtlbhgazines and the sport sections of
newspapers. | put them on the shelf open. When K&inasaw this, he was so excited that he
immediately picked up the magazine and startedimgadifter a few days | observed him

reading the newspaper with some other childrenchedking out the weather.

4 Reading aloud with expression

You will know how much students love to imitateithteacher: what you do and say, they will

do and say. When you read aloud to your studefds pleasure rather than as a language drill —
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you can inspire them to become expressive reatheraselves. This can help your students

improve their pronunciation of English.

Try this in your classroom

Choose a short story or a poem that you think wbudents will enjoy. (It does not need to be
from the textbook.) Read the story or the poemaldinen invite a student to read the story to
the rest of the class. The student may have meetbsame or all of the text, but this is fine — let
the student imitate the way you read with expresaiod enthusiasm. Sit with the other students

and show them how to be a good listener. Jointinefe are choral parts to the reading.

You do not need to attach any drills to this kifdeading aloud. Simply focus instead on the

pleasure and enjoyment of reading.

Case Study 2 : Nandini develops enjoyable readingutines

Nandini teaches Class Il in an elementary sch8bk really wanted her students to become

voluntary readers — read how she went about this.

| had spent lot of time teaching my students regagikills and have a small collection of books in
my classroom library. But | noticed that my studeassociated reading with drills and tests

rather than doing it for enjoyment. | thereforekdollowing steps:

* | read to them aloud :1 began to read aloud to my students just forqueaevery day.
When | did this, there were no drills and testsfdlbow. This made them associate
reading with enjoyment.

» | talk to parents: During the parent / teacher meetings | talked yostadents’ parents
about the benefits of reading. As many of the pareauld not read themselves, | asked
them to ask their children to talk to them aboutatvhey read in school. However, |
discovered that a few parents could read in Englisth invited them into the classroom
to read aloud to the students themselves.

* | have a daily reading routine: | wanted my students to read for pleasure foeastl 20
minutes every day. | knew that if they could chob®®ks that interested them,they
would be more likely to read voluntarily. With thmrisy teaching schedule, it was a
challenge to carve out 20 minutes for independesuding, but | felt it was a priority. The
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reading period was generally quiet, but a littlék tand movement was acceptable.
Initially the students used to close their booksediately after hearing the school bell —
but as they started getting interested in readirey didn’t want to stop.

* | monitor students’ reading habits: | developeda simple system to keep track of
students’ reading. | kept a weekly reading log inick students recorded the date, the
title of their book, and number of minutes spenteeding each day of the week.

* | try to be a role model: When my students first began to participate initiceependent
reading period, | would circulate books among thiersee what they were doing and to
help them if necessary. As they began more to madheir own, | decided to read
independently in the classroom as well, as a waynotlelling this practice to my

students.

* | encourage a system of reading buddied: decided to pair students so that the ones
who were less interested in reading could be iegpby the more enthusiastic ones. In
my class there was a girl named Ritu who was ugwalty quiet, but who seemed to be
enjoying taking turns to read out load and disaugs#ihe accompanying pictures with her

reading buddy.

» | talk to my students about books:lI make an effort to talk to the students abouttwha
am reading and what they are reading. | praise #ftarts and achievements in reading

in English.

Look around your classroom and think about how gould arrange the space and furniture to

make a small class library in a corner. Make adlist

» Books you can get from the local library
* Books you can make

* Magazines you can get

» Posters about books

» Any other reading materials.
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5 Monitoring students’ progress
Continuous and comprehensive evaluation (CCE)

Observe the behaviour of at least five of your shig while they are listening to stories,
browsing books or reading independently. You mad it helpful to use a checklist similar to

Table 1 for this purpose.

Table 1 :- Checklist for assessing students’ attitudes aidieb with regard to reading:

Name of student:

Class: Date:

Statement Always Sometimes Never

Listens attentively while
being read to

Responds with questions
and comments to te
read to them

—+

Asks to be read to

Handles books
appropriately

Voluntarily browses the
books and other reading
material available

Leafs through reading
material voluntarily,
paying attention to the
pictures

Reads voluntarily
paying sustained

attention to the text

Additional observations

How can this kind of information help you tailoretkind of support you can give to individual
students?

How might you use this kind of checklist to assessudent’s progress over time?
Shared reading in the elementary English languageassroom
Shared reading is different to reading your sttslarstory aloud. In shared reading, you:

* Encourage all your students to follow the text §y@i read aloud and have them join in,
repeat after you or read in chorus.
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» Lead your students in reading a text.

* Model the reading process: how to read with exposasshow to work out unknown
words and how to enjoy reading.

 Choose books that have the potential for teachieg wocabulary and language
structures.

* Plan how you will use the book with your studentsl dhink about what you will do
before, during and after the reading.

Shared reading, offers a valuable opportunity tesess your students’ participation,
understanding and reading skills.

Modelling reading strategies

In shared reading it is especially important to eldd students what to do as a reader when you
come across a word you don’t know. Even when stisdean decode an unfamiliar word by
using their knowledge of letters and sounds, thigynsay not know what it really means. There

are different ways they can try to work this oui;ls as:

Classroom management

Shared reading can be done for the whole class groups across the week. If you want to lead
shared reading in a small group, you need to piémites to keep the rest of the class engaged.
But if you have a few fluent readers or older studen your class, you can assign one of them
to read aloud to a group, giving clear instructitmshe reader and to the group. You can then
monitor groups throughout the week. Shared readén@ good opportunity for assessing

students’ reading, participation and understanding.

When reading aloud is going on in small groupsceananagement strategies need to be in
place for students so that their reading does istiirth the other groups. It is important to discuss
and create a few class rules for voice managemeiigireading times so that objectives of the

activities can be accomplished.

Case Study 1: Miss Samreen facilitates shared readj in her class

Miss Samreen is a teacher in Bihar who has incatpdr shared reading into her Class |

elementary English lesson. Read about her experiehasing this technique with her students.
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First | prepared a big book, so that my studentdccsee the words and pictures easily. The story
was ‘A Little Red Hen’ and | adapted it from ourdhish textbook, so the students were already

familiar with the story (see Resource 1).
| grouped the students around me, making suredbeld all see the pages.

Before the reading, | explained we would be readirgpok together. | showed them the cover
and reminded them that we had read the story intebook the day before. | asked them if
they could remember anything about it. They catletithe names of one or two of the characters

that they remembered.

| then explained that they should follow my finges | moved it under the words in the book,
listening to me and reading aloud together. | chdcthat they understood the instructions by

practising doing it with the title of the book, whiwas familiar to them.

| began by asking the students ‘Are you ready?’nTheirned to the first page, reading the text
aloud slowly and clearly, following it with my fimy. The students hesitated a little at first, but
after one or two began to copy me, the others gbinebecoming more confident with each new
page. In order to emphasize the pronunciation @ftbrds, | exaggerated the intonation slightly,

changing the voices to match each character.

Where | could, | made gestures and actions thastixents could copy as they read, such as

nodding or shaking their head, or waving their hand

Because the students were new to shared readfiogused mainly on the progression of the
story and its characters to capture their atterdiwhkeep the momentum. Sometimes we paused
before starting to read the page and | pointeddioegacter or picture, asking them ‘Who is she?’
‘What is that?’ or ‘What is he doing?’ and the stnts shouted out their simple replies. Whether
they were entirely accurate or not was not so itgmby the intention at this stage was to
encourage their participation and build their cdefice in reading together. In order to vary the
pace and create an element of suspense, | alsd #sk@ ‘What do you think happened next?’

before slowly turning to the next page.
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The story contains repeated phrases. On the sewotiird repetitions, | paused slightly at the
start, students continued to say the phrase theeselrhey seemed delighted to have done so,
seeing it as a kind of game.

When we had finished the book, | asked the studsmtse simple questions about it. | told the
students to raise their hands if they knew the ansather than selecting one and making them
respond. This gave me an idea of how much theyfblidmlved the story. Where necessary, |

paraphrased their answer, repeating them once ioe tand phrasing them. If the students
became too eager and it was difficult to hear thesponses, | reminded them how important it

was to listen carefully to one another and takée ten.

| plan to read the story again with them, perhapsiding on some of the letters, words or
sentences.

Pause for thought

* What did Miss Samreen do to prepare her studenthécsshared reading?

* What techniques did she use to maintain their atteriuring the shared reading?

* How did she bring the activity to a close?

* Is there anything you particularly liked about hesson? Is there anything you
would have done differently?

* Which of these techniques do you already do witlr whudents?

*  Which techniques would you like to incorporate mdrequently into your
classroom practice?

Activity 1: Choose a story for shared reading

Select a story you want to read aloud. It couldrbm the textbook or from any other book. The
length of the story should be short — let the dataaration not take more than 10-12 minutes.
Choose a story that suits students’ present lea@lthat it is sufficiently challenging and
interesting to them.

Make a note of the criteria you used to selecstbey, for example

* Itis based on the students’ interests
e Itis based on your interests

* The students’ background

e Your familiarity with the story

* The students’ language level
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* Your level of confidence with English
» Any other criteria, e.g. topic, language developtpett.

See Resource 1 for an example of a suitable story.

Practise reading the story aloud, slowly and cledRead with enthusiasm and expression.
Record yourself if possible (you could use your iteophone for this purpose), or read aloud in
front of a colleague or a member of your family.

Make a list of any vocabulary that you want to aduice before reading, e.g.,the use picture
cards or the mother tongue to communicate theinmega

Note the specific teaching points you want to foons

» Letters and sounds, rhyming words
* Vocabulary development

* Word recognition

» Sentence structures and grammar
» Characters and story-building .

Think about how you will introduce the book andamige students for the reading. Will you, for
example, look together at the cover of the booktatidabout what might be inside it? Then you
should prepare questions to ask:

» During the reading — identify points in the storfzexe you can stop and ask students to
predict a word, or predict what will happen next.

* After the reading — how will you evaluate studenstierstanding?

» Could you make a big book of the story you havesen@ Big books are easy to make,
as you will see in Activity 3.

Guided reading in the elementary English languagelassroom

In guided reading you organize students into regdinility groups where they have individual
books or a big book geared to their reading leYel should spend enough time with each
group, listening to individual students, take turnsead aloud and talking with them about the
book. As you work with each group, the other groopsst be working independently. Guided
reading gives you opportunities to assess themgddvels of students by listening to them read

and asking them comprehension questions. You camk what students like about the book,
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or what they find interesting or funny. This giveem time to talk about reading in an enjoyable

way.

When you set up students to read in groups, in®rtant to give them an additional task to do
when they finish their reading, such as drawingupes of characters, worksheets, writing a new
ending to the story or designing a new cover fa Ilook. This additional task can act as a
reward and keep students motivated because théwlimkad at different speeds and therefore

finish at different times.

If you are not familiar with guided reading, readase Study 2 below. Think about how you

could implement this practice in your classroom.

Case study 2: Famida facilitates guided reading iher class

Famida teaches English to classes Il and IV. & msulti-grade class with 46 students,who are at
different levels and reading session is for twoqus of 80 minutes’ total duration. Read below

Famida’s account of how she organized the class.

First, | made the students sit in six groups: fiveups of eight and one group of six. | took the
help of four students to organize the seatingjralbut the name of each student and assigning a
group to him or her. While assigning a student ashegroup, | was careful to ensure that
students of similar reading ability were groupegether. Students in one group can barely read
and | gave this group a big book | had used ab#gnning of the year, based on a class Il text.
Students in two groups could read fairly fluenilp. one of these groups | gave story books I had
borrowed from the school library; to the other vga collection of simple stories | had been
compiling from students’ section of newspapersd8is in two other groups were familiar with
letters and sounds, and could recognize some wighds. | asked them to use their English

textbook lesson.

The six students in the last group were those wehaired special help: one child was blind, one
was dyslexic and four were migrant students whojbied school only ten days earlier. | gave
the blind child tactile letters that | had cut dtm sandpaper, as was advised in the training on
inclusive education | had attended in the summagldl her to feel these letters and guess what

they were, and that | would come back to help Terthe other five | gave a large picture book
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that my own son has now outgrown reading. | told tiroup to take turns to read the picture
book and talk quietly about what they could se¢éhm pictures, and that | would come back to

help them.

Monitoring and assessment

| planned to observe three groups of students:th&b are struggling to read and one that has
students who are fluent readers. Within the 80 teimlouble period, | also wanted to ensure that

| spent time with all the groups of students.

Once the students settled in their groups, | spbotit five minutes moving around from group
to group ensuring that they were all reading and tmaderstood what was expected of them.
Once | was satisfied they were settled, | spen13@ninutes with each group, listening to and
asking them questions to gauge how much they haghehended what they had read. As | did
this, | used a checklist | had prepared beforeleyainst each student and made very brief notes

where necessary.

Classroom management

By the time | reached the third group, two studém&nother group had started quarrelling. Most
students in the first group had finished readingtwhas assigned to them and were clamouring
for my attention. For a moment, | must admit, L feistered. | had planned to spend more time
with the third group because they have been stinggb read despite their best efforts. | had to
act quickly; | separated the two students who weuarrelling and put them into different
groups, telling them to help each other and theduld be watching them to see if they achieved
this. | asked some of the students who had finigseading to make drawings in their notebook,
depicting the story. | asked two others to readiclihe picture book to the last group. Only then

| was able to spend the next 20 minutes with live group.

By this time, the noise level in the class had b&teadily rising as students had either finished
reading or become restless. | tried my countingtesgyy: my students know that when | start
counting slowly up to five, they must settle bactoitheir places and stop making noise. Only

five minutes are left before it is the lunch relaquickly gave them a homework assignment of
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reading and copying the label of any three prodtlety find in their house or neighbourhood
shop. | called the last group of six students aartt® asked them to draw any three products and
write the first letter as their home assignmemtsked the blind student to ask his mother to name

three products and repeat them in the next class.

I made a note in my diary soon after the bell: takentime in the next class to work with
students in the group who were given the librargksp and the names of students who | did not
hear read that day.

Pause for thought

Famida ran a very complex, multi-levelled set afsskoom activities in a large class. There was
a lot going on! Reflect on how your class is simita different from Famida’s and use the

following questions to think about her strategied techniques:

 What are some of the classroom management strategee has adopted for group
work?

* Have you used any of Famida’s strategies for grook?

* What would you have done differently if you wereHamida’s position? Why? Why

not?

Famida used a big book, library books, the Engtesktbook, small books she made from
newspaper stories and a personal copy of a pibiwk. What resources can you use for reading
group work?

Famida adapted a Class Il book to make her owmdid for Class Ill. Can you think of a class
book that you could adapt so that it would be appate for readers who are more fluent or less
fluent?

Activity 3: Make a big book for your class

1. Select a short story or a poem you want to helpstbdents to read. This can be from
your textbook, or could be something that you ayeknow. You could also make up
your own story or poem from your imagination. Whegmu do this, you can incorporate
students’ names and local landmarks.

2. Break the text into chunks of two to three sentence

3. Copy each of these chunks in large writing on tieegs of paper. Do not write more than

two to three sentences on one sheet of paper.
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4. lllustrate each sheet appropriately. You can diel pictures on it or ask the students to
do the illustrations.
5. Design an attractive cover page, or invite the estitsl to do this after they have read the

story.
6. Pin/tie together all of the sheets along with theer page.
Resource 2 : Some examples of post — reading adiies

First read the short story, ‘A Different Kind ofubk’. Then look at the post-reading activities
below.

‘A Different Kind of Duck’

There was once a dog who wanted to be a ducklivdd on a farm with some ducks.
Everywhere the ducks went, the dog too went.

The dog knew he did not look like a duck. Ducksénaings, and he didn’t. Ducks’ feet were
big and flat, but his were small and round.

‘I'll just be a different kind of duck,’said the do

One morning the dog was with the ducks when thel tdf into the air. The dog ran after them,
calling, ‘Come back, come back! He jumped into #ieand flapped his legs to fly, but he just
fell down instead.

‘This is no fun,’ thought the dog. ‘Maybe | shoddd happy just being a dog.’
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Worksheet

1. How is the dog different from the ducks in thisrg®
(@  The dog lived on a farm.
(b)  The dog has a bill.
(c) The dog has small, round feet.
2. What happened in the story that cannot happerairife?
€)) The ducks swam in the water.
(b) The dog went everywhere with the ducks.
(c) The dog spoke to the ducks.
3. What would happen if the dog had wings? What wappen if you had wings?

Cloze sentences

Complete the sentences below using the appropuatels: ‘flew’, ‘fly’, ‘lived’, ‘tried’,
‘wanted’, ‘tried’, ‘knew’, ‘ram’, ‘run’, ‘barked’,and ‘bark’.

1. Adogand some ducks ................. in a farm.

2. Duckscan .......ccoocvevvnenn whileadogcan ........coooveiiii i

3. Thedog .......coveviviinnnnns ltcannot .............cceeeneen. ,butit........ot

4. When the ducks ................ Thedog .......ooeviii . behindrthe

5. Thought it ..................... the dog could not ................ It and
thought, ‘Ducks cannot ..................... like me.

In shared reading using a big book, you can ‘clex@’ds and ask students to predict the word
that is covered. You can also cloze part of a ward ask students to predict the covered word
based on the first letter they see. This is ancéffe way to help students focus on initial letter
sounds of words. For example: ‘Ducks can f............... whileadogcantr...................

Summary Points:-

1. Reading is a form of meaning making, made possiith the fulfillment of three

fundamental conditions, command of oral languagenilfarity with the script and

background knowledge.

There cannot be any reading without comprehension.

3. Reading skills are what make a person a profigieatler whereas reading strategies|are
what help a person in understanding a varietyxibte

4. There have been mainly two basic approaches untdchwall theories can be put,
bottom up and top down. Bottom up approach putshasip on the mastery of the script(
sounds, letters, words etc.) as here, the assumpgidhat meaning lies in the text
whereas top-down approach stresses on enrichingrddldanguage, experiences of the
world/background knowledge of the reader which ey much required in making
meaning of any text.

N
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5. Vocabulary enrichment happens as a part of theativéevelopment of language. Tl

—

e
more opportunities a learner has of engaging withaaety of language in oral and
written forms, the better her vocabulary will be.
Reference skills develop as one reads a varietgxd$, related to a variety of subjects
and also when she takes up the in-depth studyrmé swubjects.

Test Yourself

1. A pre-reading activity/task is meant to triggemtting in the reader around the topic of
the text, that aids comprehension by helping herageadea about the content and access
her previous knowledge about it whereas, postimgadctivity/task is used to check
reader’s understanding of the text. Design a fewe-rpading and post-reading
activities/tasks around a textbook lesson of sormegry classes.

2. Try and conduct a few activities mentioned in teet®n, ‘The Reading Class’ during
some of your internship sessions and document gxjeriences in the form of an article
highlighting the insights you gain about readingptigh this exercise, hurdles you face
and the modifications that need to be made in tkigites themselves.

3. Design a few exercises for your students/classmalese they have to use referencing
skills to understand the given text.
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Unit — Four
Writing

1. Objectives

After studying this unit learners will be able to:

Improve writing skills of their students.
Know, use and teach the different forms of writing

Know, use and teach the different processes of writing

1

2

3

4. Teach mechanics of writing to their students

5. Use controlled and guided writing in the classroom
6

Understand and teach free and creative writing

2. Introduction
Have you ever thought why humans might have fadtrieed to write for the first time in the
history of mankind? What do you think might be tkeason —was it for sheer joy or was there

any need behind the invention of symbols of writing

Language is symbolic. Every sound in language mesented by phonetic symbols each

representing a speech sound. It was the outcomeeaf for expression.

When human beings felt the need for distance conation and to preserve human knowledge
to posterity they invented orthographic symbolsrespnting different sound€ombination of

these symbols gave birth to words in language.

These symbols both in speech and in writing weresh by every member of the society in

common.

Words so framed were associated with a meaningedhiay every member of the society in

common. The meaning that is conveyed by these wsrofsprime importance.
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In other words we can say writing is the graphipresentation of speech. Speech is used in
direct or face to face communication whereas wgitan means of indirect communication.

Writing is prolonged expression of organised thdagh
Before we probe deeper into the issue let us feagdtories given below.

Amaan is a three year and three month old child.lélees to scribble on the walls of his
house. Seeing him doing so his parents have braughtwo notebooks which he has filled
with his scribbling. When he draws something, s® dalks about the picture which helps
others to have an idea of what he is drawing. Hekse¢he help of elders too to get the things
drawn. One day he asked his father to draw a w&dek. After a few days, showing his
drawing to his father, he said, “Papa see a tract@s come to supply water to Amaan’s
house.” His father saw that he had drawn somethiey close to a tractor and a zigzag line
was going from the tractor to the tank. On beingeaswhat the zigzag line was, he said it
was a pipe. Mama explained to father that he healmir an incident that took place a few
months ago when they lived in an area where watpply was scarce and people had to call
water tankers to meet their daily needs of watenaAn had drawn that from his memory.
Punita makes X — ray drawings which means wherdsies a person she draws his pants
showing the purse in the pocket as well as monglgampurse. And when she draws a horse
rider, she draws the other leg of the horse rid®r which, in fact, no one sees.

Roopa is a three and a half years old child. Ong @hen she came to know that on 22nd of
that month her grandparents were supposed to ksithouse, she asked her father where
22nd in the calendar was and then she drew twacsftoere.

Munia notices that whenever people talk they ma&stuges necessarily. Interestingly enough,
she has now started noticing that Papa raises hebeows when he says, ‘what’ whereas
Mamma moves and twists her right hand while askiegsame question. Once she was asked
to tell a story at school she started the stonhwiite sentence — ‘once there was a big jungle’
and made a gesture by moving her arms, spreadieg round.

Sona was playing with her brother. She took theeaainher Dada Ji and, putting it between
her legs she made a horse out of it. She stargstitg it like a horse. When it hit the sofa she
said, “Oh my horse hit the sofa”, and when she \waked to eat her snacks she said, “my

horse is also hungry and made a gesture as if gi®efeeding her horse, the cane.”
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There are three important things we see in the plesdiscussed above.
Children-

» Draw pictures

* They assign roles to the things

» They substitute or complement their words with gestvhile talking.
All these are representations/symbolization in Wwioae thing represents the other (stick
represents the horse, gestures represent certanslmessages). Now, look at writing in
which certain shapes (letters, of which words aren&d) represent ideas/thoughts/oral
language). So if other systems of symbols are {eaturally by the children when they
are presented to them as something meaningful, skloyld it be difficult for them to
master the writing system/s provided they look nregil to them.

Samuel Johnson has somewhere said, “What is wittidnout efforts is in general
read without pleasure.”
Undoubtedly writing is one of the most importantentions in human history. It is used

to keep a relatively permanent record of informati@mpinions, beliefs, feelings,
arguments, explanations, theories etc. Writingvadlais to share our thoughts, ideas and
feelings not only with our contemporaries but witle future generations also. As we
have discussed alreadyat good writingis not only about writing correct spellings and
grammar and beautiful handwriting but more impditarit is an ability to express one’s

thoughts clearly and effectively.

3. Mechanics of writing

Writing also involves a graphic representation afrgds used in a language. Writing any script
should not be taught directly by teaching writinghabet. There should be eye and hand
coordination which is a must for writing any scritrokes and curves help children in forming

letters properly in their initial stages of leamwriting.
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3.1 Strokes and curves
Here are some examples of strokes and curves:

1 Slanting lines (Left) \\\\\\\\\\\\\\

2 Slanting lines (Right) ~ /////////

3 Horizontal lines ===

4 Vertical lines H || || || || || ||
5 Cross X-X XXX
6 Plus + ++++

7 Semi circle (Left) ((((((
8 Circle O O O O

9 Semi Circle (Right) )))))

Later strokes and circles should be taught joirfthis leads to writing letters. Examgdle: d, g,

P, D, B etc.

3.2 Capital and small letters
English alphabet can be written in two types’ caplietters and small letters. After developing

above skills students should be taught to writietst

Capital Letters
ABCDEFGHIJKLMNOPQRSTUVWXYZ

Small Letters
abcdefghijklmnopgrstuvwxyz
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Cursive and print script

As we know, when we write English language by hathd shape and size of letters are
somewhat different, as can be seen in a noteboakstiident. Wherever we read this language
in printed form the letters seems somewhat differdiis can be seen in a textbook or
newspaper etc. The letters written on paper by tamedcalled cursive letters and the letters

printed in a matter i.e. in a book or newspapex catled print script.

3.3 Punctuations

Punctuations are symbols used in a sentence tdyckact meaning of a sentence. Use of
punctuation is a discipline of grammar. In Engllahguage we use a number of punctuation
marks. Some example are given below

Symbol Punctuation
Full stop

Comma

? Question mark

“on Inverted comma
- Dash
Semicolon

Colon

I Sign of
exclamation
¢ Quotation mark

4. Improving writing skills

If we look at the current practices followed in g@hools for teaching and improving writing, we
will find that they are mechanical processes.Ketaseveral months for a child to be able to learn
writing letters of alphabet but what is even woiséhat during this entire process the child loses
all interest in writing and accepts it as a prodeggosed on her by the teacher. Moreover, it

creates a wrong impression on the child that dmytéacher knows what to write.

The most important ability about writing is the lalito express one’s thoughts or the content in
writing, after which comes the presentation particlwhinvolves grammatical and lexical

accuracy and hand writing etc.. However, in ourtingi classes, all focus seems to be on the
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presentation part, even at the cost of originakresgion which requires plenty of opportunities

with the child for sharing of experiences and hatg and narration of stories.

We learn a language well through a proper languwgesphere. This atmosphere should be
meaningful, interesting and suitable to the levielearners. It does not necessarily have to be
grammatically sequenced. That means, children nbbghtxposed to grammar structures in real
life situations which are taught only at later gsgn school. Some ways in which we can create

artificial environment in the literacy class argeag below:
» Classroom labeling

» Display of children’s writings, drawings, colleati®, etc., to be changed from time to

time
» Display of a variety of texts, pictures with capisoto be changed from time to time

» Special focus areas such as: - Book corner; Poenecdviessage boards (can include a

meaningful and simple morning message);
» Word walls: for e.g. theme based word list withtpies

» Written instructions and captions (open the dotose the window; switch on the fan)

and so on
» Space for free writing and drawing

* Opportunity to engage with a variety of books aiterdture — both fiction and non-

fiction

In their initial years of learning children sholdé given opportunities to draw and paint which

paves the way for them to hold writing as a meduirend interesting exercise.

4.1 Developing writing at the early stages of children’s learning
Traditionally, children are asked to draw someesiiped topics or objects such as lotus flower,

banana and so on in their drawings which are agkeshi by the teacher and creates an
impression in the child’s mind that only teachem¥gnups know what they should draw or do.

From this command the child infers the following:
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- The teacher knows what | am supposed to do
- Painting is not a medium of expression for me
- What | draw as banana must be approved by theg¢easha banana

Drawing can contribute to the total developmenthufdren and especially, the development of
the use of language and writing, if only, they gethance to get deeply involved with this
medium. For this purpose, the teacher can makefuséot of material — loose sheets, wrappers,

old notebooks, registers, homemade brushes mad®ig$, cotton and other fibers, Tesu
(W) flowers, coal, Gerwd(®), chalk, ink, blue for colour, plastic cups antestdisposable

material.

Exposure to books and other reading material eagas them to take initiative and make
demand for being introduced to writing. It is al\@ag good practice if teacher asks children
about their opinion on what to write while introdug writing to children rather than making

them write what teacher feels right. In the inifpmbcess of writing, floor could be used as an

excellent aid to writing. It allows one to writelig letters, and it is lot cheaper.

Next important thing which could be kept in mindhst letters of alphabet are representations of
certain sounds and do not contain any meaning emslelves. So excessive use or isolated
practice of writing letters of alphabet mechanig@lbres the child and does not help her develop
any interest in the process of writing. No wondegny of us keep avoiding writing tasks all
through our lives. Writing should always be presdnas a mode of communication and
expression to the child. Establishing several gfdondges between words and meaning can take

care of the above problem of writing being redutced mechanical process.

When it comes to deciding when to expose the dbilthe process of writing, the teacher or the
care giver at home can take this call dependintherevel of engagement the child has had with
the preliminary processes, like drawing, playingagimary games, talking, listening to stories

read out to her from the books etc.
» Shanti is a teacher she once asked her studemgis éoound the school and stick a paper
slip on everything and write its name on the Dpe child came to her, and quietly stuck

a slip on her Sari and wrote ‘Madam’.
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* Next day, she distributed pictures cut from old sgapers among her students and asked
them to write the names of the people shown in.them

» Later, she distributed pictures of some people (amhwomen) and asked her students
to give imaginary names to them. Interestingly, teldren gave names of their
classmates and family members to the people irpitteares and were able to decide
what names to give to whom as per their gender.

Do you think that Shanti was trying to bridge thapgbetween letters of alphabet and

meaning?

After the children have mastered the basic skilleriting, the real challenge is how to continue
developing it. A few things can help in this, pded the teacher understands the following
abilities of children and makes the best use ahthe

The social purpose and style of conversatioh: Why to speak? 2. What to speak and 3. How to
speak? (Style) This means that a child should ke tabguess who would like to listen to what.
For an example, what would my younger sister likdigten to or my grandma would like to
listen to? You must have observed that the childrave this sense. They know what style of
talking will make an impact. For examplé€&zdme with me, | will show you a new flower which
has bloomed in my gardénThis could have been said, most probably, byhidddo another
child but not to a stranger who came to visit tify for the first time. This sense of the social
purpose of a language helps them in writing as.well

Willingness to convey her/ his ideaThe purpose of conveying, actually, gives bibhthe
desire to convey. Otherwise, why would anybody tixe&eonvey anything? The purpose may be
to inform, to entertain, to warn, to instruct, teshy to criticize etc.

To achieve these two goals a teacher has to oaeitain activities keeping in mind that a
sense of the social purpose of language and disicenvey one’s ideas are connected with
‘Talk’ and ‘Writing’ both. The activities to promettalk will help in writing and the activities to

promote writing will enrich the talk.

Think how the sense of social purpose shapes tmaghts when she decides to write a

story for children, a notice for her employeesbothday greetings.
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While writing one has to have a reader in mind.ekpand this sense of listening a teacher can
suggest various listeners to a student, like —thskclassmate sitting next to you why she was
absent yesterday, explain her what happened yaste@rdhe class, talk to the Bus that passes by
your school every day, talk to the Dog that comesrye day in the recess to your school
etc..Such imaginary possibilities can enliven thdtimg practice of your children. They will

choose the words required to hold conversation diffierent people/ characters.

Practice the activities given below with your clasges so that you can organize them well,

later, with your students and see how they helpragn grow in to a good writer:

I. Make a list of the names, advertisements, hoardlisiggans etc. you see every day
on your way to school.

[I. Make teams, each team will have five members. Bahber from the first team
will write a word on a theme and the next team wadltl five more words to the list
of the words put on the board. In the next rouhénte will be decided in advance
and first few words will be given by the next teaater, the teams will develop a
short note using the words related to one partictiteme.

[ll. Write a note on how you reach your school. Giveiefl@escription of the things
you see on the way. Also create a map to supplethentote. Label the places in
the map.

IV. Make maps to reach to the places close to youradile — backyard, river, and
mango orchard etc..Label the places in these maps.

V. Describe a picture in your words.

VI. Make teams, each having four members. Give each tear lines of a poem. Ask
every team to add four more lines to the previous.f

Now let us have a look at some of the formal formsf writing

4.2 Paragraph writing
The word paragraph comes from two Greek words.aPaeans beside and ‘grapheme’ means

to write. A paragraph to be effective must dealhwahe controlled thought. It must include

details that support this central thought logicalbywell as forcefully.
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There are steps to follow in writing a paragrapmposition. These steps also apply to writing a

paragraph in a longer composition.

1. Make an inventory of your ideas and information: as thoughts on your topic come to mind,
write them down. Thus you have a collection of ideas with you on which you can write
down,

2. Select from your inventory the ideas that are closely related to each other: if we study our
inventory of words and phrases, we find that some items group themselves together
naturally. They can be used to write a paragraph.

3. Write a topic sentence that expresses the central thought of your paragraph: choose a topic
and the central thought of the paragraph which is a topic sentence. The central thought
is the idea or impression or belief or feeling one wants to express. The topic sentence
usually appears in the beginning.

4. Keep to the central thought as you write.

5. Arrange your ideas in a logical order.

A paragraph is more than simply a collection of sentences that support the central
thought. So sentences must cohere, or stick together. The development of the central

thought must progress logically from the first sentence to the last.

Use linking words and phrases that guide your readdrom point to point.

Using linking words and phrases is a way to strengthen the cohesion of a paragraph that
guides the reader from point to point. Following three types of linking devices can be
used for this purpose:
(a) Repeat a key word given in the preceding sentence.
(b) Use a pronoun that refers to a person/place or thing in the preceding
sentence.
(c) Use connectives:
- To show relationship — soon, meanwhile, on the following wording etc.
-To show space relation- on the lawn, to the right of the tree.

-To show thought relation — In fact, however, moreover, therefore etc.
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4.3 Coherence and Cohesion
Coherence and Cohesion are the two elements thag yaauir writing look like a perfect piece. A

text is cohesive if its elements are linked togetketext is coherent if it makes sense. It should
be clear that cohesion and coherence are not the gangs. A text may be cohesive (i.e. linked

together), but incoherent (i.e. meaningless). ke such (invented) text:

| am a doctor. The doctor was late for clinic. Gdimhymes with ethnic. The ethnic groups were
hostile to each other. But it wasn't. When | washdd it was our usual practice to gobble up
anything like a tree, a vessel or a broom, but domes mother would cook such tasty things like

tyres and screws that we would forget gobblinghgsé small things

So every piece of writing has to have cohesionaigrence. You can start writing such pieces
on simple topics. Start with a paragraph or two godo a full article. A paragraph is a group of
related sentences that develop a main thoughtjea, iabout a single topic. The structure of a

paragraph is not complex. There are usually thessiclkelements:
(1) A topic

(2) A main idea or topic sentence

(3) Supporting details.

The topic sentence states the main point or cdimgotentral idea. The sentences that explain
this main point are called supporting details. Ehdstails may be facts, reasons, or examples

that provide further information about the topiatesce.

As a writer, these paragraph elements provide yadth \&n easy-to-follow structure for
expressing your ideas clearly and effectively. Agader, these same elements help you know

what to look for and ensure that you will undergtand remember what you read.
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5. Different forms of writing

5.1 Formal and Informal Letters

When it comes to writing in English, there are mvain styles of writing — formal and informal.
Different situations call for different ways of pug words together. The way we write in
academic and scientific settings differs greathnfrthe way we write to a friend or a close one.
The tone, vocabulary, and syntax, all change asotwasion changes. This difference in the
styles of writing is the difference between formatknd informality, or the difference between

formal and informal writing.

Here's a list of some of the main differences betwanformal and formal writing:

Informal Formal

May use colloquial words/expressionAvoid using colloquial words/expressions

(kids, guy, awesomea lot, etc.).: (substitute with

children, man/boywonderful many etc.)
May use contractionsAvoid contractions (write out full words
(can’t, won't, shouldn’t etc.). cannot will not, should notetc.).

May use first, second, or third persoiWrite in third person (except in busingss

letters where first person may be used).

May use clichéslg¢ads of conspicuous byAvoid clichés (usenanywas absentetc.)

absenceetc.)

May address readers using second pefAvoid addressing readers using second
pronouns you, your, etc.)| person pronouns (usme one’sthe

reader, the reader’setc.)

May use abbreviated wordsphota TV, | Avoid using abbreviated words (use full

etc.) versions — likgphotographtelevision etc.)

Difficulty of subject may be acknowledge(State your points confidently and offer yqur

and empathy shown to the reader. argument firm support.
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Category

Informal

Formal

Name

- Hi/Hello Mary
Mary, (or no name at all)

Dear Mary

Dear Mr/Mrs/Ms Chaturvedi

Previous contact

Thanks for your e-mail.
Re your e-mail...
Sorry, | haven't written for age

but I've been really busy.

Thank you for your e-mail of...
Further to your last e-mail...

s] apologize for not getting i

contact with you before now.

—

Reason for Just a short note about... | am writing in connection with...
writing I'm writing about... | am writing with regard to...

Here's the...you wanted. In reply to your e-mail, here are...

| got your name from... Your name was given to me by...

Please note that... We would like to point out that...
Giving Just a note to say... I'm writing to let you know that...
information We can confirm that... We are able to confirm that...

Good news! | am delighted to tell you that...

Unfortunately... We regret to inform you that...
Attachments - I've attached... Please find attached my report.

Here is the...you wanted. I'm sending you ... as a pdf file.
Asking for Can you tell me a little moreCould you give me some information
information about... about...

I'd like to know... | would like to know...

Please send me... I'm interested in receiving/finding out./.
Requests Please could you... I'd be grateful if you could...

Could you...? I wonder if you could...

Can | have...? Do you think I could have...?

I'd appreciate your help on this. | Thank you in advance for your help |in

this matter.
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Promising Ill... I will....
action I'll look into it. I'll investigate the matter.

I'll get back to you soon. I will contact you again shortly
Offer help Do you want me to...? Would you like me to...?

Shall I...?

Let me know if you'd like me to..|

If you wish, | would be happy to...
Let me know whether you would lik

me to...

Final comments

Thanks again for...

Let me know if you nee
anything else.
Just give me a call if you hay

any questions. My number is...

Thank you for your help.

1Do not hesitate to contact us again
you require any further information.
dlease feel free to contact me if yj

have any questions. My direct line is..|

Close

Looking forward to... (+ -ing)
Best wishes to...
Speak to/See you soon.

Bye (for now) / all the best

I am looking forward to... (+ -ing)
Give my regards to...
Best wishes

Regards

5.2 Messages

Many times we need to convey information in a @ecmanner. So we use messages for

conveying information using minimum number of word&essages should be brief, clear and

simple to understand, so that the receiver of tlessage should get the same meaning as the

sender intends to convey. Message can be both famdanformal.

Here is a sample.

Message
15" August 2014

Dear Mohan

8.30 AM

Your brother’s family is coming to Bhopal. They agpected to arrive here at 9.45 p.m.

Calcutta mail. Please receive them.

Shubham

by
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5.3 Notices

As you know that on some occasions we need tordiss¢e some information among a large
number of people/public for which notices are pup @t central places in the
institutions/campuses.

An example of NOTICE

Government Higher Secondary school Prabhat PattarBetul.
NOTICE

Date 12 Dec. 2014

Parents’ day celebration

Our school is going to celebrate parents’ day ol Récember 2014. Students willing to take
part in the cultural programmes should get themes registered by 16.12.2014 with Cultural
Secretary of the school.

Principal

5.4 Posters
Posters generally spread a social message to @aeateeness about an issue or an event of
common interest, e.g., prevention of Dengue andaN&br saving the girl child or saving water.

Points to remember:

» Highlight the main topic of the poster by writingim bold and capital letters in order to
draw people’s attention.

» Write within a box highlighting the name of the agg responsible for release of the
poster

* Use persuasive language, catchy phrases, slogahgmaational appeal, and amusing
style according to the issue

» Can use graphics, varying font size, shape analgsu
» Can use letters in different colours to createréngiisite effect.
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Poster brought out by the Delhi Police to step upigilance against bomb explosions:

IS THERE A BOMB TICKING NEAR YOU?

Observe your surroundings carefully.

Remain vigilant.

If you spot any suspicious or unclaimed object etoavded public place
INFORM POLICE IMMEDIATELY.

DIAL: 100 to DELHI POLICE.

Police public cooperation for a safer Delhi

e-mail: delhipolice@ bsnl.net.in Websitvww.Delhipolice.nic.in

5.5 Advertisement

Advertisements: Classifieds

Take some newspaper and study the classifieds pagefully. Point out some special features

of these columns.

Tips:

write in a box

Specify the category of the advertisement and underline it.

Be brief, give only relevant information but there should be clarity.
Numeral, abbreviations, commas and full stops must be used.
Maintain the word limit.

Classified ads should not be spread out but be written in running lines.

Language- formal, concise, need not use correct grammatical sentences. Phrases are
acceptable, but give essential details
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Example:

Situation Vacant

Wanted a receptionist with graduation in any streanpressive communication skills, and
pleasing personality for a reputed school in Dwarikiterested candidates between the |age
group of 22-30 may send their resume with latesspart size photograph to Administrative

Officer, A.P.J. public School, Dwarika, and New Bielithin 10 days of publication of this
advertisement. Ph.: 9810222345

5.6 Note making/Taking
A note is a brief written record and note makisghe way of writing down the important points

of a text or a lecture briefly, clearly and spezafly.

Students read many books and listen to the lectiekgered by their teachers. During reading
and listening they come across lot of facts, imgrdrtinformation, data etc. It becomes very
difficult to keep all the facts in their memory. 8ahe students write notes, it may be useful
records of those things for future. It also helpsm to revise the syllabus before exams, when
they don’t have enough time to go through the baaokdetail. Notes help the learner or the

writers to expand their own knowledge.

Note making is the harmonious blending of readingd w@ariting, so the process of note making
can be divided into two parts; reading and writiNgte taking is a harmonious blend of listening
and writing.

Reading:

Read the passage at least three times. At firat] tequickly. It will give you the idea of what

the passage is about. This reading may also suggeshe title of the passage.

Read the text once again and underline the mamgor key words. This will help you analyse

and classify the facts and infer the meaning ontleesage contained in the passage.
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Writing

Now arrange the main points in a logical sequemckvaite them.Support the main points with
important details. Avoid repetitions and minor dleta

Steps for handling Note-Making exercises:

1. Read the passage to get the gist of the pass&gewownhat it is about.

2. Read carefully and underline a few things or maket@ mentally of the main ideas it
deals with

3. Make a note of the main ideas roughly.

4. Add the sub-points which supplement the main poifitgre is no need to give examples

Format:
Main Heading

(Highlighting the manheia the passage deals with)

1. Sub-title: ( sub idea number 1)
1.1 details related to the sub-idea
1.2 details related to the sub-idea
1.3 details related to the sub-idea
2. Sub-title: ( sub idea no. 2)
2.1 details related to the sub-idea
2.2 details related to the sub-idea
2.3 details related to the sub-idea
3. Sub-title : (sub idea no. 3)
3.1 detalils related to the sub-idea
3.2 details related to the sub-idea
3.3 detalils related to the sub-idea

Sample exercise

Read the following:

Poachers, after the tusks of elephants, rhino lbenskin and bones of tigers or leopards, Katha

and Sandle wood trees are becoming bolder and tbalte more desperate. In Assam, Bihar,
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Andhra Pradesh and Madhya Pradesh, extremist ghoayes been seeking shelter in protected
areas and killing forest watchers and guards why amwieldy rifles and guns and are unable

to counter the modern array of guns and ammundfanilitant groups.

The largest number of forest officials-34-was killen duty in Uttar Pradesh over the last five
years. In Assam and West Bengal, it was 18 ana4djgectively. While lakhs of rupees are given
as compensation to relatives of victims of rail andaccidents, the forest guard, who puts his
life on risk, virtuallygets nothing. There is nosurance cover for the large number of daily
wagers now working in our protected areas. Staé®e la smaller insurance cover of Rs. 80000
for all subordinate staff, up to the rank of a mmdficer. But in Bihar, Assam, and other states
of North East and Orissa, where even salaries@rpaid for eight to nine months at a stretch, it
is foolish to hope for insurance.

Forest Guards Neglected
Reasons:
1. No powerful weapons

a. Weapons with forest guard no match to those wititants-old guns, unwieldy.
b. More sophisticated weapons possessed by militardg-af guns
2. No proper financial support
a. No compensation given to guard as given in the oasal and air accidents
b. Insurance coverage very meager

c. In some states, even salaries paid once in 8-9hmont

Index of abbreviation/ contractions
1. e.g. = for example
2.viz. = namely
3. Ref. = reference
4. PM = Prime Minister

5. org. = organization

6. Rly Stn = railway station
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5.7 Long Compositions
5.7.1 Report Writing
* A report gives first hand information about an acence or event, e.g., accident, a
terrorist attack, a robbery or a seminar, a sptais etc.
* The purpose of writing a report is to describeprdand persuade.

* Reports are written either for school magazineoonewspapers.

Points to remember:

* Give a bold and catchy heading and mention nantleeofeporter

* Begin with the name of the place (city) along withte of report (in case of the
newspaper reports) followed by a brief introductioh the event/ happening
answering the questions like, what when, where,.why

* Give details of the event-activities conducted (eto. case of the report for the
magazine) and of the incident-how it happened, giy@vitness account to add to the
authenticity of the news ( in case of the newspapgort).

* Concluding remarks regarding successful conducthef event/ action taken or
required.

» Put the report in the box.

» Use past tense as reports are written after thetesever. Use of passive voice is
recommended.

» The language should be simple, clear having meériagd grammatically correct
sentences.

* Adopt formal style of writing.
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Q.1. Write a report on the Annual Inter-School Debate Caonpetition organized in your
school.

The Battle of Wits
Reena Gupta

ABC Academy, Vasant Vihar recently organized itsmAal Inter-School Debate Competition|to
provide a platform to the students for expressipgions as well as the opportunity to interact
with each other. Sixty eight students from leadpuiplic schools of Delhi participated in the
competition and put their oratorical skills to dep by speaking on the topic’ Women
Reservation is the Need of the Hour'. The host stkemerged as the winner, securing the first
position while the second and third places werk.#.J. Public School and Vivekananda Senior
Secondary Boys High School respectively. The prizese given away by the Mayor of the cjty

who happened to be the Chief Guest for the occasion

5.7.2 Diary Entry
Diary entries are meant for the person who maistdiar personal diary to preserve some

information or some personal accounts of eventgfige etc.. It's a kind of conversation you

have with yourself.

5.7.3 Resume (Bio-data, curriculum vitae)
A résumé is a self-advertisement that, when doonpesty, shows how your skills, experience,

and achievements match the requirements of theygobwant. This material provides some
samples on which you can base your résumé. ltalst walk you through setting up and laying
out of the content to highlight your skills and lgrae reader’s attention. For preparing a good

resume one has to take care of following facts:
Format your text.

The first thing that a possible employer will seeyour resume is the text. For that reason, it is
very important that you make your first impressiait. Choose a professional font in a size 11
or 12. Times New Roman is the classic serif forttjlevArial or Calibri are two of the better

choices for sans-serif.
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Set up the page

Your page should have one inch margins all the araynd with 1.5 or 2 point line spacing. The
body of your resume will be aligned to the left aymair header should be centered at the top of

your page.
Create your heading

This is the section at the top of your resume wigdves all of your contact information
including your name, address, email, and phone euamYour name should be in a slightly

larger size - either 14 or 16 point font. If yowhaoth, list your home and cell phone numbers.
Decide on a layout

There are three general formats for creating @mes chronological, functional, or combination.
Your work history and the type of job you are appiyfor will determine the layout style you
should use.

5.7.4 Application for Job:
Job seekers respond to the vacancies advertisesl @iitiation Vacant column. Applications

may be sent with or without a bio data. The bicadatalso called resume or curriculum vitae (
C.V.)) It contains detailed information about thendigate. In case it is sent without a bio-data,

the body of the letter should contain the followinfprmation:

i) personal information, e.g., age, address, matafls etc.
i) Educational/ professional qualifications
iii) Details of experience and references.

Points to remember

I The format is the same as that of an official lette
il. Write the complete contact address
iii. Refer to the source of information, name of the saper and date.

iv. Bio-data should be duly signed

Q. You are Rajan/Ragini residing at 20-B, Gandhi Rod, Bangluru. You have come across
an advertisement in The Hindu for recruitment of management trainees in a bank. Apply
for the same giving your bio-data with necessary dails.

163



D.EL.LEd.Reference Material Experimental Edition

20-B, Gandhi Road

Bangluru

25 Jan. 2015

The Manager

Andhra Bank

Bangluru

Sir

Subject: Recruitment of management trainees.

This is with reference to your advertisement puiadin the Hindu, dated 20 December, 2014
through which we have learnt that your bank ishim process of recruiting management trainees.
| too wish to apply for the same. My complete baiadis enclosed with this letter for your kind

perusal.
I hope to satisfy my officers by living up to thexpectations with my efficiency and dedication.

Yours faithfully

Ragini.
Biodata
Name: Ragini Kohili
Father's Name: Shri C.P. Kohili
Address: 20-B Gandhi Road, Bangluru

Date of Birth: 1 January, 1985
Marital Status: married
Educational Qualifications: B.Com ( Hons.) from LGRDelhi

MBA2om IIM Ahmedabad
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Experience: At present working with M/edanta International as Asstt.
Manager (Accounigics 2008.

Salary expected: 40,000/ p.m.

Hobbies: playing Chess, photogyaph

Languages known: Hindi, English, Punjabi, Telugu.

References: 1. Mrs. Radhika Banerjeef. RChrist Church College, Bangluru

2. Mr. Joy Kohli,dpect Leader, Wipro Finance, Bangluru

6. Process of writing
Writing, like speaking, also involves ‘encoding’ wh means we put our thoughts and ideas into
words. With speaking, it manifests as speech; atidwriting, it manifests as text. The opposite

processes, listening and reading involve ‘decodépgiech and writing, respectively.

We write not only for others to read, but alsogoard our ideas for future use and to clarify our
own thinking. In the simplest sense, we start 8gghtences, then organise these into paragraphs

and then into a longer, more cohesive text.

To write a cohesive text, we must begin with a drparpose or set of objectives. The purpose
could be to narrate a story or a personal expegiena convey information or provide

instructions; or to persuade others to take a q4dai action or bring about a desired change.
Before writing a text, we must also be clear awlo the reader of the text will be. For example,
the reader of a lesson plan is a teacher, whiler¢aeler of a leave application would be a
principal or head teacher. Of course, we use ougalldanguage for most of our written

communication. However, the processes involved iiting broadly remain the same across
languages and can be transferred from a more fankhguage to a less familiar one. As with

speaking, writing improves with practice.

—t

Think of all the writing you do as a student. Makaote of each type of writing, identifying jts

purposes and its target readers (which in somesask be yourself!).

Now think about all the writing your future studemill do. Identify the purposes and target

readers of these forms of writing.

165



D.EL.LEd.Reference Material

Experimental Edition

Talk to other teachers who teach first language atiter subjects. Find out about what writing

assignments they give to students. Again, idettidypurposes and target readers for these

written assignments.

As teachers, we tend to focus on the appropriateabstudents’ answers to questions, or the

content and format of paragraphs, essays, anddettel so on. If we concentrate only on the end

product of our students’ writing, we miss out opporting them with the processes involved in

getting there. The aim is to help them become iaddpnt, creative writers rather than limiting

them to simply copying out materials.

Writing is a developmental process in any langu#gevolves:

Generating ideas - brainstorming

Structuring (ordering what is to be written)

Drafting (writing a first version)

Focusing (ensuring the message is getting acressly)

Editing (checking the flow of ideas, sentence gties, grammatical errors and spelling)

Revising and redrafting (preparing the final venio

These processes are not linear. We do not nedgds#low them one after another to produce a

written text. Instead they are interrelated, asiFé@ shows.

Structuring

Drafting

F

l«— Editing

Focusing

Generating ideas

k4

Revising

Figure 2 Writing process are interrelated (White and Ard&91).
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7. Controlled and guided writing

1. Main ideas and supporting details

Give children a topic to write, for example Indegdence Day, or the School Annual Day. Give
them a diagram similar to Figure R1.1 and ask tliemwrite the main idea and supporting

details.

Why do we What events do we
celebrate? have in school?

e e

Independence Day
celebrations

= \

How do we plan Who will be the chief guest?
for these events? Who will hoist the flag?

Figure R1.1An Independence Day graphic organiser.

Sequencing ideas

Give the students a topic. If the topic is cyciiek them to complete a diagram similar to Figure

R1.2. Examples of cyclic events include: the |yele of a butterfly, the seasons etc.

167



D.EL.LEd.Reference Material

The butterfly lays
some eggs.

AN

After some days
the cocoon breaks.
Out flies a colourful

butterfly.

\

Experimental Edition

Each egg hatches
and a tiny
caterpillar comes
out.

/

The fat caterpillar
builds a cocoon
around itself, It

goes to sleep.

The caterpillar eats
and eats till it can
eat no more, It
becomes fat.

Figure R1.2The life cycle of a butterfly

7.1 Free and creative writing
Ideas for developing children’s writing

A list of writing tasks that children would enjay given here. You may create more of your own

taking hints from the given tasks.

1.

2.

Draw a picture of a character from a story andenfrite to six sentences about it.

Rearrange the jumbled sentences provided to makeaaingful paragraph relating to a

story.
Write a paragraph summarising a recent lessonyrigmc and illustrate it.

Make a bookmark based on a story or a poem. Dravhagacter or write a brief
summary on one side of the bookmark. On the othete the title of the story and the

name of the author.

Write a letter to the author of a book. (If thetartis living, you can try to find the

address from your state textbook society and @shtsome of the students’ letters).

Make a big book based on a story for studentswétdevels.
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7.

9.

Prepare an English quiz with at least ten questi@s&d on a recent lesson in any topic.
This helps to reinforce learning as well as to psacwriting. Administer the quiz to the
rest of the class and get them to write down theBwers. Then get them to exchange

their papers and check their classmate’s work.

Tell the students a story but do not tell them émeling. Ask them to guess what
happened at the end and write it down. Rememberthizse are no right or wrong

endings to a story.

Ask the students to bring one small object to tlass; such as a pencil, box, leaf, etc.
Divide the class into groups of five or six. Allethhings they brought are placed in the
centre of the group. With a limit of ten minuteacle group discusses a possible story
based on the objects they have brought. They thigga aut the story (which should be a

minimum of five to six lines long). One studentrfreach group narrates the story to the

class. The best story is the one that includethalbbjects the group had brought in.

10.Divide the class into groups of five. Each group bae piece of paper to write on, and

at least one pencil. Without prior discussion, ¢ineup should come up with a story,
with each student in the group contributing oneesgre at a time. Select one student as
the ‘starter’ in each group. The starter writes eaptence on the piece of paper, which
now goes to the next student in the group. Therskstudent contributes a sentence that
combines with one already there. The paper keepsggaround until the story is
complete. Anyone can decide at any point that ttey €annot progress any more. If the
others agree, the group selects a different starterite a fresh sentence for a new story
— or the next chapter of the first story!

(The last two activities are froithe Child’s Language and the Teacher: A Handbmpk

Krishna Kumar.)

8.Summary

Writing is a complex form of language, a culturaldameaningful activity and not just a

mechanical hand and finger habit. It's a skill whis a part of the natural process of child’s

cognitive development which emerges through childreplay situations. And that's why it
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should be cultivated and not imposed which candreedoy making it intrinsic and relevant to
life. Keeping this in mind, we may say that readagd writing, both can be introduced at
kindergarten level through drawing and play. Sofeus of the educators should be to teach
kids the written language and not just writingettérs by organising the whole process in such a
manner that it can help children smoothly go thiotlge transition from one stage to another as
they discover that the random marks, lines and idigsvmade by them denote objects and they
can draw not just objects but even speech. This waywill be able to make writing an
interesting activity for children and not the bgrimechanical one.

9.Test yourself

1. Try doing this with your students/classmates. Gham a topic/theme to write an article
or a story on within an hour or so. Next, give theomething to read on another topic
and later, ask them to write their views on the esafext, pick one more topic for
writing but before they start writing, hold a grodiscussion on the topic after which they
can be asked to write a piece on that topic. Coli#¢hree write ups and analyse them in
terms of the quality of content and presentatiohidlV piece has more ideas and is better
organised. Document your findings.

2. Pick two articles from an English newspaper andknadirthe cohesive devices used in
them. Also try and put them in some categories.

3. Randomly collect three articles written by your d&nts/classmates and check how
coherently ideas have been organised in them. But gomments on each piece of
writing.

4. Pick two editorial page articles from an Englishwepaper and make a list of topic
sentences and supportive details contained in efattiem.

5. Write a letter to the editor of a local newspameditaw the attention of the authorities on
some burning issue facing the residents of yolagel/block.

6. Create a few pre and post writing tasks for youdshts.
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10. References

Wikipedia

NCERT class IX Main Course Book — Interact in Esigli class VIII English Textbook -
Honeydew

www.youthcentral.vic.gov

www.wikihow.com

Read this article. Know about Sylvia Ashton Warner who worked on writing
then try to work on the assignment to generate a discourse in class.

Organic Writing

“Life as whole is too complicated to teach to chiésh. The minute it is cut up they can

understand it, but you are liable to kill it in ctihg it up.”
-C. E. Beeby
After the Key Vocabulary first thing in the mornititey go on to other mediums of expression.

Creative writing follows on from the Key Vocabulafyhereas the Key Vocabulary is a one-
word caption of the inner world, creative writing & sentence-length or story-length caption.

From schematic writing they progress towards tipeegentational.

The creative writing of fives begins with theirettpt to write their own key words, and since
they have found out that these scrawly shapes s@aething, they know what they are writing

about more than | do.

From here they join in with the stream of autobagdrical writing that they all do in the morning
output period, and a few days of this is enougshimw any writer or teacher where style begins.
Fives have a most distinctive style. And they wiitese sentences of the pattern with its varied

content so often that they learn automatically riygeated words and consolidate style. With
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scarcely any teaching from me, which transferswhele question of spelling, word study and

composition into the vent of creativity.

This self-chosen vocabulary remains with them ay tise through the infant room, since in the
first place these words were part of the mind keetbey were written at all and in the second
place there is a natural repetition. And from thgrows a selection of individual vocabularies
entered in the back of their writing books whereytlsan be referred to and exchanged. And the

standard of spelling which arises from this seesrsetve their purpose.

Also there is a general vocabulary springing fiiesr writing, which becomes to some modest
extent known to most of them sooner or later. Tk, put, went, cowboy, truck, |, inside,

outside, pictures, lollies, the, to, on, placedtohe, Daddy, Mummy, because...

After a while, as their capacity increases, theitemwo sentences about themselves and their
lives, then three, until six-year-olds are writinglf a page and seven-year-olds a page or more a
day. But | don't call it teaching: | call it credty since it all comes from them and nothing from
me, and because the spelling and composition alenger separate subjects to be taught but

emerge naturally as another medium.

Silvia Ashton Warner was born on 17 December 190&tratford, New Zealand. She spent
many years teachingadri children, using stimulating and often pionegritechniques which
she wrote about in her book ‘Teacher’ publishedl@®3. The key vocabulary she is talking
about was developed by her using one of her teaesigvhen she was teachingadvi children.
Every morning when children would come to schod slould ask each one to give a word to
her. Children would say jet, house, bomb...she thealdvwrite the words on a card and give it
to the child for whole day and to take back homéctvithe child would bring back the next day.
She believed the children would give her the wosith which they emotionally felt attached
and thus the words gradually became part of they kocabulary and they were able|to
recognize them when written somewhere. Silvia bedlyt in next lines, shows the connection
between reading and writing when she says thatewgriéparing key vocabulary children were
giving the whole idea in one word (schematic wgjimow when they set to write they are

writing the ideas as a whole (representationaling)t
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Obviously we see reading closely connected wittingj and reading and writing are further
connected with speaking and listening which we calh ‘talk’. In the excerpt from Silvia's

novel a word ‘schematic’ was used which has a &rkdema’ at its root. To understand Schema
we need to look into the process we learn wordsrdd/are, in fact, a whole concept to us.
Further every word is learnt in connection with t#ieo word (do not forget that words are
concepts in themselves) so for example when yolB€4yOOL you have many words related to
school in your ‘Schema’ like books, teachers, hoorwexamination, uniform etg¢you have

read about schema and cognition in the first utéod language thus comes as a whole. The

schema developed by listening, experiencing, dofaliking helps us understand a range of
topics discussed or read or asked to write on Isecduve go through the objective of writing

we will find that writing is a kind of talk. It isone for communication with both others and self
and also for preserving some information, idea emory. We must introduce writing to our

children as a mode of talk. When children comectwsl they are already capable enough to talk
about various issues and they are also capabledsrstanding what to say and to whom (sense
of audience). It is the job of a teacher to enshat children see writing as an act of addressing

someone.

» On the basis of your new understanding about wgijticen you point out the problems
with the teaching practices currently followed intig classes. Can you also suggest a
few ways to make writing easier for the students

» Discuss a few examples where you have seen reaffeaing writing.

* Do you think what Silvia did in her class can baed our classrooms? Why, why not?

* ‘Talk is called to be a resource which is availatdlmost free. Think of a few activities
in which ‘Talk’ can be used to improve the abitibywrite.

» Make four groups in the class, the groups are sapgdo do the following.

a. First group will get some photographs that will stimulate their imagination to
write a story.

b. Second group will write a sequel of the well known story ‘The Wise Rabbit’.

c. Third group will create a hero with special powers like becoming invisible or to

fly or has a magic wand or a Gini etc. and write a story depicting his adventures.
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d. Fourth group will be given outline of a story to work out the details of the setting

and the dialogues of the characters.

Give a fair thought to how ‘Talking’ before “Writthhelps in writing a piece.

» A teacher asks her students to write an essay amyF&eason. Another teacher asks her
students to write the essay on the same topichmitaiked to the students on rain and
simultaneously wrote the key words like — frogudldightening, puddle, cat and dogs,
drizzle etc., the students of the second teachetewrvell. Why?

e Meenu who works with the children of a slum sings and makes gestures whenever she
teaches a poem to them. Later, she asks the children to write another poem on a topic

quite similar to the topic of the poem, like when she taught the poem — Heell T &1 T
& she asked the children to write a poem on g3/ 5TeT &I IS & or when she taught3 ¢
eIl 373 3 TelTshe asked her students to write a poem using 3¢ Teft 83 Fc+! geftas

the first line. Her children are doing very well.
The most important thing about any piece of writiagts content which is formed of one’s

experiences, observations, discussions, readindgset@t should be ensured by the teacher that
before children start writing, they should be atoleshare their experiences and perceptions and
they should be able to narrate their experiencgwesent their views.This is how they get the
raw material( thoughts and ideas) for writing whihly organise while writing a coherent piece.
Next, comes the presentation which is also veryomamt. Presentation of one’s ideas/thoughts
in a neat, grammatically correct form, certainlyak®s a great impact but not without a rich
content.

Similarly, our overall command of the language e for writing also makes the task easy and
enjoyable for the learner. This command or proficiein a language comes with a great, rich
and sustained engagement with that language wlschgenerally speaking, easier in the
language/s which is/are in one’s environment. Haxein case of the language/s which is/are
not in learners’ environment, the teacher/factitaihas to compensate for this deprivation by
creating an input rich environment in class itself.
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Unit—5
Grammar

1. Objectives

After reading this unit learner should be able to -

1. Understand the meaning and concept of parts ofcbpaed other grammatical concepts
used in English language.

Know the use of voices in different situations.

Construct grammatically and semantically correoteseces.

Improve their ability to correct their own mistakasoral and written language.

o~ WD

Use English for different purposes and express thews in an effective manner.

2. Introduction

Grammar — why and how

As the heading suggests we are going to talk atheuimportance of learning grammar. Why is
it necessary to learn and teach grammar? The plaaiswers to this question could be, the
knowledge of grammar helps us use a language detyrto make a good impression, to know
what is right and what is wrong, and to get di@ttin confusing situations. However, no one
should be mistaken in believing that learning gramimelps in acquisition of a new language
even though grammar teaching forms an important parthe formal language learning

situations. The knowledge of grammar that one aequin formal language learning situations

is a tool in the hands of a learner for correction

Despite all the reasons given above, broachingdpie of grammar is like fishing in troubled
waters for there has been no consensus among tleatexhists, linguists, cognitivists over the
issue of teaching grammar. Linguists like StephesisKen has said, “Grammar may not help and
may even hurt.” Nevertheless, teachers have cadino teach Grammar and students have
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continued to buy Grammar books. Besides, many tegnpsychologists have contributed to
growing consensus that ‘Form’ can be taught. Theyelpointed out — a. The need for noticing
order for learning to take place. b. The capa@gult Second Language Learners’ have for
being active, constructive and full of plans. Iinetword sit is necessary to become intentional

rather than incidental learners.

This unit of Grammar is meant for the ‘Adult Secobghguage Learners’ who are also the
potential teachers. A teacher is always expectespéak right than wrong. Knowing grammar
will always come in handy for this purpose. Theatelon ‘Grammar or No Grammar’ seems to
have become lopsided in which ‘Grammar’ weighs m8ie now, the debate appears to be more

about the way one is exposed to Grammar than ‘GenomNo Grammar’.

If we once again consider the above mentionedratie of Stephen Krashen in which he says
‘Grammar may not help and may even hurt’ readshies talking about the Grammar which is
taught without providing the learners with a comtexhere meaning is missing and a student is
not exposed to language usage. Such Grammar tgashionfusing and boring where you learn
a rule first, then practice it, then someone tgils your mistakes and then you drill to rectify the
mistakes. However, whether mistakes get rectif@lbiving this process is a big question. On
the other hand, we see that in case of the firgjuage, we seem to be knowing our grammar
even without being conscious of itfor it is intervem in the language we use in our day-to-day
conversations. Secondly, when a child, while inghmcess of learning her first language, makes
mistakes elders enjoy them. They celebrate theak@stmade by their children, whereas in case
of the second language, and especially in the rdasss of English in our schools the mistakes

are pointed out ruthlessly and children are expgetieorrect them then and there.

The problem is that gaining knowledge about gramdues not necessarily develop the ability
to use it in a variety of real life situations. Agesult, many of us, despite having mastered the
rules of grammar, find it difficult to use the tatdanguage for the various purposes it is meant
to be used. So it becomes the job of a teachetidgédthe gap between understanding the Form
and Use of a Structure and using it in open endegswNow the question is, How to do it? The

whole lot of activities coming to my mind can brbalde categorised in three categories.
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* A balance of language and communication focus In the activities like this you
can select situations where a particular strugtufeostly) used.

* Ask a person to assume himself as a famous persathing, rest of the students will
ask him Yes/No questions like — Are you a male? yoa a politician? Have you
been accorded any prize recently? Will you celebyaur birthday soon? Etc. on the
basis of these clues students will be able to dntdlwhat one has assumed himself.
Now this is a wonderful activity to understand gméctice how Yes/No type of
guestions are constructed.

* You can use pictures in multiple ways like — 1. @aning and contrasting the

pictures. 2.Describing a picture (while it is befdhe students or shown once and
removed). 3.0ne person describing a picture aner @trawing it. Obviously the one
who is drawing has not seen it.
The belief here is that the visual ability of a qmer is never limited by his/her
language abilities and the observation motivates tonspeak up. You will see here
that one needs to use a set of structures whileridesy a picture or comparing or
contrasting two pictures.

So such situations/games/activities can be thooigaihd structures can be practised.

A. Integrate the four abilities (listening, speaking reading and writing) — First of all we
have to be very clear about this that LSRW, as they popularly known, are
interdependent, complementary and overlapping. n8e#&iem this way can change
language teaching a great deal. So activities egoldnned where these four skills can be
used together. A few of them are given below.

» Take a story or an article. Divide it into paradrapTear the paragraphs/pieces
apart. Students can be given these pieces to sgyamd complete the whole
story. These stories can later be presented bygrthgps in oral or written form.
More than one story or article can be given inasgMwhich will certainly increase
the difficulty. The teacher can control the diffigulevel firstly by controlling the
number of the stories and articles and secondlchyosing their difficulty
according to the level. He has a choice of chooaitgxt which has a prominent

grammatical structure.( From easy to difficult weahd sentences both)
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A teacher can hold a discussion over a topic. Ahteacan choose a topic of
students’ interest and invite their views. Latex siudents can be asked to first
hold a discussion among themselves and write dbein tinderstanding on it.

The objective of such activities is to involve tearners in tasks where they need

to use multiple abilities of language.

B. Include a lexis- Every word has a Grammar of it. A teacher canenthk students play

with the words and can discuss the Grammar of them.

‘Back to the Board’ is one such game. In this gaoee person will sit with
his/her back to the board. Next, the teacher wiiltena word on the board. His/her
team members will give three or four clues to gubssword. Once the word is
guessed correctly the other team members will bavtell about the Grammar of
the word (if it is a verb tell the forms, if a nous plural etc.) and will have to
make a sentence using it. Suppose the persorgsitiiok to board fails to guess
the word his/her team will have to discuss the Gnamof the word and make a
sentence using it.

Take a word ‘Run’ and ask for its variations, plessidioms. One can teach
tenses with the variations of a verb. Even diseusat a ‘morpheme’ is and what
a ‘root’ word is. See when you add certain thirga root word whether the word

changes it grammatical function, e.g., come-coitmasgel-travelogue.

Through a short discussion given above you muse lgg¥ an idea how grammar can be

taught in a meaningful and communicative way withexplicit teaching of the rules.

Certain grammatical concepts are going to be dssmlisn the hope that knowing them

will help the learners in analysing, understandidgntifying, concluding, deciding and

using the rules of a language while they will berkireg with the language using the

suggested approach.

3. Parts of speech

Parts of speech are the words performing one ootther function in a sentence. In other

words they are the building blocks of a sentendeseyTare nouns, pronouns, verbs,

adverbs, adjective, preposition, conjunction arterjaction.
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Here are a few examples of each part of speech -

= Noun- Mohan, Ahmed, Agra, room etc.

=  Pronoun- I, we, you, anybody, that, this whichpvetc.

= Verb- is, am, are, play, read, go, sing searchhdae etc.
» Adverb- really, completely, very etc.

= Adjective- happy, new, large, round etc.

» Preposition- on, in, at, upon, in front of, betwestc.
= Conjunction- and, that, although, etc.

» Interjection- oh, ah etc.

So whenever someone writes or speaks a sentenoar dohe other part of speech comes to
form the sentence, in other words we cannot fosardence without parts of speech.

3.1 Noun
A noun is the name of a person, place, thing, or ideaat@lter exists, we assume, can be
named, and that name is a nourprAper noun, which names a specific person, place,
or thing (Kamal, Queen Marguerite, Middle East, aljpbr, Malaysia, Spanish,
Buddhism, the Congress Party), is almost alwaystalgged. Common nounshames

given in common everything else, things that uguwak not capitalized.
Read the following sentences.

Mohan likes milk.

Boysare playing in thground.
Indian cricket team won thetest series

Gold is a preciougnetal.

Honestyis the bespolicy.

ok~ w0 Dh P

The above Underlined words in sentences are nouns.

Nouns may either be countable or uncountable. Gilmnhouns are things we can count.
So we can say one banana, two bananas etc. Unbtum@auns are things we cannot

count. We cannot say one water, two rice etc.
Let’s perform an activity:

Some sentences are given in following table; yoeeha pick out and list nouns from

these sentences and also write whether they argatzla or uncountable.
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| eat a banana every day. | eat rice every day.

| like Banana. | like rice.

There’s a beach near my house. There’s sand inhogss

Moni was singing a song. Moni was listening to musi

Have you got a ten-rupeenote? Have you got any yione

It wasn’t your fault. It was an accident. It wasgtiur fault. It was bad luck.
There are no barriers on the way. There is no elgtt in this house.
We haven’t got enough cups. We haven’t got enoagérw

From the above examples it is clear that:

You can use a/an with singular countab¥ou cannot normally use a/an with

nouns. uncountable nouns.
You cannot use singular countable nouY®u can use uncountable nouns alone
alone (Without a/the/my etc.) (Without a/the/my etc.)

You can use plural countable nouns alpne
(Without article/determiner).
You can usesome¢ and any with plural| You can wuse some¢ and any with

countable nouns. uncountable nouns as well.
You can usemany and few with plural| You can use much and little with
countable nouns. uncountable nouns.

3.2 Pronoun:
Read the following examples and learn.

1. Ushais my elder sistesheis a doctor.
2. Vijay is at the main gate, cdlim here.
3. Prashant has a dag,barks at night.

The wordsshe, him,andit are pronouns which are used in place of nouns.
There are five types of pronouns, which are agvat

Personal pronoun
Demonstrative pronoun
Relative pronoun
Interrogative pronoun
Reflexive pronoun

aprwdE
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1. Personal PronounThere are three types of personal pronouns
(1) First person (2) Second person (3) Third person
Table below shows all types of personal pronoun;

Form/case First person Second person Third person

Singular | Plural Singular | Plural Singular Plural

Nominative I We You You He, She, It They

(Subject) case

Objective case | me us you you him, her, It them

Possessive case€  my, mipeur, ours| your yours | his, her, Its theres

Reflective case| myself ourselvegourself yourse| himself, herself| themselves

lves itself

2. Demonstrative Pronoun: This, That, TheseandThoseare the pronouns which are used to
pointto nouns called demonstrative pronoun.
1. Thisis my book.
2. That is a fan.
3. Theseare your pencils.
4. Thoseare our boxes.

3. Relative Pronouns Who, Whom, Whose, Which, that, as etc. are nggtronouns which are
used to join two clauses?

1. Atul is a Bank Managewho manages the main branch of the SBI in the city.
2. Sandeepyho you met yesterday, is a pilot.

3. Kanchamnwhosesongs you listen to on Radio, is a singer.

4. The beautiful housthat you can see from here belongs to Seema.

4. Interrogative Pronoun: Who,whom, whose, what, which, how etc. are thedsavhich are
used to make questions or in other words thesesamel called question words.

Who is Shri Narendra Modi?

Whom/who have you met in this office?
When will you come to office?

What is the name of that star?

Where are you going to buy school books?

aprwdPE

5. Reflexive Pronoun:Myself, our self, yourself, yourselves, themse\remself, herself, itself
are reflexive pronouns use at the objective intposi

1. She brought these glassesself.
2. | do my workmyself.
3. They wash the dishékemselves.
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3.3 Verbs
A verb or action word has the central role in gglaage. You can have a sentence without any

other part of speech but not without a verb. LeBusgly the following sentences and pick out the

verbs.

Ram Kumareadsonly magic books.
Nagmasingsa song.

Mercy plays violin.

Theygo for a walk in the morning.

You are laughing.
Comein.

o gk~ whE

The form and function of a Verb is changeable atiogrto the change of time and tense.There

are following types of verbs.

(1) Transitive verbs

(2) Intransitive verbs

3.3.1Transitive verbs
The verbs of the abovét,JZ”d, and ¥ sentences are transitive verbs because thesecesteave

an object. When an action takes place it affectsesme or something. This someone or
something is called an object. As a simple rule s transitive when it takes an object means
the action is affecting someone/something. Suchs/eeed an object.

Sunil kickedJagan under the table.

Kicked= transitive verbJagan= object (the one who is affected by the action.).

3.3.2 Intransitive verbs
4™ 5th and & sentences have no object, thus the verb is caitemhsitive verb.In other words,

when there is no one to receive the action of tex.dn such sentences the verb is intransitive.

* Huffing and puffing, wearrived at the classroom door.

Arrived = intransitive verb.

* Jeenat went to the campus cafe for a steaming ¢upa
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Went = intransitive verb.

» To escape the midday sun, the cats lie in the shiandker our cars.

Lie = intransitive verb.

* In the evenings, Geeta sits on the front porch doniae her well maintained
lawn.

Sits = intransitive verb.

> Interestingly enough many verbs can be both traesidnd intransitive. See a few
examples-

A verb which needs an object for the completiorthef action istransitivewhile a verb which
does not need an object for its completion is mditlve. Some verbs, such
as arrive, go, lie, sneeze, sit, and die, are aviatyansitive; it is impossible for them to take a
object.

Other action verbs, however, can be transibiventransitive, depending on what follows in the

sentence. Compare these examples:

Nandini is laughing
Here laugh is an intransitive verb.

* Mohan laughed at his friend when he fell down.

Here laugh is transitive (because of the preposdi)

* During cross-country practice, Damodar runs ovellshi through fields,
across the river, and along the highway.

Runs = intransitive verb.

* |In the Asian Games, Damodar will run his first mi@n.

Will run = transitive verb; marathon = object.
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4. Tenses

Time and Tense
Time and Tense is not one and the same thing. T8naeconcept which all of us are familiar

with. The time an action begins can be (1) Past,Rf&sent, and (3) Future. Time can be

indicated by words like yesterday, tomorrow, in 2@Qc. Tense is quite different: Tense stands
for a verb form used to express time relation. Ve form sare always in the present and the
past tense. There is no future tense of English.\uture time may be expressed with a present
tense also. Tense is a matter of form where asiimmatter of meaning.

Example: They are leaving for Indore tomorrow niogn

I hope it rains tomorrow.

Past tense does not necessarily express a past time

Example: | wish you knew my difficulties.

Simple present tense can be used to express pastnpand future tense.
Example: Mr Verma works as a librarian.

Though the verb ‘works’ is simple tense, it desesitMr.Verma’s activities in the past, present
and in the future.

It is therefore, necessary not to confuse presmeat with present tense, past time with past tense
and future time with future tense.

Tenses in English
The concept of the tense can be split into:

1. The Present - What you are currently doing.

| eat, | am eating

2. The Past - What you did some time back.

| ate, | was eating

3. The Future - What you will do later.

| will eat, | will be eating

Future tense is used to express various typesmessions like, wish, threat, possibility
etc. As such they are colourful sentences carrgiddferent shade of expression.

In English language, tenses play an importantirofentence formation.
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The tense of a verb shows the time of an eventtoora

There are four types of tenses. Simple, Contingoagrfessive, Perfect, and Perfect Continuous
and each of these has a present, past and futune fo

Students can themselves analyze a sentence amdtlseehat subject what helping verb goes,
what form of verb follows a helping verb.

4.1 PRESENT TENSES

4.1.1SIMPLE PRESENT TENSE
In Simple Present, the action is simply mentionad there is nothing being said about its
completeness.

| eat bananas.
He sleeps at night.
You play football in the evening.

In Simple Present tense we talk about :

Habit in present - | go for a walk in the morning.

Routine - Papa works hard till Friday but restsSaturdays and Sundays.
Characteristics - Iron rusts when comes in contéttt dampness.

Facts - The sun rises in the east.

Often news headlines are written in simple presem, Home Minister begins his foreign tour
tomorrow. And cricket commentary too is done imgle present as — Sachin hits hid' &DI
century in Wankhede Stadium.

The question arises why headlines are in Presean\tite action has already taken place. The
headlines of a newspaper are originally intendedttiact the readers’ attention so that they

purchase it like hot cake. Framing the bold headétatements in the Present tense gives them
a sense of urgency and excitement.

4.1.2 PRESENT CONTINUOUS TENSE

In Present Continuous, the action is on-goingl gtilng on and hence continuous. So it talks
about a running action which may stop at anytime.

| am eating mangoes.
He is sleeping in his bed.
You are playing cards.

Present Continuous Tense talks about an alreadygdbfuture event also.

We are going to Ahmedabad tomorrow.

4.1.3 PRESENT PERFECT TENSE

In Present Perfect, the action is complete, haenmast now and it has its impact on the
immediate present. Such as a boy who studies &3 &{anay say ‘| have passed class IX..
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Many of us get confused between Simple Past andeRtePerfect easily as both seem to
declare about an action which is over. The samewdmn studying in an advance class or in
Service will say ‘I passed class 1X in 2014.

Compare the situations —

Rohit who lives in Bhopal has gone to Indore antbisome back. While he is still in
Indore you can talk about him askehit has gone to Indore.

When Rohit comes back he can say went to Indore day before yesterday and
came back yesterday evening.

Whereas at a very large span of time (he is taélyaut his life till day) Rohit can say —
| have gone to Indore many timesThis, in a way, shows that the chances of going to
Indore are still there.

But when Rohit has to narrate an incident relatethtiore he will say — once when |
went to Indore, it was in 90s, | felt one day ohest this city would emerge as the
commercial capital of MP.

Suppose a movie is running in the theater.One air ydassmates watched it
yesterday.He can come and sal have watched the movie you can also go and
watch. But the same person, while explaining to the ¢dpiml as to why he could not
complete his assignment in the evening yesterdayseay - watched a movie in the
evening and that is why ...

But suppose it was a lunar eclipse last night. Tdmesfriend of yours saw it. This time
he would not say | have seen a lunar eclipse now you go and se¢her he would
sayl saw a lunar eclipse last nightsimply because lunar eclipse does not occur every
day.

4.1.4 PRESENT PERFECT CONTINUOUS TENSE

Present Perfect Continuous tense shows that tlendwad started some time back and is still
going on. Some part is complete hence ‘Perfect’ $me part is still going on hence
‘Continuous’. Sometimes time too is mentioned ichsgentences. Time is mentioned in two
ways —quantum of time as in minutes, seconds, days, years, weeks et@a@artain point of
time as — October 10, 1990, 10 o’ clock etc. when ti@ntum of time is mentioned it comes
with ‘for’, when the point of time is mentioneddbmes with ‘since’.

| have been eating since (the time) the party began
He has been sleeping for a long time.

She has been playing in the tournament since tsienfiatch/1994/ last November.
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4.2 PAST TENSES

4.2.1 SIMPLE PAST TENSE
In Simple Past, the action is simply mentioned anderstood to have taken place in the past.

| ate very tasty meal last evening.
He slept soundly.
You used to play a good game eatrlier.

Simple Past also talks about habit in the past kvlben be indicated through the words like,
‘used to’ and ‘would’ as well. Stories are ofterdtan Simple Past like, * Once upon a time
there lived a king. He had three daughters. Heddwus daughters so dearly...’

Simple past sentences with wish, would express an unreal or hypothetical situation. For
example:

* | wish I taught you.
* If I bought a car, it would be a Maruti swift.

Talk more about this to your teacher.

4.2.2 PAST CONTINUOUS TENSE
In Past Continuous, the action was ongoing tikdain time in the past.

i) I was having my breakfast when my friend calledapgive me that good
news.
i) He was sleeping when he was hit by a stick.

iii) You were playing till late in the evening.

4.2.3 PAST PERFECT TENSE
Past can be seen as new past and old past. Foplexa847 is past and 2001 too is past but in

comparison to 1947 2001 is new past. Past Pedagiad to express something that happened
before another action in the past. In a way it omparison between old and new past (Ex.

between two padtitler has lost the war before India got freedom

For an example let us take two events from somedife’—
1990 — | did graduation.

1992 — | joined government service.

OR

Sun rose first.
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| got up later.
This can be written using simple past and pasepeténses —
I. I had done my graduation before | joined the goverment service.

II.  I'had got up before the sun rose.

4.2.4 PAST PERFECT CONTINUOUS TENSE
Past Perfect Continuous is used to express somgethah started in the past and continued until

another time in the past. Sometimes time too istimead in such sentences. Time is
mentioned in two ways — quantum of time as in nesuyseconds, days, years, weeks etc. and a
certain point of time as — October 10, 1990, 1@lock etc. when the quantum of time is

mentioned it comes with ‘for’, when the point aht is mentioned it comes with ‘since’.

I. I had been reading for two hours when electric supiopped suddenly.
II.  He had been sleeping since 8 o’ clock before goittga deep coma.

Ill.  Hehad been playing cricket for years before getiglgcted for the state team.

4.3 Future Time Reference
There is no tense like, future tense. It is onlef@rence to some future time which may be
expressed even without ‘will’ or ‘shall’ . Look #te following examples:

I.  I'will finish this novel soon.
II.  1am going to join the art classes from the nexhtho

1. She is to reach to her doctor’s clinic in an haus@m

Progressive aspect:
i) I will be eating at 9 a.m.
i) She will be sleeping when you arrive.
iii) | will be playing at 5 p.m.
Perfect aspect:
Future Perfect expresses action that will occuhénfuture before another action in the future.
i) | will have eaten before 10 a.m..
i) I will have slept before you arrive.

iii) She will have finished cooking by 6 p.m.
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4.3.1Future perfect continuous

Future Perfect Continuous is used to talk aboubrugoing action before some point in the
future.

i) I will have been sleeping for two hours by the tidiener gets ready.
i) | will have been playing for an hour by 5 p.m.
5.Voices:

Verbs are either active or passive in voice. Inabigve voice, the subject and verb relationship
is straightforward: the subject is a doer of thigoac In the passive voice, the subject of the
sentence is not a doer either. It is shown withk lgper or is not shown in the sentence.
Passive voice is used when the action is in fagossthe ‘doer’. It is not important (or not

known) who does the action.

The glass is broken. (It is not known who broke gless, or it is not important to know who
broke the glass.)

The court is adjourned. (The focus is on the aetihye court being adjourned. It is not

important to know who adjourned it.)

It so happens that in some cases, you need toassé/p voice to stress the action, not the actor.

Also, passive voice can be considered more impatsmit sounds less aggressive or dramatic.

That building was built in 1990.

The car was invented about a hundred years ago.

| was told that Meena had moved to a different.city

Your work is appreciated.

She was elected to city council.

It was rumoured that the company would lay off\& feeople soon.

It is recommended that the billing process be smed.
You can easily rewrite an active sentence to aiypasgntence. The object in the active sentence
becomes a subject in the passive sentence. Thasrehanged to a “be” verb + past participle.

The subject of the active sentence follows by anmtted.
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Sunil wrote a letter to Jasmin.

A letter was written to Jasmin by Sunil.

The government built a new bridge.

A new bridge was built by the government.

I recommend that you apply for this position.

It is recommended that you apply for this position.

Note:
1. Only a transitive verb has two voice — Active Bassive

2. An intransitive verb is not used in the passregce. If you remember the nature of [an
intransitive verb that it affects the doer himsadi will come to conclude that when there’s{no
object you cannot write a sentence in passive voice

3. If the object contains a pronoun in the objexibase, change it into nominative case. And the
subject turns into objective case. Examplde-teachesne | am taught byhim.

6.Narration
The Dictionary meaning of the verb Narrate is “deegan account of something.” Thus narration
means giving an account.

When the actual words of the speaker are reproditdsccalledDirect Narration.
For example: The teacher said, “Most of the stuglarg punctual.” (A)

When the conversation is repeated without usingstieaker’s actual words while keeping the
meaning unchanged, it is callbdlirect Narration.

For Example: The teacher said that most of theestisdwere punctual. (B)

In the above sentences ‘the teacher’ is the speaed’ is the reporting verb and’ most of the
students were punctual’ is the reported speech.

From sentence (A) we learn that in Direct Narration

1. The exact words of the speaker are put within ii@gecommas.
2. A comma is placed after the reporting verb.
3. The first word of the reported speech begins witlagital letter.

From sentence (B) we learn that in Indirect Naorati
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1. The reported verb are not placed within invertechicta.
No comma is placed after the reporting verb.
3. The reported speech is introduced by the conjunctibat’. If the sentence in the
reporting speech is affirmative
4. The verb is changed in accordance with the tensleeofeporting verb. If it is in the past
tense rest of the reported speech will be in Easd.
5. If the reporting verb is in present tense, the ¢eofsverb in the reported speech is not
changed. Examples:
0] The teacher says, “The boy wagy.”
The teacher says that the boy Vasy.
(i) Ashok will say, “Lunch igeady.”
Ashok will say that lunch iseady.

n

If the reporting verb is in the past tense the verlthe reported speech is changed into
corresponding past tense form. The change are lsow:

Direct Speech Indirect speech

Present simple Past simple

Present continuous Past continuous

Present perfect Past perfect

Present perfect continuous Past perfect continuous

Past simple Past perfect

Past continuous Past perfect continuous

Shall / Will/may/can Should / would/might/could

Examples:

0] Anil said, “Satish swinmsvery day.”
Anil said that Satish swaeveryday.

(i) Reema said, “He is doirfgs work.”
Reema said that he was doimg work.

First person pronouns normally change accordinthéosubject of the reporting verb. Second
person pronouns change according to the objedteoféporting verb. But their case does not
change. Third person pronouns do not changes.

Pronouns in different cases:

Person Nominative case Objective case Possessige ca
First person I Me My, mine

We Us Our, ours
Second Person You You Your, yours
Third Person He, She, It Him, Her, It His, Her, Its

They Them Their, Theirs
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Place and time adverbials change as follows:

Direct Speech Indirect Speech
This / These | That/ Those

Here There

now Then

today That day

Last week The previous week
tomorrow The next day

=

Next week The following wee
yesterday The day before
ago before

If the reported speech contains some universdi,thabitual, fact or proverbs, then the tense of

the reported speech remains unchanged. For example:

He said, “The earth moves round the sun.”

He said that the earth moves round the sun.

7.Adjectives
Adjectives are describing wordsarge, grey, andfriendly are all examples of adjectives. In the
examples below, these adjectives are used to desani elephant.

« Large elephant.
« Grey elephant.
« Friendly elephant.

Adjectives Modify Nouns. The worelephants anoun Adjectives are added to nouns to state
what kind, what colour, which one or how many. Atijges are saitb modifynouns and are
necessary to make the meanings of sentences ctearere exact.

Examples:

Follow theyellow cab.
(In this example, the adjectiyellow modifies the noucah)

Kalam caught &arge fish.
(In this example, the adjectivarge modifies the noufish.)

It is the girl with thepale face again.
(The adjectivepale modifies the noufface)

There is aressentialissue we need to discuss.
(essentials the adjective which modifiassue)
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« Pappu guessed thight number.
(the noumumberis modified byright)

There are three degrees of adjectives.

1. Positive Adjective 2. Comparative Adjee 3. Superlative Adjective
Some Examples:
Positive Comparative Superlative
Big Bigger Biggest
Great Greater Greatest
Short Shorter Shortest
Old Older Oldest
Large Larger Largest
Happy Happier Happiest
Lucky Luckier Luckiest
Heavy Heavier Heaviest
Beautiful More beautiful Most beautiful
Horrible More horrible Most horrible

Use of comparative adjective.

Comparative adjectives are used to express chasdict®f one thing in comparison to another
thing (one thing). It makes comparison betwtea things.

Word “than” is mostly used after comparative adjecbut sometimes other words “to” may be
used after comparative adjective. See the follovexgmples -

Examples
She igaller thanMary.
A cup ismaller thana glass.
He igunior to me.
Chinese imiore difficult thanEnglish.
Paris isnore beautiful thanNew York.
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Use of Superlative adjective.

Comparative adjectives are used to express chasticteof one thing in comparison to other
thing/s (many things). Whereas, superlative is hitghest degree of a thing in comparison to
other things. A superlative adjective means thabhbject is surpassing all others (things in
comparison) in quality or characteristic. Forrmpée, John is thenost intelligent student in his
class. It means John is surpassing all other staderhis class and no other student in his class
is as intelligent as John.
Article “the” is used before superlative degreen”“or “of” etc. is used after the superlative and
modifying noun in sentence.
Examples

Bill Gates is theichest person inthe world.

Brunel is thenost beautiful hotel_inEngland.

Mount Everest is theighestmountain in thevorld.

She is theéallest girl in class.

His house is thieiggestin the street.

The winter is theoldesttime ofthe year.

8. Determiners
Determiners occur before nouns and they indicaekitid of reference which the nouns have.

Kinds of determiners:
There are several classes of determiners:

Definite and Indefinite articles: The, a, an

Demonstratives: this, that, these, those

Possessive: my, your, his, her, its, our, their etc

Quantifiers: a few, a little, much, many, a lot wfipst, some, any enough etc.
Numbers: one, ten, thirty etc.

Distributives: all, both, half, either, neither cbaevery

Difference words: other, another etc.

Question words: Which, what, who, whose, etc.

Defining words: which, whose etc.

©oNOoOGOhWDNE

9, Articles:

From the grammatical point of view articles areeatlyes. All languages do not have
articles.For example there are no articles in Hifithe forms of articles do not change with the
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change of the number and person of the noun. Soregtive do not use any article.In English
articles are of two types:

1. Indefinite:a, an 2. Definite:the

(1) Indefinite Articles: Indefinite article is used before a singular caie noun. It is not used
with uncountable nouns. The useaddr an depends on the spoken form of the word that follows
the written form.

When a word begins with a vowel sound (not theeldetter) an is used.
Example: an apple, an arm, an afternoon, an etepha
When the word begins with a consonant sound aed tor example a book, a room,
a chair etc.
The use of articles with acronyms is rather tridkde say
an M.P. an M.A.
But, amember of parliamenta master of arts

If the noun is modified by an adjective, the chde#ween ‘a’ and ‘an’ depends on the initial
sound of the adjective that immediately follows #ntcle, for example a broken leg, an unusual
problem etc.

(2) Definite Articlez When a noun becomes certain or specific. Here gteagswer to the
guestion: “Which one?” The definite article spexsfia person, place or thing already mentioned:

There is a book on the table.

The bookis of English Grammar. (Which book?- the book loa tiable)
There is water ithe bottle.

The water smells bad. (Which water?-the water in thitld)

Karan is in his room.

The room is orthe first floor. (Which room?-Karan’s room)

2. To refer to something unique, of which theremndy one.- the sun, the moon, the Himalayas,
the almighty, the earth, the universe, the equ#ternorth pole, the east, the west, etc.

The sun rises irthe east and sets the west.

The weather irthe North Pole is very cold.
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But ‘the’ is not used for the names of stars and planetss,Wamnus, Mercury.

3. With adjectives when these are used as nouesrith, the poor, the blind, the brave, the
living, the dead, the Indian, the American, thewngpthe unknown, the French etc.

The rich exploitthe poor.
Only the strong survive irthe world.
The Indians were upset ovéie defeat inthe cricket match.

4. With some proper nouns that refer to geograplaiegas, seas, rivers, mountain ranges, group
of islands, plural names of countries.

The Indian oceanthe Atlantic, the Himalayasthe Gangathe United States of America.

5. With the names of musical instruments. For eXxamfhe drums, The Violin etc.

10.Prepositions:
Let us read and understand following sentencembawnderlined words.

The book ion the table.
The dog is standingt the gate.
The cat isunder the table.

The mobile ign the pocket.

a ~ w0 Dh e

Anup is sittingbetweenRaju and John.

Here, the underlined worden, at, under, in, betweerare known as preposition words.
Prepositions are used before a noun or pronouhdw she relation of. Therefore, a word that is

used before a noun or pronoun to show some relaticalled a preposition.
Let us learn some more about the kinds of commepgsition like;
At: Examine the following sentences.

1. The donkey is standirgf the corner.
2. My brother livesat Padhar.
3. I getupat5 o’clock.

Here, ‘at’ is used to show the relation with pasitismall place and time respectively.
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In: Examine the following sentences.

1. My mother isin the kitchen.
2. Kanaz came to Harda October.

3. His eldest sister livem Delhi.
Here, ‘in’ is used to show the relation with theegi nouns, year, month, and big city.
On: Examine the following sentences.

1. The book ison the table.
2. He leaves for Agran Sunday.

3. Vinod will comeon 13" December.
Here, ‘on’ is used to show the position in relatiora place and used before day and date.
Between: First read the examples.

1. The mother divided the larzktweenKavash and Pervej.
2. Amit is sittingbetweenRajesh and Prajesh.

3. There is a mango tréetweenGuava and Coconut tree.
The preposition ‘between’ is used to show the i@tabdf status between two persons or things.
Among: Read the sentences and learn the use of ‘among’.

1. The tongue immongthe teeth.
2. There is a giramongthe boys.
3. The librarian can not be seemongthe books.
‘Among’ shows the relation among people, things, Btore than two things.

Behind: Now read the following sentences and learn theofiseord ‘behind’.

1. Vimal is standingoehind the tree.
2. Rukhsana is standifgehind the curtain.
3. Children are playindpehind the school building.
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The above sentences show the use of the word ‘telirshows the position of the things lying
behind the other things.

Infrontof:  In front of is used to show the position of théngs which is lying before the

other things.

1. My school isin front of the church.
2. My house ign front of the municipal’s building.
3. The flag hoisting pole is standimgfront of the school building.

Up and Down: Read and learn the following sentences.
1. We climbedup the mountain.
2. Bachendri Pal had climbeg the Mount Everest.
3. We camaown from the mountain.
4. River flows from up tadown.

Here, the examples show the ‘up’ is used for upwaalement and ‘down’ for downward

movement.
For and Since:Read the following sentences and understand thefus®’ and ‘since’.

My father bought a bicyclr me. (possession)
| bought this perfior twenty rupees. (Price)

Ramu has been workirfgr two hours. (Period of time)

WD P

Rita has been waiting for Geetance morning. (beginning of time and the action is
continuous)

5. | have been selling booksince Monday. (beginning of time and the action is
continuous)

In the above % ,2%&3™ sentences show the use‘fufr’ , to show the possession,
Value, and period of time respectively and 845" sentencesSince’ is used to

show the beginning of time.
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11.Adverbs
An adverb can be added toerbto modify its meaning. Usually, an adverb tells you when,
where, how, in what manner, or to what extent diorads performed.

Many adverbs end ity — particularly those that are used to express &owction is performed.

Although many adverbs ey, lots do not, e.g., fast, never, well, very, méestst, more, less,
now, far, and there.

Examples:

« Anita placed the vasaarefully on the shelf.
(The wordcarefully is an adverb. It shows how the vase was placed.)

« Tara walkggracefully.
(The wordgracefullyis an adverb. It modifies the verwalk)

« He runsfast.
(The wordfastis an adverb. It modifies the vemnin.)

« You can set your watch by him. évaysleaves at 5 o'clock.
(The wordalwaysis an adverb. It modifies the veid leave)

« The guests arrivedarly.
(early modifiesthe verbarrive)

« Shesometimeshelps us.
(sometimesnodifies the verbhelp)

Types of Adverbs

Although there are many adverbs, each adverb azallyde categorized in one of the following
groupings:

Adverbs of Time

« Press the buttonow.
(now - adverb of time)

« | have never been to Mumbai.
(never- adverb of time)

| tell him daily to come in time.
(daily - adverb of time)

Adverbs of Place
+ Roses grow everywhere.
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(everywhere adverb of place)

« 1 did not put it there.
(there- adverb of place)

Adverbs of Manner

« He passed the test easily.
(easily- adverb of manner)

« The lion crouched stealthily.
(stealthily- adverb of manner)

Adverbs of Degree

« That is the farthest | have ever jumped.
(farthest- adverb of degree)

« He boxed more cleverly.
(more cleverly- adverb of degree and manner.)

Adverbs can modify adjectives and other adverbs
Although the termadverbimplies that they are only used with verbs, adserén also modify
adjectives and other adverbs.

For example:

- Thehorridly ugly statue was not undamaged by the earthquake.
(The adverthorridly modifies the adjectivagly.)

- Patel had aextremely ashen face.
(The adverlextremelymodifies the adjectivashen)

- Badly trained dogs that fail the test will become pets.
(The adverlbadly modifies the adjectiverained.)

(Note: The adjectiverainedis an adjective formed from the verbtrain. It is called
aparticiple)

« She wore &eautifully designed dress.
(The adverlbeautifully modifies the adjectivdesigned

« Jagga finished his wonlemarkably quickly .
(The adverlguickly modifies the verlbo finish. The adverlsemarkably modifies the

adverbquickly.)

204



D.EL.LEd.Reference Material Experimental Edition

12. Kinds of Sentences
Sentences may be classified according to the parpbthe speaker or writer. The four principal
purposes of a sentence are described below.

1. The Declarative sentence is used to make a statement of fact, wish, inamfigeling.
Ex. - | have seen that movie twice. | wish | cogttlon the picnic.

2. The Imperative sentence is used to state a command, request, or direcliba.subject is
always “You," even though it may not be expressetthé sentence.
Ex. - (You) Be on time for dinner. (You) Open thimmdow, please.

3. The Interrogative sentence iS used to ask a question. It is followed by astjoa mark.
Ex. - Do you have a sweater? Are you having a laa® d

4. An Exclamatory sentence iS used to express strong feeling. It is follovbgdan exclamation
mark.
Ex. - don’t burn yourself out! Keep out! He screain“Help!”

Some more examples —
Declarative sentences
- San Marino is the smallest Republic state in Europe
+ Neeta wants to be a doctor.
« Munshi Premchand’s stories have appeared in magpanzes.
« We bought our car in April, 1975.
« The vice-president will visit Egypt next week.
« lwish I could go to Canada this summer.

Imperative sentences

+ Please set the table for lunch.

« Turn left at the second stop sign.

« Put your initial sat the top right-hand corner atle sheet.

« Meet me at seven o'clock in front of the library.
Interrogative sentences

- Don't you get tired of watching television?

- Did you attend the concert by Aradhana Orchestra?

« Why are you so worried about the examination?

- Didn't | meet you at Rainbow Lake last summer?

- Have you ever roasted peanuts?
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Exclamatory sentences
« Ouch! I burned my finger!
+ You can't be serious!
« | can't believe it's all over!

13.Subject - verb agreement

Basic Principle: Singular subjects need singularrbg plural subjects need plural
verbs.My brother is a nutritionist. Mysisters_aremathematicians.

The indefinite pronounanyone, everyone, someone, no one, nobogh\always singular and,
therefore, require singular verbs.

+ Everyonehasdone his or her homework.
« Somebodyhas lefther purse.

Some indefinite pronouns — such e some— are singular or plural depending on what
they're referring to. (Is the thing referred to otable or not?) Be careful choosing a verb to
accompany such pronouns.

+ Some of the beadse missing.
+ Some of the wateds gone.

On the other hand, there is one indefinite pronaong that can be either singular or plural; it
often doesn't matter whether you use a singular giural verb — unless something else in the
sentence determines its number. (Writers genethihk of noneas meaningot anyand will
choose a plural verb, as in "None of the enginesnarking,” but when something else makes us
regardnoneas meaningot one we use a singular verb, as in "None of the fdenhs is fresh.")

« None of thentlaimed responsibility for this incident?

« None of thentlaim responsibility for this incident?

+ None of the studentsmave donetheir homework. (In this last example, the
word ‘their’ prevents the use of the singular verb.

Some indefinite pronouns are particularly troubiles&veryone andEverybody (listed above,
also) may refer to both ‘an individual’ as well agiroup. For example, ‘everyone has got their
share’. This sentence, here, is obviously referriogthe group. However, if you say,
‘everybody/everyone needs to pick her or his capg'reference, here, is of the individuals.

However, each always refers to an individual being a part offgogroup. For instance,

‘Eachone of you will have to write an essay as a playbar writing assignment.’
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Phrases such #&sgether with as well as andalong withare not the same asd. The phrase
introduced byas well asoralong withwill modify the earlier word rhayorin this case), but it
does not compountthe subjects (as the woatid would do).

+ The_mayoras well as his brotheis going to prison.
« The mayor and his brothease going to jail.

The pronounsieither andeither are singular and require singular verbs even thdbgy seem
to be referring, in a sense, to two things.

+ Neither of the two traffic lightss working.
+  Which shirt do you want for Christmas?
Eitheris fine with me.

In informal writing,neither andeither sometimes take a plural verb when these pronoums ar
followed by a prepositional phrase beginning vathThis is particularly true of interrogative
constructions: "Haveeither of you read the assigifiie "Are either of you taking this
seriously?"

The conjunctioror does not conjoin (aanddoes): whenror’ or ‘or’ is used the subject closer
to the verb determines the number of the verb. Wérethe subject comes before or after the
verb doesn't matter; the proximity determines theniber.

« Either my father or my brotheese going to sell the house.
« Neither my brothers nor my fathisrgoing to sell the house.
« Are either my brothers or my father responsible?

« Is either my father or my brothers responsible?

Because a sentence like "Neither my brothers noffather isgoing to sell the house" sounds
peculiar, it is probably a good idea to put therglsubject closer to the verb whenever that is
possible.

The wordghereandhere never act as subjects. So noun does the job vbject and therefore
verb has to agree with the number of the noun.

+ Thereare two reasons [plural subject] for this.
+ Thereis no reason for this.
+ Hereare two apples.

With these constructions (called expletive consioms), the subject follows the verb but still
determines it.

Verbs in the present tense for third-person, sergsiibjectsie, she, iand anything those words
can stand for) haveendings. Other verbs do not agldndings.
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He loves...and she loves.and they love_and. . ..

Sometimes modifiers will get between a subject @adverb, but these modifiers must not
confuse the agreement between the subject andrits v

Themayor, who has been convicted along with his four bnathen four counts of
various crimes but who also seems, like a cat,aeelseveral political livess finally
going to jail.

Sometimes nouns take weird forms and can fool tes timnking they're plural when they're
really singular and vice-versa. Consult the seatiothePlural Forms of Nounsand the section
on Collective Nounsfor additional help. Words such as glasses, patiex;s, and scissors are
regarded as plural (and require plural verbs) wllesy're preceded by the phrasér of (in that
case, the worgair becomes the subject).

+ My glassesvere on the bed.
« My pantswere torn.
« A pair of plaid trouserss in the closet.

Some words end irs and appear to be plural but are really singuldrraquire singular verbs.

+ The news from the frons bad.
+ Measless a dangerous disease for pregnant women.

On the other hand, some words endinggirefer to a single thing but are nonetheless planal
require a plural verb.

+ My assetsvere wiped out in the depression.
« The average worker's earnirgsve gone up dramatically.
«  Our thankgyo to the workers who supported the union.

The names of sports teams that do not end in "#"take a plural verb: the Mohan Bagan
havebeen looking ..., The Chennai Super kinglameing that new talent .... See the section
on pluralsfor help with this problem.

Fractional expressions such ahalf of, a part of, a percentage of, a majority afe sometimes
singular and sometimes plural, depending on theninga(The same is true, of course, wiadn
any, more, mosandsomeact as subjects.) Sums and products of matherhgticeesses are
expressed as singular and require singular verbs. ékpression "many a..." (oddly enough)
takes a singular verb: "Many a student treedd this."

« Some of the voterare still angry.
« Alarge percentage of the older populatibmoting against her.
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« Two-fifths of the troopsvere lost in the battle.

« Two-fifths of the vineyardvas destroyed by fire.

« Forty percent of the studerdse in favour of changing the policy.

« Forty percent of the student bodyin favour of changing the policy.
« Two and twais four.

« Four times four divided by twis eight.

If your sentence compounds a positive and a negaibject and one is plural, the other
singular, the verb should agree with the positivigect.

« The department members but not the chawre decidednot to teach on Valentine's
Day.

+ Itis not the faculty members but the president wlaidesthis issue.

+ It was the speaker, not his ideas, thed provoked the students to riot.

14.Clause

A clause is a group of words that includes a subgewd a predicate ( involving verk
necessarily).

A clause can be distinguished fronplaase which does not contain a subject and a
(e.g.,in the afternoondrinking from the bowl

An independent clausen express a complete thought (and can be a &taedaentence
A dependent clause is usually a supporting pad séntenceand it cannot stand by itself a
meaningful proposition (idea).

Examples of Independent Clauses
Here are some examples of independent clauses:

Tara ate a cheese rolafter she watched the news.
(Tara ate a cheese rak an independent clause. It works as a standalemience.)

Even though his mother was a driving instructoy, cousin failed his driving test six times

Examples of Dependent Clauses
Here are the same examples with the dependentestaus

Tara ate a cheese raliter she watched the news
(The clauseafter she watched the nevwgsa dependent clause. It does not work as a stand
alone sentence.)

Even though his mother was a driving instructor my cousin failed his driving test :
times.
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How Are Clauses Used in Sentences?
Clauses can play a variety of roles in sentenceslaAse can act asnaun, an adjective,
an adverb.

Noun Clauses

| cannot remembexhat | said last night.
(In this example, the clause acts like a noun.)

Compare the example above to this:

| cannot remembeany speech
(speech= noun)

Adjective Clauses
My dog,who usually refuses to go near the watedived in the canal to chase a water vole.
(In this example, the clause acts like an adjegtive

Compare the example above to this:

My water-shy dog dived in the canal to chase a water vole.
(water-shy= adjective)

Adverbial Clauses

He lost his double chiafter he gave up beer
(In this example, the clause acts like an adverb.)

Compare the example above to this:

He lost his double chirecently.
(recently= adverb)

15. Connectors

A connector is a word that is used to join wordsemtences. See the examples put below:

And, as well as, but, or, yet, nevertheless, howese that, as long as, while, until, as if,
because, when, after, though, before.

- Aboyand a girl

« An elephantind a giraffe

« Atoyor abook

« The music was loudeverthelesst was enjoyable.
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Use of and'

'‘And' is used as a conjunction when the words oages are of equal importance and both
conditions exist. Other words that can be usedlaoepof ‘and’ are: moreover, in addition to,
along with, plus, as well as, further more

« Tom and Harry play hockey.

« Alion and a fox live in this cave.

« We need some gloves and a ball in addition to bats.

« The soldiers rosmoreover they cheered the leader.

« We found the thiehlong with the bags.

« The gurgling strearalong with the howling wind added to the charm of the place.

Use of'but’

The conjunction 'but' is used to show a contragiictoetween two phrases. Let's say the first
phrase leads you to expect a certain event angdbend phrase tells you quite an opposite
outcome. In such an event, but, is used.

Other words like: nevertheless, yet, however, aanged in place of 'but’

« He ran, but he missed the bus.

+ She studied hard but could not score well in tise te

« The hill was very steep but the old man could clitrdmsily.
« Sharmila fell from the horseeverthelessshe did not cry.

« The lion was hungryet it did not attack Anand.

- Heis from Englandhoweverhe speaks Hindi very well.

Use of 'Or’

When we need to express a choice between two vaorghrases we use 'or'. Here only one of
the two conditions exists.

Would you take a cup of tea or coffee?

Shall we buy a book or a toy?

Sit on the bench or on the grass.

Are you tired or shall we go out for a walk?

We can learn to talk English or we can depend gn lsinguage.
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Correlative conjunctions:
Conjunctions used in pairs are correlative conjunctions

Either..... or Either Peter or John has taken the book.
Neither.....nc The egg dish is neither hot nor tasty.
Both.....and My sister is both smart and intelligent.
Whether..... or Tell me whether you know the route or not.
Not only..... but als Not only is she stupid but also stubb:

Compound conjunctions
Compound conjunctions are groups of words that\ehke conjunctions/connecting phrases.
In order that, on condition that, provided thatsaen as

Conjunction Usage

In order that | bought all the books in order that you may stual.

On condition thaThe teacher excused him on condition that he woatdepeat the mistake.
Even if Sarah would not marry him even if he proposed to he

So that | kept away from my work so that | could spend twith my daughters

Provided that  You can take leave provided that you work overtiater

As though Rohitash behaves as though he is the boss.

As well as Monica as well as veronica was present there

As soon as Mr. Ford plans to pay off his loan as soon as his ks bonus.
As if It looks as if there is going to be a storm.

Subordinating conjunction

A subordinating conjunction joins a clause to aeotbn which it depends for its full meaning.
The chief subordinating conjunctions are after,dose, if, that, though, although, till, before,
unless.
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« | will not go to the market if it rains.

« The situation 'l will not go to the market' is dagdent on the condition 'if it rains'.
« You could go and play after you have done the dishe

- King Midas was unhappy because his daughter tuingadld.

« You must dig the earth till you find water.

Test Yourself

1. Use the adverbs given in the box to fill in theriidsiin the sentences below.

Awfully, sorrowfully, completely, loftilycarefully, differently, quickly,

Nonchalantly
)] The report must be read so that perforengant be improved.
i) At the interview, Sameer answered our questions shrugging
his shoulders.
iii) We all behave when we are tired ogityu
iv) The teacher shook her head wheriéthto her.
V) I forgot about it.

Vi) When | complimented Revathi on her success, stiesjugded
and turned away.

vii)  The president of the company is sy aand will not be able
to meet you.

viii) | finished my work so that | couldog to play.
Remember:
An adverb describes action. You can form adverbs aoging-‘ly’ to
adjectives.

Spelling note: when an adjective ends yn they changes to | when you add-
ly to form an adverb. For example: angeangri-ly

2. Verbs of Reporting
Study the following sentences.
* “What!” screamednother.
* “N-n-no” shewhispered
e “Situp,” heordered

The italicised words are verbs of reportid¢e quote or report what someone has said or
thought by using a reporting verb. Every reportitagise contains a reporting verb. For example:

“How are you doing?” Seeasked
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We use verbs of reporting to advise, order, reptatements, thoughts, intentions, questions,
requests, apologies, manner of speaking and so on.

1. Underline the verbs of reporting in the followingngences.

i)
1))
iii)
iv)
v)
Vi)
Vi)

He says he will enjoy the ride.

Father mentioned that he was going on a holiday.
No one told us that the shop was closed .

He answered that the price would go up.

| wondered why he was screaming.

Ben told her to wake him up.

Ratan apologised for coming late to the party.

2. Some verbs of reporting are given in the box. Chadbge appropriate verbs and fill in the
blanks in the following sentences.

Were complaining, shoutegliezl, remarked, ordered, suggested

i)

ii)
iii)
iv)
v)

“1 am not afraid,” the woman.

“ Leave me alone,” my mother .

The children that the roads wereaedvand noisy.
“Let’s go and look at the school ground,” the sports teacher.
The traffic police all the passerslkeep off the road.

3. Passive Voice
Study these sentences:

* My parentswvere regardedas an ideal couple.
* | was askedo go and sit on the back bench.
e Such problemsave to be confronted

The italicised verbs in these sentences are mpdefa form of the verb ‘be’ and a ‘past
participle’. ( For example: were+ regarded, wastedsbe + confronted). These sentences focus
on what happens, rather than who does what. Ntitadtethe doer of the action is not included in

the sentences.

If necessary, we can mention the doer of the adti@enby-phrase. For example:

* The tree was struck by lightning.
» The flag was unfurled by the chief guest.

Rewrite the paragraph below, using the correct foftte verb given in brackets.

i) Oil from Seeds

Vegetable oils (make) from seeds and fruits of maapts growing all over the world, from tiny
sesame seeds to big, juicy coconuts. Oil (prodirog) cotton seeds, ground nuts, soya beans and sun
flower seeds . Olive oil (use) for cooking, satldssing etc. Olives (shake) from the trees antegat
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up, usually by hand. The olives (ground) to a tipekte which is spread onto special mats. Then the
mats (layer) up on the pressing machine whichguititly squeeze them to produce olive oil.

4. Dictionary Use
A word can mean different things in different cotiée Look at these three sentences:

« The students are taught to respect different cstur
e The school is organising a cultural show.
* His voice is cultured.

In the first sentence, ‘culture’ (noun) mearsy of life; in the second, ‘cultural’(adjectivejeans
connected with art, literature and music; and etttird, ‘cultured’(verb) means sophisticated, well
mannered. Usually a dictionary helps you identify tight meaning by giving you signposts.

( Noun, verb, adjective, adverb, synonyms, etcsayaeposts which help you locate the right measmind
usage, and give information about the part of dpdeat the word is.)

Look up the dictionary entries for the words giverder the column, noun. Then use the information
given in the dictionary and complete the table.

Noun Adjective Adverb Verb Meaning
braven
girl
wisdon
Thief
suspiciol

(Source-all exercises are from Beehive, an NCERTHeok for class 1X)
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